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Career education' at the secondary level strives to develop the relation- 
ship between academic studiep and life oufside of school, to help each stu- 
dent to personally identify a /iesired life role, and to make possible the 
preparation necessary for fulfilling^ that ,life role. ' ^ 



There is no set " career ^e^ucatioti program" to be adopted by all school 
systems. Jflather career education is a concept to be adapted to the needs , 
of each community, each school system. ^ 



Nowhere in t;his guide or in any of the others in thi^ secoftdary level 
series is there a definition of career education. So many definitions have 
been developed that any individual can search for — and find — the one that 
suits his/her purposes. The activities, ideas, and suggestions herein do 
reflect the concept a^ it has been understood and implemented by the con- 
tributors. 



Oilr goal in- preparing and compiling these materials Is to provide an 
idea bank. You as an educator can select t|tose suggestions that could be 
easily integrated into your curriculum and enhance its valu6, for your stu- 



dents. 



Different contributors have approached this goal with varipus^ethods. 
Briefly stated activity suggestions comprise the bulk of the material. How- 
ever*, in some instances, complete unit or course outlines! are included. 

Please browse Uirough the materials to find ideas that might be inte- 
grated with your on-going curriculum. The volumes in the seties and the 
areas covered in each are as follows: 



Volume I — Art 

English 
Industrial Art 
Physical Educatioi;i 
Science 

Volume II — Business 
Metrics 

Special Education 



Volume III — Foreign Language 
French" 
German 
Spanish 

Volume IV — Home Economics 

Volume V~Mathematics 

Volume VI — Social Studies 



Don't limit yourself to only one guide— you may find an idea from another 
discipline that you can use with only slight adjustments. We hope you enjoy 
the guide and would be happy to hear any comments you have on it. 



Phyllis B. Stuerke 
Secondary Specialist 
Career Education Project 
Statd Fair Comn^ity College 
Sedalia, MO/^5301 
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• Subject Area(s) Missouri Hl8.tory 
■ -y i^nifA-^) • Early French Culture 



°D'v^oranlUerstandl^^ and ippreclatio; of the wdy of life of ^the earUest 
settlers in Missouri. 



Procedure : 

Students should Imagine they are^liv^^ng in the 
French colonial period of Missouri history. They 
will choose one of these' activities: 
a. . Write a letter to someone back home in France 
b! Write a diary to cover at least a week in time 

c. Wtite a short story 

d. Write a play 

Through whatever^ choice they make, they should 
describe their way of life— homes, transportation, 
occupation, reldtiort with Indians, education, 
recreation, food, dress, $tc. 



Resources and Mp;t«rials: 
The Heritage of Missouri - Meyei 



T!:^TtrLoy using their imaginations to develpp means of expressing facts. They 
! °i TlltT. of thi earliest white man's culture in our state. 



do end up with knowledge of the earli 



I. 



Comments on use: 



Sarah Fricke 
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Subject Arqa(8) Missouri History 
Unit(s) Travel in Missouri 



ObJectiveCs) 



To make the students aware of th^ various places in Missouri where people can 
sp^nd a weekend vacation. Also tihe student will learn how to plan and budget 
for a trip. , . ^ e> 



-4- 



Procedure : 

Each student will plan a weekend trip in Missouri 
from Friday evening to Sunday afternoon. The 
trip must be at least 100 miles from WarsaW. 

Each student will make a budget projecting all 
the expenses which he plans to incur. 
Examples: 

a. lodging 

b. food 

c. gasoline 

d. entertainment 

Each student will submit an itinerary of his trip. 

Have a class discussion about the people whose 
livelihdod depends upon other peoples' travels 
Examples: i 
Owners of filling stations, motels, 
restaurants, etc. 



Resources and Materials: 

Travel brochures 
P^ents 

%^ 

Resource people whose livelihood 
depends on other people's travel 
could also be used. 



Evaluation: 

Student work can be given points base/" m thoroughness of plans, 
etc. • .Jr=^ 



Comments on use: 



Alan Meyer 
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Subject Area(s) Missouri History 



Unit(s) Recreation in Missouri 

Objective(s) : . 



Procedure : 

Have the students make a chart of the amount of 
tree time they have during the week. 

Have each student make a list of his or her favorite 
types of recreational activities in which he or she 
now participates. Next, have the students compile 
1 if 1?, "creational activities in which they 
would. like to participate if given the opportunity. 

Divide the students into groups. Each group will 
select and research a recreational activity and 
make a presentation of their findings to the rest of 

lul f fr w "^^^ P"sentation should include all of 
the following: 

a. The rules of the activity; hbw orie 
participatcSs in it. 

b. Physia(kl and other bene'fits of the 
activity 

c. Can the ^tivity be found itl our area? 

d. Does a person have to purchase spedial 
equipment before he/she can participate? 
If so. what will it cost to buy or rent the 
equipment? Where can it be pyrchased or 
lapsed? 

e. What age groups can partic;lpate? 

f. Does the activity involve team or 
individual participation? 

f; i!??^'/''^ careers available in this 
field? (professionals, teachers, makers 
of equipment, salesmen, directors, etc ) 



Evaluation: 



Resources and Materials 



Sporting goods catalogs, 
sports magazines 



Students might inVite resource 
people who work in the areas 
selected to speak to the class. 



I 



Coimnents on us*^ : 
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iubjcci Area(^) .gnr^^l < ^t; v ^ip^ 
Unlt(s) Colonial America 



Objective (s) : | 

The student, will gain an understanding olf the process of news pJfollshlng; gain a better 

-^A.^ — Qf event and time period he covers; become awaVe of the fact that 

■^s can cover the same event ,and draw a different conclusion, 

r 



underst 
different 



Procedure* • 
^"b^oj^nlal Vlevrpolnt^ 

The st^^^ent Vlll write a newspaper front page 
covering any year from the establishment of the 
13 colonies to the American Revolution. 

The headline story ^l;iOuld cover a major event of 
the students choice.' ' 

Along with the headline story other smaller ar- 
ticles will be developed to fill In the page. 
These articles* should be appropriate to the time 
period being covered. (Illustrations may be used) 

English Viewpoint 

A selected, groyp of students will bfe assigned the 
aBove work with -the -exception that they will 
write their news from the English view. 



/ 



Evaluation: 



Resources and Materials: 

y - ' 

Textbook: 1865 to the Present 



Examples of modem day newspapers 
can be used to give examples of 
the methods to follow. 



Comments on use: 
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Subject Area(g> ^ History of the West 
Unit(s) .^dlan Society (Colonial AmerlcaJ 
ObJective{s) : - 

To make the student aware of the complex political, social, and economic status 
of the Cherokee Indians, ; 

To give the student an example of how* misconceptions are formed. 



1/ 



T 



I 



Prpcedure : 

Prior to an Introduction, the students will be 
asked to write a few paragraphs on their concepts 
of the American Indian that the early colonists 
encountered. (These will be handed In and held by 
the teacher. ) 



The students will then be assigned a paper In whlcK 
they will research and write about the Chefokee 
political, social, and economic system. 



The essays will be discussed In class and compared 
to the papers that were written earlier. ' 



Resources and ^laterials: 
The Indian In American History 
Keith L. Pearson 



Library reference materials 



Evaluation: 

In-class discussion and on the essay. 



' Commen'{;8 on use: ^ 
Most of the students were surprised at the conflict between their impression and 
the facts that they found. \ 



\ 



Larry Huffman 
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Sabjcc^L Area(s) Social Studies 

^ Unit(s) History of the West-Indian C ulture 

Objective's): ^ American History- The Westward Movement 

The student will/ develop a better understanding of the Indian culture of the tribe he 
covers; be exposed to the art of developing models of Indian housing; gala a general 

understanding of otiier Indian ^rouss^sJLd^e,, the^onfiJhajtfnrked -xm.4w the -reports^ given- 

in class. / / ^ 



Procedure* 



4^ 



The students Will construct models of Indian housing 
found across /the United States. These models can be 
made from so^p, wood, clay, paper or any other^ useful 
material. / . , " 

Each student will bring his completed work to class 
and give an oral report on the Indian group that his 
model represents. 



Evaluation: 



Resources and Materials: 
American Indians^ Yesterday 
and Today , by Bruce Grant 

«1865 To The Present by 
Laldlaw Brothers 

Various encyclopedias 
The New Book of Knowledf3; e 
Encyclopedia International 

Indians of the United States , 
by Clark Wlssler * 



Comnients on use: 
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Subject Area(s) Social St:ijdi,eQ 



. / Unit (9) SectlQnnliflTfl.^n I-Ha TT.fi. 

(ibjectlve(s) : 

The student will gain an understanding of,t;he functions of gpvernmenjt; be able to under- 
stand the problems that developed on the political scene before the Civil War; develop 
a better unde^rstanding of the Jobs of Congressmen, lobbyists ,* and newsmen involved^ in 
na tion al pDl£t±CHi appreciate the Importance of cooperation in government as well as 'in 
any other aspect of life; be exposed to ^decision making activities. 

■ : ' . ' 7^ — 



Procedure: 

Pocua on Congress in 1821 * . 

The class ^ will be divided In such a way as to have 
one reptesenatiVe from each state represented in 
\thc Senate. From the/ class a Pre$ldent of the 
Senate, "President Pro-Tempore, and a secretary to 
keep a record . the meetings and a .record of the 
votes will be picked. 

Any class meni>ers ^t included in the above will 
then l?e assigned as \lobbyists, or newspaper re- 
porters . Ahe lobby lii^ts will be given ^certain 
interest groups * to wokk for.' The reporters will be 
• responsible ^or Writing, daily news articles con- 
cerning the me 

Bills wirlybe presented in the senate, debated, 
amended, dn^ voted on. The bills wfyjLl be designed 
to create sectional divisions much like those be- 
fore th*e^Ci3rtl War. 

Eight bills will be assigned by the teacher to^ 
students representing the North, South, and the^ 
West. * ^ 

The students will prepare for this activity by 
having studied the needs of their section in the 
textbook 1865 to the Present. 



Evaluation: 



Resources and Materials: 



Study or background in the U. S. 
Constitution will be necessary to 
effectively carry on a Senate 
meeting. 



Comments on use 
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Subject Area(s) Social S t u^||8 ' 
Unlt(3) Civil War' • 

Objective(s) r ' ' • . 

The student will have practical experience in using art to express an important Idea; 
will better understand the period o£, history. being studied; will develbp a keener 
awarraiess of the ine,thods used by the news media to influence the reader. The student 
will be able to take a historical 'time period and develope a story using his o\#n ideas' 
and iniMination. The class, will have the opportunity to compare the±* work to that of 
their fellow students. The s'tudent will gain knowledge of the historical period covered. 



Procedure r , 

The student will draw a political cartoon deplicting 
a certain historical figUre qr event. * 

The cartoon should be on a full sheet of paper and 
contain as few words as possible. This should be 
used with lessons where controversial issues are being 
studied such as slavery. % * \^ 

The Students will be assfgnM^^^ writia a short story 
(4-5. pages) on any^topic o^ their choice in the time 
period of the' Civi;L War- Tt^^pics can be suggested by 
"the teacher. 



The teacher should point out that the story should be 
bas0d on historical fact or background. 



After the stories;^re collected, selected examples will 
be read to the c]|kss. 



Evaluation: 



Resources and Materials :' 

Examples of modern day political 
cartoons and characterizations ' 

Textbook 1865 to the Present • 



Comments -on use: 

T'his activity has been used at 8th grade level, 

♦ * ■ * ■ ' 
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Larry Huffman 



Subject' Area(s) Missouri History 

Unit(s) Civil War ' 

Objective(s) : * ' ' " 

Students" will become aware "bf the historical events of thLiir town during the 
Civil War. . - ^ 



Procedure : 

Tajce a field trip to the various historical sights' 
in Warsaw regarding the Cival War . (Warsaw has 
sixteen steps of historical locatibns throughout 
the town.' .Each site has a plaque explaining an 
event wh^ch ;took place there.) 

Have the students re-enact the events that • occurred 
in Warsaw. Thia, can be done in connection „with the 
drama class. The students can collect whatever 
clothing, hats, muskets, flags or other materials 
relevant to the Civir War period are needed in theiz 
re-ehactment . ^ 



EvaluaMon: 



Resources and Materials; 

Town of Warsaw 
Museum 



/ 



Drama teacher 



Comments on use; 



Alan Meyer 



ERIC 




Suojeot ^rea(g) Amarlcan History 



^Unit(sr Reconstruction of the South 
Objective(s): • . "Corruption under Qvax^'- '; 

~an'' °' of corruption that developed^ in the 

bring^out i.,orta.t poI|t,ical, social. 



Procedure: 

' • • . ? . . - ' ; 

In cldss* the teacher can -cover the various methods 
and examples of corruption after the Civil War. 

The students can be given the , assignment of 
creating a political cartoon signifying one of, 
the major scandals -that developed under Grant's 
administration or corruption in the south after 
the Civil War. 



^ These can then be handed in an^-^^ tlien posted fqr 
future preview for the class/ ^^"^ 



1 



Resources arid Materials: 
U> S. History 1865 J:o the Present 



Examples of political cartoons 
frbm the papers circulating 
today ^ 



Evaluation: ' \ ~" 

' » .' ' ' ■ 

The cartoons can^be graded. 1^ ♦ 

Tests can be given over the interpretation- of these' in relation to the period 
after the civil wa^r. 



Conmients on use: 



Most students enjoyed making these posters and seemed to better understand the 
issues of the day and seemed to become more aware of the use of political cartoons 
in today's papers. 



Larry Huffman 



Subject Area(s) American History 
Unlt(s) Reconstruction Ear 

iTillltl^l^l^ J"'?!!^"^ f?'^ '^°'"P"^ Presidential and Congressional Reconstruction. 
Svn 5ar Jr^Jtf : economic changes in the South following the 

ne'lt'nes^y-and'o^rl^i'^Ility^^^^ °" Reconstruction. To make a map based on accuracy;;^ 



T 



Procedure: 

Define Reconstruction arid its importance to today. 

Discuss President Lincoln's Plan for Reconstruction^ 

Discuss Congressional Reconstruction and why Congress'^ 
rejected Llncoln'«s plan for reconstruction of tfie 
southern states. " 

Describe the social and political results tljat the 
Reconstruction period brought to the South. 

Discuss two Important economic changes in the South 
since the Civil War, 

Write an essay showing how the Civil War and- Reconstruct 
tion affecjted each of the follpwing: 
the powers of the^ states^ - 
ttee powers of the legislature ^ " " 
the powers of the President 
th^ Negro . 

the , Southern White - - • 

American industry «^ ^ 

Draw a map of the Confederate States of America showing 
how they were divided inter 5 military districts. ' ' 

Define the following terms: 

Black ^Cod€fs Carpetbaggers 
Freedman's Bureau Scalawags 
13th, 14th, and 15th' AmendmenCs 



Resources and Materials:^ 
Texts: 

History of a Free People 



A History, of the South 
The Era of Reconstruction > 
1863-1877 



Films: ^ 

"Civil War: Post War Period" 
"The Civil War: Promise of 
Reconstruction" 

Slides: American mstiory 400, 
Harcourt;^, Brace and World- 
Cartridge B 



valuation: 



Comments on use: 
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Subject Areals) American Hl8|:ory 

Unit(s) Reform and Reaction 

(Populist Part:^) 

Objectl^e(s) : 

To make the student more aware of the programs a^oC|ited by the Republican, Democratic, 
^nd Populist parties In the 1892 .Presidential elec\ld^. r 

To make the student aware of the Importance of political compalgnlng and the Impact 
that a well-conducted campaign can have. 



T 



T 



Procedure: 

A committee of three people will be chosen for e^h 
of the three political parties 

a. Qne person will be In chax;ge of making. and 
distributing campaign buttons. 
^ One person will be In charge of making at- 

least three posters supporting their party 
and candidate^ 
c. One person will be in charge of ' a campaign 
speech of at least 5 minutes supporting 
their candidate and party. 



Each group will present Its work, to the class 
Including speech, posters, and buttons. 



The clags can thdt^ vote on ballots prepared by^ 
another member of the clas's, . 



Resources and Materials: 

1865 to the Present 

Laldlaw, -thapter 8 

Paper and paperclips foi: campaign 

buttons ^ 

Paper for posters and ballots 



Evaluation: 

The students will be, tested on the chapter. ^' 

Also each student, after his vote Is cast, will be required to ^xplaln In a short 
"essay, " why he voted the way he did. ' i>>^ 



Comments on use : 



The students seemed to grasp the political platforms of the three parties. 
The three people on the committees need to be good, enthusiastic students. 



Larry Huffman 
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Subject Area(s) Social Studies or 

Journalism 
Unlt(s) The./ Industrial Ape 



•Objective(8) : 

The student should be more aware of careers in newspapers. 



Procedure: 

The students will. In connection with learning about 
the^ effect of newspapers on the Industrial age, 
learn about newspaper production today. 

Visit tfie local dally new&paper. 



b. 



Place emphasis on persbn doing job Instead of 
job by writing short essay on an Interview with 
two employees. 

The students will trade Iriformatlon on i?eople 
Interviewed In class the next day. 



d. 



The students will be asked to research what 
formal training would be needed for the jobs 
they were most Interested. In. 



Resources and Materials: 

Dally newspaper and per** 
mission to visit 
Catalogs for schools wlthlti 
state which offer courses In 
jobs students are Interested 
In. ,Be sure to Include trade 
s.chools, etc. 




\ 



Evaluation: 



Comments on use: 



; * 1"8 Diane Morarlty 
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- . Subject AreaXs) American History 

UniC(s) Progressive Era 

Objective(s): To describe the Progressive reforms. To describe ways in which the 
Progressive movement has had kn influence upon American society today. To describe the 
political social and economic reforms achieved through the Progressive movement. 



Procedural v ;; 4 

Define Progressivlsm. ' 

Show ways in which the^og^ssive movement was similar 
to and ways in which it iks^ifferent from the earlier 
Populist movemenc. 

Describe two political and two social reforms achieved 
through the Progressive movement. 

Describe two economic reforms achieved through the 
Progressive movement. 

Describe ways in which the Progressive movement has 

had an influence upon American society today. ' 

Write a biographical sketch of one of the great Pro- 
gressive refotmers. 

Comparer l;he 1908 Sears Roefcuck catalog with the Sears 
fiatalog of today. 



Resources and Materials: 
BragdcJ^ and McCutchen: A 
History of a Free People 



1908 iSears catalog 
Flilms: 

"The Progressive Era: 
Workers in America" 
"The Progressives" 



Reform 



Slide6^s 

American History 400, Harcourt, 
Brace, and World-Cartridge B 



Evaluation: 



Commehts on use: 
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Subject A^e^s) American History 
Unit (a) / World War. I 
Objectlve(8) : To understand U. S. Involvement In WWI. 



Procedure: 

Discuss the background causes and the immediajzf^ cause 
for the outbreak of World War I. 

Discuss the reasons for the U. S. entry ±n/o V7orld VJar 
I. 

Draw a map showing Europe before and ai^er World War I, 

Draw a map of Western Europe showing the war on the 
western and eastern fronts.. 

List the major contributions of the U. S. in the 
victory over the Central Powers. 

Evaluate Woodrow Wilson's Fourteen Point peace program. 

List t;he "Big Four" of the Versailles conference and 
the countries they represented. 

Discuss the obstacles Woodrow Wilson encountered in 
gettingjj. hi§ peace program accepted* 

|4!Jraw^ a map ^showing.^the Europe division of ^Central ai>d 
Allied Powers. 



Resourcea and Materials: 
Text : Bragdon. and^McCutchen: 
Ab History of a Free People 

Books*. American Heritage's 
World War I 



Atlas: World 



Film: 



^orld Wai^I 
'Gener^ Johq H. 



Pershing" 



Slides: Amerjrcan History 400, 
Harcourt, Bface and World- 
Cartridge C 

Tape: I Can Hear It Now, 
Edward R. Morrow 

Record: Woodrpw Wilson's War 
Message 



Evaluation: Use one or more of the following methods to evaluate large group lecture : 
a. examine notes taken by students and b. using the follow-up discussiorf technique, ^\ 
evaluate the extent of individual learning. The student must be able to write an essa^ 
on the !!• S. involvement in WWI. Evaluate maps made by the students on the basis of 
accuMcy, neatness, and originality. 



Comments on use: 
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Russ Whyte 



Subject Area(s) Social Studies 



Unlt(s) Causes of the Depression 



Object Ive(s) : 

The student will develop^aj^ of the inany complex causes of the 

depression; will h^glja-'fdVeallze for such government Interes't In controlling 

the economy tb^^^'^ / i 



Procedure; 



A radio commentary will be presented to the class by 
tape recorder In which various economists will give 
their Ideas on what danger signals point tof the 
possibility of a major economic set-^ack. ^ . 



Students will be assigned to co^^er the following seven .^ Jjjctlonary of * American History 
areas or problems In the econopiy, ^ ' ^ ' ' 



Resources and Materials: 
Textbook : 1865 to the Present 



1, 
2. 
3. 
4, 
5, 
6. 
7- 



Farm Income-^ 

Excessive loans to foreign countries 
Collection of war debts 
Existence of high tariffs 
Increased production vs. less buying power 
Inflated stock prices 
Profits rising faster than -wages 



The teacher will have to guide the student economists 
in their recording prep. At the end of the recording 
the class will discuss the probleitf dreap cited by the 
economists. 



Evaluation: 




f 



CommeTits on use: 



• Larry Huffman 
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Subject Area(s) Social Studies 
Unlt(s) The New'Deal 



Objectlve(s) :, ' ^ 

^he student coordiviatora will be given jfefj^' opportunity to "sell" a program that they are 
working on. The class will be able tTcriticaUy evaluate the program^ from the view of 
the economic situaUon of the day. /^he class will develop a better understanding of 
Roosevelt's New Deal programs. x . _ 



Procedure: 



Students from the cl^a^s will be chosen to be coordl-- 
nators of Roosevelt's various New Deal programs. 
(AAA, NRA, PWA, TVA, etc.) 

The teacher should give the coordinators a good Idea 
of the material to be covered. These coordinators 
will then present to the class reports that are de- 
signed to Inform the listeners of the functions of 
each agency. 

\ 

The class will then act as reporters aiid ask questions 
of each coordinator about his progr^. 



VA 



J 



Evaluation: 



Resources and Materials: 
Textbook: 1865 to the Preaent 



Dictionary of American History 
Various encyclopedias 



Comments on usej 



ERIC 



22 

17 



Larry Huf^fman 



/ 



ObjeGWve(a): To understand the New Deal. 



Procedure : - 
Discuss the origin and purpose of Roosevelt ' s, New Deal 

Discuss the steps taken by the New Deal in the areas of; 
Banking ^ ^ 

Securities 
/ Currency 

Discuss the problems facing American Agriculture 
during the Great Depression. 

In au. essay summarize the successes and the shortcomings 
of Roosevelt's New Deal legislation. 

Define the purposes andTGnctions of the following New 

Deal legislation and agencies; ' 

AAA ■ \ 

CCCv ' , . 

WPA 

PWA ' 
NRA 
SEC — 
FDIC 
TVA 

• ' HOLC ' 

Social Security Act 
' Banking Act, 1933 

Revenue Act, 1935 . ' 



Resources and Materials: 
Bragdon and McCutchen: A 
History of a Free People " 



Slides; American History 400, 
Harcourt, Brace ^ and World- 
Cartridge C 

Film:.- "TVA: Work and Accomplish- 
ments" 

Tajje: The Voice of pR: Excerpts 
of his speeches durlitfg the . • ^ 
presidential years (1933-1945) 



, . Use one or more of the following methods to evaluate the large group' 

lecture, a examijie notes and b. using the follow-up discussion technique, ^Caluate 
the extent of individual learning. The student must be able to write an e^^/Jn the 
successes and shortcomings of Roosevelt's Ndw Deal legislation. - • 



Comnients on- use: 
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Russ Whyt'e 



Subject Area(s) Geogr^gphy-World 



Unlt(s) Soviet Union 



/ 



Objective(s) 

The student will be able to maka. critical decisions concerning the use of natural 
r^so^rcBs of the S.U. after map work p^'ojects. 




Stadrfnts are given a list of important Soviet 
cities to be located on map. i * 

- - 

Students are given physical features and wat^r 
bodies to locate on a map. 



Resources and Materials: 

Atlas, Wide World of Geography 
Maps for each student 



Students will discuss population distribution and 
agriculture output of S.U. 

Students are given natural resources to locate on 
map. • • . ' 

Follow-up questions 

1. Write the importance of each ^city on separate 
paper. 

Are there any- navigable rivers im S.U.?, Which 
are? 

Do any. of the physical features pose a problem 
to transportation? Explain. , » 

What types of industry should the S-U. 
pursue? 

What are the primary minerals in S.U.? 
List some of the minerals that are in bad 
locations and in good locationSb 
Circle in^dustrial areas. Explain why you chose 
these areas. 



Evaluation: 



Comments on use: 



( 
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/' t ■ • 

Objective (s) 



Subject Area(^) 



Unit(8) Soviet Union (con't, ) 



J 



Procedure t 

Critical Decision on Part of Student , . 

Choose one of the f olJ.owlng and write a report: . 

You are the head of the Ministry of Manufacturing and 
Construction in S.U. It Is your duty to Increase 
Industrial production. Present to your gov^jnment 
a project that will Increase industrial output. 

''You are the head of the Ministry of Railroad 
Communication in the S.U. It is your duty to make 
the transportation of , agriculture and Industry pro- 
ducts more efficient. How do you propose to do 
this? 

You are the Minister of Foreign Affairs in the 3.U. 
It is your duty tp ^present to the government favorable 
trade agreements with other countries. 
Problem: The S.U. has a terrible agriculture output; 
therefore, you need to trade with a foreign country 
with low industry and high agriculture output, What 
do you propose? 



Resources and Materials: 



I-/ 



Evaluation: 

Maps ane given points for compl'et^ion, 
and reasoning of proposals. 



Critical decision repbrt-s graded on suppdtt 



Comments on use: 
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Suzi Bybee 



Subject Area(s) Social Studies 
Unit (9) Modern European Nations 



Object Ive(s) : * 

The student will gain valuable experience In the area of written communication. The ' 
student will gain better understanding of the country he Is working with.- The student 
will be exposed to 'public speaking through the reports he will. give In class. 



Procedure? 

The student will, be presented fc^rms to pick pen-pais 
from various European countries/. 

Letters will be written and received during the course 
of the year. 

Each student will give periodic reports on the in- 
fp mat ion received. ^ 



Evaluation: 



Resources atid Materials: 
Teacher providing pen-pals names 

Teacher guidance in letter writing 



Textbook: World Hlstoxry and 
Cultures 

Library books on modem European 
countries " ' 

Maps - 

Teacher providing general areas 
of information to be gained. 



Copimehts on use: 
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Larry Huffman 



Subject Area(s) g^^^.i g^^^^^y 



Unlt(s) Modern "European History 

Objectlve(s) : 

The student will gain practical experience In requesting Information from various sources, 
The student will gain a better understanding oT the country he works with and also be 
exposed to the lnfo;niiatlon others have received. - The student will be able to experience 
the problems related to gathering materials and then -organizing them Into a well written 
paper. 



ProcedurjB? 

At the be'glnnlng of the semester the following activity 
can be started: • 

Students will be assigned a European nation which 
they must get information on. This Information can 
be both historical and current. It can cover. eco- 
V nomic, political, social, religious, or envlronmenta 
problems/ . 

The student can^ use newspapers' and other written 
sources to gain Information. Also the United 
Nations, travel ^agencies, and various government 
agencies caii be contacted for Information. 

The student will be required to arrange all the 
^ information gathered intp a notebook or packet ^ 
so that other students may Inspect it. ; 

Mt,er alFwork is completed the student will or- 
ganize, and write a. paper on what he has learned 
about thd cduntry he has researched. 




Resources .and Materials: ; 
The teacher will assign each 
student a country and give a 
llsjt of suggested sources for 
information from the school tod 
local libraries*- 



The textbook World Histoid and 
Cultures caii be used on a limited 
scale. 



Evaluation: 



Cgmments on use; 
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Larrjr Huff man 



Subject Area(8) Geography 
Unit(s) European Culture Unit 



ObJec-tiveCs) : , . 

The student.^will investigate aspects ;of cither cultures, ^ . 

The student will develop knowledge of interest areas related t,o the^ Europeaa. 

Culture Region. 





^' ■ 


: '■ : — — ■■ : 1 

Proeedure: 


'Resources and Materials: 


JTeacher^ introduces European Culture "Region . 


Encyclopedia 


Teacher divided class' into groups, appointing 
chairmen . 


Reference books. 


Two or ^nore European countries are assigned per 
group. 


National Geographies 


- ■ ■ * • - - , 
Tether eij^^ins that the students are to become 
experts about their assigned countries. The sub- 
ject matter *of each country should be left to the 
students in the groups. Explain that the materials 
must be presented in an organized manner so that it 
can be understood. ^ /, 


Maps 

' i . 


Students should be given class time to work in 
groups. 




After the panels are finished, each student is to 
write a critique on their group. Each student is to 
grade one another besides teacher grade. 


\ ■ 

\ 

\ 4 

\ 


Evaluation: ^ 

A group grade and' individual grade will be given by the teacher. Groups will be 
graded op content and organization, individual group participation and cpritent. 

\\''' ' ■ . » 
■4 . - r 


Comments '^ttlS'^se : 




• • 


\ 
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Suzi Bybee 



ObJectiye{s) : . ^. 
Become mDre aware 



man-^madey In our everyday lives. 



Unit(s) Study of U.S.A. geography 



of the importanrce of geographical features, natural as well as 



Procedure: ' / , 

/ * » ' 


Resources and Materials: 


Each class mfember chooses a U.S. city oi;. 


Maps 


recreation/l area in which they would like ^po 




vanatiopK . ' v 

1 X 


Atlases 



WraJtrfe a letter to the Chamber of Coramerce or 
responsible group for information concerning the 
city or area such as sight^seeing possibilities, 
prices of meals and accommodations, climate, etc. 
Use this material along with their knowledge from 
geography to plan and take an imaginary trip. 

The plans should include such things as time of 
trip, who is going along, budget, clothing and 
other necessities, mode of travel, routes, etc. 
The*' trip itself should be told about by some 
method such as letters, diary, or such. They 
should include geographic facts of the routes they 
travel as well as the vacation site. 

This can be put: together in notebook form with 
illustrations, maps, etc. included. . 



Encyclopedias 
Geography textbooks 
Material from vacation sites 



Evaluation: ' ~ " ' ~ ^ 

Students found they needed to know about climate, terrain, etc. in planning a proper 
trip. They also had a letter-writing experience along with the other activities. 



Comments on use: '/ ' - 

This could be used f or ^areas of the^world as well. 
Students enjoy telling a story with great imagination. 

Sarah Fricke 
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Objective(s) 



Subject Area(s)^ Government 

Unit(s) Types of Government Systems 



Learn more about systems of government by either experiencing what happens to 
relationships, 'attitudes and emotions under these structures ot by observing 
others Under theln. 



Procedure: 

Select fifteen. people tp be members of three 
groups — five to each group. ' 

Group- 1 — democracy. All decisions made by this 
group will be by voting with each memfier having 
one vote and the majority will rules 
Group 2 — dictatorship. Teacher selects a dictator , 
and all decisions will be made by the dictator — his 
or her word is law. 

Group 3 — anarchy. All decisions in this group will 
be made by arm wrestling. 

The remainder of the class will be observers and 
judges for a contest. 

Each group will be given the following material s^nd 
assigned the task of making a product that will 
please the judges the most. A prize should be 
given—a bag of individual candies. The democracy 
and dictatorship may enter one product and the ' 
anarchy as many as five. The groups should have as* 
long as 30 minutes to complete the task and while 
-they are doing this, the observers will circulate 
over the room taking notes on the behavior in the' - 
three groups. 

After the allotted time, the judge,s will pick the 
winner and award the pjize. The observers should 
note how the candy is distributed among the group. 
For instance, do they fi^ht pver it in the anarchy 
or equally divide it- in the democracy? 



^ Evaluation; 



Resources and Materials: 

Research Experiences in Sociology 
Thomas, Norton, Harcourt, 
Brace , Jovanovich 



Comments on use: 



ERJC ■ ,5 



Subject Area(s) ^ 



ObJec^tive{s) 



Unit(s) Types of 'Government Systems 
Uon't.) 



Procedure: 

Supplies necessary: 
lO'sheets plain white paper 

1 pair scissors 

1 reler * 

1 stapler 

1 box crayous 

1 pen 



1 pencil 

1 roll cellophane tape 
1 magazine (must be 
the saiue title, but 
not necessarily the 
same issue 



Resources and Materials; 



l^nalyfitis : ' 
1. Students who participated in the thr^e groqps 
should describe their xeac^ions toward the structure 
under which they worked telling how efficient they 
felt it was in completing the*^assigned task. 
^2. Observers should share with class what they 
noticed as they observed the groups at work. 
3. Then the Class might consider these questions. 
Which group organized itself first? 
Which worked together most smoothly. 
What kind of leadership developed, if any? 
Any conflicts? 
Generalizations* 



a. 
b. 
c. 
d. 

*e. 



Evaluation: ~ 

Students are able to experience .the emotions that affect citizens in similar 
circumstances. . • 



Comments on use: 



This activity can be used in many social studies classes. In smaller classes, the 
size of the groups could be decreased, but they must be equal. Other materials 
could be substituted, but the supplies must be the Same in each gtoup. 



Sarah Fricke 
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Sul>ject Area(s) Contemporary Issues 
Unit(s) Government 



ObJeetive{s) : ' 

^ To be able to define and to explain the duties of legislator. 
To be able to explain the role of private citizens in law making. 



Procedure: 

Show films about Congress which illustrate the * 
duties of representatives and senators, 
a. How a bill becomes law (the various stages a 
bill goes through). 

b. How senate and hou-se cotolttees are formed, 
-c. Explanation bf certain terms such as compromise, 

- logrglling, quorum, fillibuster, cloture, 
d. -A citizen's role in his or her government. 

•A 

Give examples of lawS" which h^Ve been, passed and 
assign one to each student to study how the law is 
written. 



Invite as guest speakers or work with the English 
instructors to have them explain the importance of 
the wording of a bill. 

Invite a lawyer as a guest speaker to explain how 
poor wording- of a bill can create loopholes ot give 
the bill a much different meaning than was origi- 
nally intended. 

If possible, invite your state representative, or 
senator or your federal representative or senator 
to explain how he writes or studies a piece of 
legislatiot>. . 

a. How much English did he have in school? 

b. How much history did he have in school? 
What iR hjfi hflCkeround Cth^ r than pnUtica? 

Evaluation: 



Resources and Mejterials 
Films: "Qur Federal Govemiftent" 
"The House of Represent at ives" 
"The Senate" / 
"You and Self Government" 
"The Constitution" ' 

Filmstrip House 

432 Park Avenue S; 

New York, NY lOOlQ- 



Missouri and U. S. Statute Bookfe 



English instructors 



Local lawyer or judge 



Stpte or federal congressman 



Coininents on- use i 
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Qbjectiye(s) : 



Procedure: 

d. What causes him to propose a bill? 

e. What procedure does he follow in writing and 
introducing a bill? Have him. explain terms 
such as compromise and logrolling and why he 
might enter into such practices. 

£• Explain the role played by the political parties 
in the passage of a bill. 

g. Comment upon the role of the- President and his 
advisors. 

h. Name the committees of which he Is a member 
and describe how they operate 

i. How do bills get to a certain committee? 

j • Explain the rules of procedure followed by 
the House and Senate/ 

Have each student write a bill over 'a current topic 
of interest which the class has selected. (Current 
'issues, for instance, as abortion, death penalty, 
etc.) 



l^le^play a legislative body and assign bills to 
various committees 

a. Discuss the bill 

b. Amend the bill if. so desired 

c. Call witnesses to testify about the bill 

d. Vote on the 'bill . 



Resources and Materials; 



Evaluation: 



Text;, films, statute books 
(from page one) 



Text, films, statute books 
(from page one) 



Comments on use; 
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Subj'^ect. Area(s) ^ ContemiTorary Issues 
Unit(s)' Government (p. 3) 



ObJective{s) : 



Procedure: 

Role-iplay the f^ull House or Senate and 'introduce 
the bill as referred f^rom th€L various committee'^; 

a. Discuss the bill f . 

b. Follow rules of procedure ^ ^ 

c. Amendments 

d. Vote 



Resources and Materials: 



Robert '0 Rules ot Order 



Evaluation: 



V/ 



'The student^^ will be able to define the duties of a legislatot and theJ various stages 
that a bill passes through before it becomes a law. The students wiHL also be able 
to explain the role >rlyate citizens can play in the passage or defeat of a bill. 



Comments on Use: . ^ 

I was unable to get a .legislator to come speak to the class » but I believe this would 
be easier in non-election years when the congressmen would have more time to serve 
as guest speakers. Role-playinfe is very effective — letting the students act as junior 
or senior senators from various states and always addressing each oth&r as such. They 
really seemed to enjoy this. Worked real well for Contemporary Issues class of 
Juniors and seniors. 

Alan Meyer 
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Subject Area(8) Social Studies 



Unit(s) Civica Local Govermnent 



0bjectivie(8) ; 



The student will gain a better understanding of the functions of county government. The 
student will be abl^e to ask questions of officials that they might otherwise not see. 
This activity may makfe the local government section of the Missouri Constitution easier 
to understand. 



Procedure: 

The students can take a field trip to the county seat 
to biBtter learn about the Jobs of the various county 
officers. 

After the trip, the students will give a written 
summary of what they observed and learned. 



Evaluation: 



Resou'rces and Materials: 
The teacher will have to make 
arrangements with the county 
officers to be visited. 

Transportation will have to be 
arranged. 

V 

The teacher will have to orientate 
the students on what kind of in- 
formation to seek. 



Comments on use: 
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Subject Area(s) Issues/American Problems 



Unit(s) The U. S. Court System 



0bjeqtive(8) : To sketch a pyramid of the U. S. court system from the lowest to the 
high,fest court. To discuss on paper the life of one of the great justices of the U- S. 
Supreme Court. To describe to the class one of the great "land mark" decisions. To 
list the 9 members .of the Supreme Court and the President that appointed them. To 
describe the function of the various participants of a c6urt trial. To write a paper 
on "Due process of law" and "How law works for the citizen." 



Procedure r 

Explain the purpose and function of the various courts 

in the U. S. Court System. 

Build a pyramid of the U. S. court system from the 
lowest court to the highest court the Sufpreme Court 

Write a paper on one of the great chief justices 
of the U. S. Supreme Court. 



rite a summary and analysis of one of the follow- 
ing "land mark" Supreme Court decisions. Include 
the significance of the decision: 

1. Marbury v. Madison 

2. McCulloch V. Maryland 
3^. Gibbons v. Ogden 

, 4. Dartmouth College Case 

5. T)T%d Scott Case 

6. Plessy v. Ferguson 

7. Sacco and Vanzetti Case 0 

8. Brown v. Board of Education of Topeka 

9. Escobedo Case 
10. Miranda Case 

11^ Gideon v. Wainwright 

Name the current .members of the U. S. Supreme 
Court and the President that appointed each. 

Conduct a "mock trial" in which the students do 
research and act out a trial. 



Evaluation: 



Resources and Materials: 
The Supreme Court" in a Free 
SoQlety 

The Supreme Court: Law* and 
Discretion 

Newsweek Edt^cat ion Program 
Current Affairs Case Study 
Due Process of Law 



"Hugo Black and the Bill of 
Rights" ^ 



Comments on use: 
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Subject Ar.ea(8) Is sues /American Prob lems 
Unlt(s) The U. S. Court System^ p,2 



Object Ive(s) ; 



Procedure r 



Act out a Supreme Cour^: hearing with members 
the class assuming the role of a^ Supreme Court 
- Justice. * 

Have between one and three lawyers of the community 
into class to discuss "Due process of law" and "How 
the law porker for the citizen." ; 



Evaluation: 



Resources and Materials; 

'Phi Delta Kappqn ; The 
Suprising_Nlxon Court 




Comments on use: 
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Russ Whyte 



Subject Area(s) Social Studies 



Uplt(3)/ Constitution U. S> 

Objectlve(s) : , 

The student should be more aware of careers In the :j.egal profession. 



Procedure: 

While studying the judicial area, visit a <:ourtroom 
while a trial Is In session to see what the various 
people^ employed do. 



Resources and Materials! 
A court room and trial 



Ask the students the next class to discuss what they 
saw»j^nd what jobs would be the most appealing to 
them. ' * 

1 . . ' 

Ask students t6 select one of these people to 
^Invite to class to speak (must do within a day or 
""two^or else arraog^ ahead of tlme.^ 



A guest willing to come 
and speak 



Evaluation: 



Coimnents on use; ~" 

This works very'well. Students are interested in personal involvement. We went 
during the Miller trial and students seemed a .little more interested in "him" and 
his problems than in what the Judge, lawyers, etc. were doing. 



I 
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^ • , • Subject AreaCs) Issu^/Amerlcan Probl ems 

Unit(3) ' ]}. S. Government 
Objective(3) : To understand and appreciate our governmental structure at all levels. 



Procedure: ^ 
Explain the purpose and function of government at the 
local, state, and national levels. 

Attend a city cpuncil meeting and write a summary 
and analysis « 

Write a comparative government paper. Compare the 
functions and operations of the U. S. government 
with a government of another major country. 

Write a paper on the differences between conserva- 
tism and liberalism. 

Write an essay on one of the great U. S. politiQ^l 
phildsophers. r 

Write a letter to your state senator or represetita*- 
tive. 

Write a letter to youn U. S. senator or representa- 
tive. • 

Participate in County Government Day. This is a field 
trip to the County Court House and is sRonsored by the 
local chapter of the American Legion. 

Know the pui;pose and function of the ^following branches 
of goveif;nment : 
. ' Executive Judicial 
Legislative 



Resources and Materials: 
Text : Ludlum, 'American Govern- 
meat, 2nd E<J. 1967 

y — ■ 

Books: * r. 

?Sen. Barry Goldwater: The 
Conscience ^f a Conservative 

Z immei^taan : State and Local 
Governmi&nt 



'Young : The Essentials of 
American Government 

Transparencies: "Governpa^t : 
Local, State and Natipfial" - 



Slides: Washingtoti p.C. : The 
.Nation's Capitol ' 



Evaluation: 



Objective (s) 



Subject Area(s) Issues /Ame rican 
Unit(s) U. S. Sovernment. t). 2 



Problems 



Procedure! 



I Know the function of the following, individuals: 
Vice-president of the U. S.. 
President of the Senate pro tempore 
Speaker of the House ' 

Senate and House majority and minority leaders 



Evaluation J 



Resources and M^M^fls: 
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Russ Whyte 
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SulDject Area(s) American Geography or 

TT N World History 

.Unit(s) ■ ^ , 



OtjectiveCs) : . ' ^ ' ^ { 

S^ornac?tioiJ!''' ^° — only a. few of the class Ire present or 'on: days 



Proce^aure:^ 

Play the game Categories , 

Use categories. that apply to the subject matter, 
_ such as heads of state, present or in past history, 

rivers of the world, women in history. Blacks ih 

history, etc. There are many choices possible. 

Using any three or four letter word each student 
V^^^^^^^;lsts, e.g. a head of state whose name starts wifh 

each letter in the chosen word, and they will do 
' this; for each category. When checking each student 

who names a head of state that no one else lists 

will get. 10 points or 5 points if Others have the 
^ same name. If a three letter word is used with . 
'3 categories, the possible score would be 90 

points. The person ]wlth the most points wins the 

gaime . ^ 



Resources and Materials: " 
Example: . 

Head of Government Past or Present 

L r I ' ' E 



Louis XVI y Ivan. I Eisenhower 
Large Cities of World. 



London 



Istanbul Edinbutgh 



Rivers of the World 



Loire 



* Indus Euphrates 



Evaluiation: 

•This can be a worthwhile activity'|when regular classwork would be difficult to be 



CominentS on use: ' ' * ■* .;. . 

I. generally add categories that are simple and not necessarily connected with the 

sWd'^r^'f; thfi' f ^"^'''."J?- '° ^ ^igh" students 

Should -try to think of names that profeably no one else will have. 
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Sarah Fricke 



Subject Area(s) Social Studies 
Unlt(3) Chapter or Unit Reviews 



^ Objective(s>: 



/ 



The student experience a useful jand Interesting irevlew of the main factual points 
In the unit. 



Procedure: 



The students can be given a history crossword puzzle 
as 4** supplement for a chapter or unit, review. 

This puzzle can be taken home and then be checked the 
next day In class. 

V 



Evaluation: 



Resources and Materials ; 

The textbook used In the class Is 
the best factual resource. 

The teacher will have to develop 
a crossword puzzle for the" unit. 



Comments on use: 



0 
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Larry Huffman 



Subject AreaCs) Contemporary Issues 



^ Unites) Civic Responsibility 

Objectivefs): " , , or American History 

To give the students a chance to'see a polling place and to be aware of what 
procedure is followed when voting. ^ . 



Procedure: / ' " 

'When a local, sch6ol, or federal election takes 
place, the students can tour the polling place and 
get firat hand knowledge of how a polling place 
operates and what to expect. 



Resources and Materials: . ' 
Local polling place 
Cooperation' of persons running 
the election to Explain the 
procedure. 



.Evaluation: ~ ! ^ 

Studentp write a short summary of what happens when they go to vote. 



Comments on use: ■ " ^ — : — 

I feel the students were probably introduced to 'a very important area that other- 
wise many may have avoided out of "fefer" or lack of knowledge. 



Larry Huffman 



Merican Histdry or '^^^^^ 
Subject Area(s) Contemporary Issues, 

Unit(s) Coitimunlt5y Involvement \ 

Civic Responsibility ^ /\ 

ObJectiveCs) : * ' 

To make the student think about and get involved in community affairs. 



Procedure: 

Each student is to create and put on p^aper a 
suggested community betterment project that could, 
be carried out by students in class. This can 
vary from clean-up, paint— up to other projects 
that the group could carry out. 



Resources and Materials: 

Relate to the group other 
activities that have been 
carried out. 



Evaluation: • 
The students can be evaluated on participation and on paper on suggested activities, 



Conmients on .use.: 



Larry Huffman 



^1 



Subject Area(8) Contepiporary IsmieR 

^ Unit(s) Education for Chgtij^ft^ 

Objective(s) : To acquaint the students with public education as it exists^ today 
including: recent changes, sources of revenue, cost of pu^ic schools today, individual, 
opportunities^ ^ ^ 



Procedure : ' 

List all courses offered in your high school. Identify 
those that are academically oriented and those that 
are vocationally oriented. 

List all of the high school courses that you would 

enjoy taking you had the opportunity. 

•a 

Make a survey of vocational education in your community 
Identify what courses are offered in your own school, 
courses offered in other schools. in your community. 

Make a survey among teachers and stucfents in your ^ 
school to obtain their answers t;o the following 
question: If you were to revise the curriculum in 
our school, what changes, if any, would you make? 
Present your findings to the class in chart or poster 
form. 

Plan a debate between members of the clas^ on the 
topic: "Resolved: that the school year should be 
lengthened." * , 

Invite a school official to speak to the class on the 
long-range plans that are being made to provide for 
changes in pupil enrollment in achools of your 
community. , 

• 

Compare high school graduation requiremei^ts by the 
State Department of Education of 1974 witih the new 

Evaluation: \ " ' 



Resources and Materials; 
Local school records 



Guest speaker 



Local school officials 
Student handbook ® 
Classification Handbook , State 



Department of Education 



Comments on use: 
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Objective(s) : 



Subject Area(s) Contemporary Issues 
Unit (s)/>. Education for Change, p, 2 



r 



Procedure: * 

requirements of the 1974-75 term. Identify the 
^J.gnificant changes. Find out if the local school 
«pard made additional requirements for your school. 
* • 

Make a bulletin board display showing special kinds of 
^classes available in recent ]^ears such as: 

1. learning disabilities 

2. special education (various types) 

3. remedial programs in subject areajs 

4. speech therapy 

■J 

Draw a chart of the personnel in your local school 
system. Show the administrative staff, certified staff 
and. non-certified s and the responsibilities of 
each. 

Find out what Wind of educational training and teaching 
experience a per^son must have to be hired as a teacher 
in your local school system. 

Prepare an essay or an oral report on the subject: 
."If I Ran the School." 

Discuss in class the reasons why the quality of educa- 
tion in, any part of our country is important to all 
Americans. 

id 

On a chart, show how money was spent in your school 
Evaluation: ~ ~' 



Resources and Materials: 



Local school sources 



Local superintendent of schools 
or annual published statement 
of expenditures 



Comments on use: 



Objective (s) f 



Subject Area(s) Contemiporary Issues 
Unit(s) Education for Change, p , 3 



Procedure; 

system for the preceding year. 

Determine the cost per pupil pei^ year in your school 
systenj. 

Ask the superintendent of schools or some other school 
official to speak to the class on the following areas; 



1. 
2. 

5. 



basis for revenue 
current school levy 
expenditures for the current year * 
anticipated rising costs in education 
trends in operational costs of local^school 
state aid. to local education 



Prepare a map of colleges and universities within one 
hundred miles of your high school. Use symbols to ' 
indicate the type, such as junior, or community college,, 
private liberal arts colleges, public universities, 
etc^i Using this map, report to your class on 
"Opportunities foif a College Education In and Near 
Our Community/' 

Sponsor or attend a college night. . 

Ask a nearby colljege counselor to speak to students 
informally answ^ririg their questions about higher 
education. 

Consult a college catalog. Determine the cost of 
Eya^luation; " — _ 



Resources and Materials; 



Guest speaker 



Official ]^ni/4l of Missouri 
A.C.T. Handbook on Colleges 
and Universities 




Guest Speaker 



College or university catalogs 



Cbmnients on use: 



1 



Subject Area(s) nnntPmpnrfiry Tft.Qiif>g 
Unit (a) Education for Change, pc, 4 
Objective(s) : • . 



Procedure r . ' ^ . 

attending for one year and for four years. Report 
to the class what a college education costs. 

Compare the cost of a state supported college oi 
university with a private iiistitutlon. Report the 
difference to the class. 

Some collegfes and unl^e^ities invite seniors to • 
spend an extended weekend on campus. Find out if 
this is done at an institution of your choicle. 



Study a college catalog of your choice. Plan a program 
from' it. Make a written report aS to what a particu- 
lar program would require. 

• r 
Invite a recent high school graduate who is now 
attending college to speak to the class on his 
impr^sions of higher education, etc. 

In studying college catalogs, find out what types 
of programs are available that do not require four 
years of study. - 



Resources and Materials: 



Films: 

"Portrait of a University," 
16mm, sQurid, 20 min. , A color^ 
ful look behind the halls og 
ivy where exciting things in 
e4. , research, and service are 
happening. BooK 6 weeks in 
advance. ^ West Virginia Univer 
sity, Attention Mr. Thomtfs 
Jamrose, Office of University 
Relations, Morgatitown, WV . 
26506 

"The New Colleges," (S-224) 
16mm, dound, color, 28 min. 
Illustrates the education 
explosion taking place in 
America today. It's the two 
year college-*-caHed a junior 
college, a community college, 
a commuter <q6llege, a school 
of right now. Pay return • 
postage, book 10 weeks In 
advance. Association-Sterling. 
Films, 86l5 Directors Row, 
Dallas, TX 75247 " 



Evaluation: 



Comments on use: All of the above would not be completed by one class. These are 
suggestions for students to choose ^from and should be evaluated on an individual 
basis. 



Jack Chambers 



Subject Area(8) ContempoVarv IssueflS 

Unit (a) yroblems/Sources -of Tnfnrmf^tin 

0bjectlve(8) : To afou'se Interest In major problems of modern living. To learn to 
seek reliable information and interpret the meaning of factual information. 



Procedure; ' 

Determine what types of problems would fall into the 
category of; 

a. social 

b. economic 

c. political / 

List several examples of each of the three major 
problem groups, 

i*iscus8 the difference between a problem that requires 
ti decision and one that requires an explanation. 

Prepare a particular problem for class presentation. 
Ask half*"of the class to solve the problem thtough 
trial-anc^error method and the other half to uge a 
scientific method of problem solving. Determine 
which is more effective. Prepare a written report 
or one for class presentation on itiiethods of investigat- 
ing current problems. Include some of the following 
^reas: 

a. methods of investigation 

b. skills 

c. learning to think clearly 

d. attitudes affecting expression of thought 

ajid judgment ' ^ 

e. ^ecoignlzing propaganda 

f. government influence on public opinion 

g. ev?|]Aiation of investigation 

'aluation: '■ 



Resources arid Materials: 
Books: 

Problems of Democracy GoaflLs 
for Americans 
The Press 

America Tomorrow: Creating 



the Great Society 



Films : 

(All Coronet Films) 

"Who Are the People of America?" 

"How to Judge Authorities" 

"How to Judge Facts" 

"How to Think" 

"Room for Discussion" 

"Getting the Facts" 

Filmstrip: , 
"Democracy: What Yoq Should 
Know About It" J 



oaunents on use: 
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Subject Area(s) Contemporary Issues 



Object ive(s) 



Unit (a) Problems/Sources of Informa tion, 

P- 2 



c 



Procedure? » ^ 

Tape record the report of a news commentator who is 
slanting the news* Analyze the propaganda devices 
used. Be able to explain his attempted influence on 
his listeners to agree with his views and prejudices. 

Make two lists. 1. List commentators "or writers who 
are accurate in their presentations and 2. List 
commen}:ators who attempt to use propaganda to influence 
their readers or listeners. ^ * 

Prepare a report to the cla^s on *the topic: "Five 
Characteristics of Scholarly Research." Use a trans- 
parency or chart to help the class visualize the 
major points Xln your talk. 

Organize a pan6l discussion among several memb.ers of 
the class on the topic, "The Role of the Expert in 
Problem Solving." Be prepared to show the advantages 
and limitations of expert opinions on cantroversiaj. ^ 
issues. ' . ■ 

Make a collection of items for a bulletin boar'cl 
display on "Propaganda Devices." " Identify. the 

and purpose of eadh propaganda device. * 

Interview a^ foreign exchange student or someone who 
came froii^^ different country*. Find out how his Views 
of the U. S> might be influenced by propaganda. 



Evaluation: 



Resources and Materials: 



l^ooks, references listed on 
previous pages. 



Newspapers, magazines, speeches, 
advertising, etc. 



Personal interview , 



Comments on use: 
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Subject Area(s) Contemporary Issueg 



OliJective(s) : 



Unit(s) Problems/Sources of Information, 



Procedure! 

Show an action film to the class. Ask each student to 
write his observations of the film as to what he saw. 
Compare the results. 

Tell only one meanber of the class a majoj: i^ea of 
thought. Let that member of the class repeat it to 
a third member and so on until it has been told 
individually to all members of the class. Compare 
the first thought told with what the last member' of 
the class heard. 

Each class member present a brief idea to the class 

using some method of propaganda. After presentation, 
decide if he wasiable to influence the class and what 
method (s) of propaganda-^were used. 

Make a thorough study of newspaper. .Using the follow- 
ing divisions or areas, activities miy be inS^ividual 
written or oral reports, making a notebook, bulletin 



board display, etc 

a. types of news stories 

b. editorials 

c. letters to the editor 

d. columnists 

e. pictures' 

f. cartpons 

g. special features 

One or all may be presented with the students' 
interpreration as to presenting facttial Information 
or thdl intent of the feature. 



Resources and Materials: 



if 



Newspapers 



Evaluation: 



Cominents on use: 

•4 
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Subject Area(s) Contemporary Issues 



Objective (a) : 



iJnit(s) Problems/Sources of Information, 



^Pifocedure : 

Read a news account in two different newspapers, 
pare the difference in reporting the account • 



Com-- 



Listen to two or more newscasts, on radio or television 
at approximately the same time of day. Compare 
differences that may occur in news reporting. ^Compare 
what might be a more important news feature in, one 
broadcast that was given only minor attention in 
another. 

Bring to class clippings from a newspaper on letters 
to the editor. Decide the intent of the writer and 
what his attitude and/or influence might be on the 
general public. ' r ^ , 

Study several "letters to the ecyilior" from newspapers; 



As a class, decide whether 
something when they write 
thing. 



mo|fie people at6 agairist 
.aire crusading for some- 



Compare a major national news stox*y with reports from 
a newspaper and a news magazine. Describe the 
differences in reporting. Decide which is the -most 
effective and accurate. ^ ' . . 

Gather mate^rlals ftJm rie^s media containing fact - 
and opinion. . Distinguish between the two* , 



Evaluation: 



Resources and Materials; 
Newspapers * 



Radio or TV 



Newspape^B 



^ewspaper, news magazine 
Time , Newsweek , 0. S, 
News and World Report 



Cotiunents on use: 



5^; •■ 
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Subyoct Area(8) Contemporary Issufes 

/ Unlt(8) Problems/Sources of Informat ion^ 

p. 5 

Objectlve.(s) : ' 



Procedure: 

Cite examples of propaganda used for a good purpose 
and a bad, purpose. " 

Invite a member of „the news media to discuss methods 
of news gathering, interp^ie^lng- the news, distinguish- 
ing betw,een fact and opinion. 

Interview a public official in your community. Ask 
how particularly difficult problems are solved and 
what means were used. 

Plan a panel discussion on the topic: "Public 
opinion surveys help determine policy in our . 
government." 

List specific examples of how propaganda has been „ 
used for beneficial purposies in your school or local 
community. t 

Keep a Record of the number of columns' dealing with 
foreign news in a prominent newspaper in your locality 
over Q period ^of one week. Cite what proportion of. 
the news comes from Europe, Africa, the Far East, 
and Latin America. 

Contrast thifi extent to which cartoons, are used in 
newspapers. Collect as many as possible. ChooTse 
a definite subject and arrange the cartoons about/It 
on two large sheets of paper, having one sheet "C'or" 

Evaluation: [ • 



/ 



Resources and Materials: 



Guest speaker 



Personal interview 



Newspapers. 



Comments on use: 



53 . 
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Objective(s) 



Subject Area (s) Contemporary Tbo,.»o 

^""^^(S) Problems/Sou rces of T^fnrn.n^ ^^^ 

p. 6 



Procedure: 

and one "against" the subject. Decide which is the 
^ most convincing. - , „ •■•o >ne 

Collect at least ten newspaper headlines and the""' 
stories that follow from the same newspaper to' 
■&°tloif'"" '^.-^ ■•^-'^li-s -provide reall,hle 

Llat the outstanding good quam of the newspaper 
llfllT If frequently; List the outstandLg 

Lpr:i:;enr.^" '''' constructive suggestions fol 




Evaluation: 



Resources and Waterialss 
Additional resoarces for unit:' 
Films: "PubllxJ "Opinion in Our 
Democracy"^ (Coronet) 
"Getting the Facts, (Encyclo- . 
fi.edia; Britannica Film) 

Books: ' .. ! ^ 

The Image:. A Guide' to 



Pseudo-EvenCs in America , 



Daniel Boorstin, Harper '1& Row 
Fourth Branch of Govetnmerlt . 



Douglass Cater, Random House 



iComments on use: 
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Subject Area(s) Social Studies 
Unit(s) New^spaper studies 



Objective (s) : . ■ ^ . 

BecQppie better acquainted with the content and use of newspapers. 



Procedure : 



Resources and MateriaJ^ : 

Any city newspaper 
Magazines such as U. S. News 



and Wbrld Report , Time , etc, 



Students will make a scrapbook op. a particular 
current subject in the news. They will^jise 
materials from newspapers that pertain to the sub- 
ject they have chosen. All resources in the paper 
should be checked; advert isemefits,, comiic strips, 

cartoons, pictures as well as the articles ma^ have] Dally TV and radio news 
usable Information. In order that it Isn't merely 
a cut-rand-paste experience, personal i?omments are 
to be included. Their originality and -ingenuity 
should be used In composing the scrapbook. 



Evaluation; 

• In seeking infortnatlon on their subjects the students also become Interested in many 
other articles 4 They become acquainted with the lay-out of the newspapers and that it 
contains more than headlines and comic strip pages. 



Coimnents on use: 

Be sure the current subject that a student chooses will last for the length of time 
you set for the project.^ 



Sarah Fricke 
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Subject Area(s) Issues 



Uni't(s). The Newspaper 



ObJective{s) : " 

At the end of this two-week unit o£ study, the student should be able to differentiate 

between the major newspapers of the Unite4 §tates. * * » 

The student v/ill be able to read the major newspapers of the United States. 



T 



Procedure: 

j^Study the major newspapers, of the S.'with^a 
special emphasis on the Kansas City Times (or any 
major metropolitan newspaper close to your area)^ * 
Compare the following newspapers ^ 

1. New York Times 

2. Washington Post 

3. Chicago Tribune ' 
Kansas City Tjmes 

5. St. Louis Post Dispatch 

Follow a major news story for a two^week period and 
keep a diary of the major developments. 



Stucjy and comp£\,re prices of the advertisements, 
(grocery, want ads, movies, housing, etc) 

Rea'd the* different editorials and compare writing 
styles of the various newspapers^ 

Compare the major newspapers of the U. S. with the 
local newspaper. > 

Have the editor of the local newspaper discuss 
the dif/iculties in printing a daily newspaper 
and the job opportunities open in the newspaper 
business. 



Evaluation: 

The student will 6e able to: 

find the major news stories in the major newspapers, 
follow a major news story, for a two-week period. ^ 
find out various sections of the newspaper. 



Resources and Materials: 
Newspapers: 
New York Times • 
Washington Post • 
Kansas City Times 
Chicago Tribune * ♦ 
St. Louis Post Dispatch 

Guest speakers: 

Eddtor of »the local newspaper or 
Sports editor 
Circulation manager 
Salesman 

Linotype operator 



Coraments on use: 

This unit of study has proven to be very sucoessful, 
can be shortened or expanded as time dictates. 



This is the type of unit that 



Russ Whyte 



subject Area(s) 

Unit(s) United Nations 



Cont empof ary issues 



Objective(s) : - 

The student will learn about the role of the United Nations in the world as well 
as gaining insight into the career opportunities of the U.N. 



Procedure: . 

Divide the class into four groups and assign each 
group to represent a country in the U.k. 
Example: U.S., Greece, Turkey and Britain in 
regard to Cypress. 

Have the students research each country's present 
policy towards ^Cypress* 

Set up a mock U.N. and debate the recent takeover 
of p^rt of Cypress by Turkey. Have one member 
of e^ch group act like an interpreter* Select 
another student serve as the Ambassador while 
the rest of the group serve as staff members by 
relaying messages and feeling put the delegates 
for some sort of agreement. They can also draW 
up resolutions to be presented to the floor of the 
U.N. stating the policy of their country^! 

If possible, let the students sep if they can 
get their U.N. resolutions to paiss through the 
General Assembly. 

Have the students make a list of the various 
careers open in ttie U.N. ^ v. 



Resources and Mqiterials: 
• -c \ 

Text : Contemporary Issues 
in America 



Mock U.N. rules and procedures 



r 



Coinr.ents on use: 

This worked r-6al well and the students really wrote some excellent resolutions. 



Alan Meyer 
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SubJ'ect Area(s) Contemporairy. Issue& 
Unit(s) Refugees « 



Objective{s) : 



Student's will learn which health and volunteer agencies visit refugees around 
the world. . ' . / 



Procedure : 



T 



List all the areas of the world which have 
refugees. 

List all relief, volunteer and health agencies 
which are helping 'the4e refugees. 

How would someone become a member of one of 

these agencies? ^ < 

The students can write letters to CARE, U.S. 
Red Cross and other agencies "to find out how 
to become a member of these organizations. 



ReS'J;urces ani MtiterialG: 

Time , Newsweek , 
Newspapers 

Radio 

Text — Contemporary Issues in 
America 



Co:ninents on use: 

Worked well fbr 11 th and 12th grade' students. 



Alan Meyer 



5g 
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Subject Area(8) Contemporary Issues 
tJnit(s) Foreign Policy 

Objective(s) : ' ^ ' 

... ^ ■ *• ' 

Students will see how foreign policy made by role playing an advisor to the 

President. ^ 



Procedure : . «> . 

With the collapse of U.S. policy in Southeast Asia^, 
it is obvious new policies are needed.' Have each 
studeht state present U.S. t)ollcy and then suggest^ 
a list of new proposals they would submit to the ^ 
^President to change U.S. policy. 

Make a list on the board of all the proposals sub- 
mitted by the students. Then discuss each proposal 
and keep only those which meet the approval of a 
majority of jhe students. 

Formulate these into a' new foreign policy towards 
Southeast Asia. ^ 



Evaluation: 



Resources and Materials; 
Time Magazine 

Newspapers 
TV ' 
Radio 



Coni|nents on usfe: 

• , * IP 

In hindsight many of our proposals agreed upon were taken by President Ford. 



Alan Meyer 



Objective(s) : 



. Subject Area(8) Contemporary Issues 
^ Unit(s) , Current Issues- Foreign Poli cy 



Students will decide if Congress should 'play an active role^ in foreign policy. 



Procedure: . 

Each student ^Vill select a state from which they 
will rol^ play being an U.S. Senator. 

Each student will write an essay assessing 
American foreign policy under the leadership of 
Henry Kissinger. If they feel that Kissinger 
should resign because of his rec-ejit failures^ 
they should so state. If ttils their course, then 
they must submit a liat of names to the President 
for a new secretary. ' 

If they believe Kissinger should stay in office, 
what changes v7ould they like to see in foreign 
affairs. 



Ev'dluation: 



Resources and Materials; 
time 

Newspaper 
TV r 
Radio 



Comments on use: 

My kids wanted Kissinger to stay in office. 



Alan Meyer 



I 



Objective(s) : 



Siffiiject Area(s) Contemporary Issues 

Unit(s)^^^^^^^t^°^^l law in regard to 
territorial waters ' 



Students will make a decision on whether territorial boundaries, should be extended 
or remain as they are today. Students will become aware of duties of people in 
the state department. 



Procedure: ^ ' 

Assign each student a report on territorial waiters. 

Discuss why some countries* have extended their 
boundaries beyond the 12 mile fishing zone recog- 
nized by international law. 

Role play a conflict between the U.S. and a country 
which has extended its fishing boundaries.^ ' ■; / ' 

Have each student role play being a state depart- 
ment member preparing ao argument to present to 
the Secretary of S^fate stating the problem and 
offering solutions to correct the problem. Must 
decide either to expand or what to do if the U.S. 
maintains it's present policy. 



Evaluation: 



Resources and 'Materials : 

'Text — Contemporary Issues in 
[ America 
Newspapers 

Time Magazine , Educational 
Program on Resources of the 
Sea 



State Department Bulletins 
from National Sea •Conference 



Comments on use: 

Students were able to see through role playing the conflict that state department 
^ople are placed in while making decisions. 



Alan Meyer 
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Subject Area(s) Geography . 
Unit(s) - Mobility. 
Object ive( s): 

After discussing rneraployment/ population distribution, natural resources of /the 
U.S., the student will be able to'plan a successful move for his family. 



Procedure: 

Hand out U.S. 1974 population distribution maps. 
Discuss reasons for population distribution. 

Each student will do research on U.S. employment 
statistics for U.S. Discuss. . _ 

Resedrdh cost, of moving and area property value. 

Each student writ e^ paper on reason for move 
and how much it is going to cost. 



Evaluation: 



Resources and Materials: 
Maps 

Magazines 

Letters to various Chambers 
of Ccttmiierce - 



The students will evaluate each other's move by reasoning and practicality* 
Points are given. 



Cojnments on use : 

Very successful and us6ful. 
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Subject Area( 3 ) Contem0Qra'rv lasues 
Unit(s) Population (local) 

Objective(s): / 

To enable the student to understand the reasons that population facts are Important 
to a local area. ^ 



Procedure: 

Make, a census form in your clas 




om. 



Have each student complete tl^ census tonn. 

Assign your class to take 6 census of another 
class, school, or tovm, etc., and compile their 
findings. ^ 

Invite a member from the Chamber of Commerce or 
CommurMty Betterment to come to the class and 
explain how industry uses pouplation figures in 
deciding upon locating in a certain area. ^ 

Have the superintendent visit the class to explain 
how the school has to adjust tp population changes. 



Evaluai-ion: 



Resources and Materials : 

Text : Contemporary Issues in 
American Democracy 



Oommunity speaker from 
Chamber of Commerce or 
Community Betterment 



' Comments on use: 
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Alan Me^yer 



Subject Area(s) Contemporary lasutaa 
Unit(s) World Population • . " 



Objective(s) : 

The student will understand how a country's population affects its economy and 
technology. 



Procedure: 

Have tW students list the three ways that a 
country's population can increase. 

Assign the students to make a graph showing the 
world's natural resources. 

Give the Students graphs showing present use of 
natural re$ources and. projected rates of world 
population growth. 

Study the various careers and jobs of people who 
make a living by working with population growth: 

a. censuQ takers 

b. economists 
^ c. researchers 

d. agriculture department 

e. government 

Have the students make a list of the averT>opulated 
countries of the world. 

Make a study of these overpopulated countries and. 
compile a -list of the problems they face because 
of overpopulation. * 

Have the students ^'S0nd out 'what is being done to 
help these countries.^ The following questions should 
be covered; v 

a. Does religion or societal traditions hamper in 



Resources and Materials : 

Text : Contemporary Issues In 
American Democracy 

Newsweek maps: 
World population 
Natural resources of the world 



Evaluation: 



Conunents on use; 
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Objective{s) 



Subject Area(s) Contemporary Issues-" 
Unit ( s ) Horld Popujbatlon (p, 2) 



P,rocedure: 


1 — — f 

Resources |and 


Materials : 


controlling- overpopulation? 






b. Is there enough food in the richer countries 
to eliminate world hunger? 


( 




c. Why don't the poor countries impd^J^^feaiough 
food to feed their people? ""^^^^K 
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Evaluation: . - r 






Comments on use: . ' 
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4 

Alan Meyer 





Subject Area(s) Snr-f^T .gMirHpc 
Unit (sX, Propaganda 



Qbjective(s); • ^ 

The student should be able to rec6gnlze the different methods of propaganda and be 
-aware of their use in everyday life. - ^ 



Procedure r 

The students will listen to the tape recordings of 
COTmercials , etc, which can bring out the methods of 
propaganda. 

From the tape the teacher will point oat the various 
methods, key words, etc, used in propaganda' techniques. 

The students will then collect from various written 
sources examples of propaganda materials that they 
encounter in everyday life. 



Evaluat |.on: 



Resources and Materials: 
« 

Tape, recording of selected 
examples of propaganda material 
from TV or radio, provided by 
the teacher. 

The Hidden Persuaders > by 
Vance Packard 

Local newspaper 
Various magazines 



Comments pn use: 
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Larry Huffman 



Subject Area(8) Social Studies 



Unlt(s) Propaganda; What is it? 

Objective(s) : 

Students should be able to define propaganda; list characteristics of propaganda, e.g.. 
induces desired behavior, utilizes persuasion, depends on communication, ^ essential . 
target is emotion, may be conscious or unconscious; recognize that propaganda comes in 
many forms, e.g.,, any communication form; recognize that propag^^^may be used for any 
purpose— the way it is used is or may be unlimited. W . ' 



' Proeedure r 

Fro^ teacher prepared handout of selected examples of 

proikganda devices incorporating various and diverse 

communication forms: 

H^ve students determine how and in what ways each 

ot\ the readings in the handout are similar and 

di^feirent . ^ ~ 

Have students determine which of the readings are 

exa^nples of propaganda. , - 

Hav(^ students jwrbtk up a definition of propaganda. 

* Hay^ students iset up a chart, basdd upon the 
readings, listing criteria wKlch a piece of 
propj^ganda must meet. 

Have .students determine ways, purposes, for which 
propaganda might be used. 

Have students list communication forms in' which 
propaganda might be used. 



f: 

Resources and -Materials: 
Teacher prepared handout 
incMding: ' - 
-all/ forms of propaganda, e.g., 
exc/i^j^ts from novels, TV ads, ^ 
sp^i^jhes;, etc. 
->{rar^i6ufif,' ways of uBe, e.g., 
so^^l, 'political, econojnic;^^ etc. 
-varfetC^f^ emotional targets, 
e.g., l^feV, hajt,^^ ambit ion, etc. 



Evaluation: 



Comments on us^! 



Q . ' Selvin Royal 

ERIC ' s . 



H . Subject Area(8) Social Studleo 

Unit (a) Propaganda Devices (I) 

Object ive(a) r ' 

Students should^ be aBle to list propaganda devices and define each; recognize the 
connnunication forms ^iitllized By the propagandists; demonstrate an understanding ' 
by recognition; recognize thai: special. interests result in propagation of viewpoint^- 
understand that specific devices appeal to emotion;' psychological and personal needs' 
and aspiratlona, * 



Procedure r 

From teacher prepared handout of selected examples of 
propaganda devices incorporating various dnd diverse 
communication forms: ^ 
^ Have students decide" which, if^any, are examples 

5f propaganda. 
• Have students determine propagandist objectives. 

Have studen;t^ identify physical and pscyhological 

needs, emotions, and aspirations * the propagandist 

is appealing to. 

Have students categorize the examples als to , 
specific cpimunication forms utilized, 
Have students categorize and label the examples 
as to teehniques, way or manner propagandist 
utilises to obtain objectives. - 



Evaluation: 



Resources and Materials J 
Teacher prepared handout : 
-listing and defined devices 
-examples of use in history 
arfd contemporary scene 
-incorporation of all forms 
of communication 

The Art of Propaganda by 
Alfred McClung Lee and Eliza- 
beth Brlant Lee 



Comments on use; 
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Selvin Royal 



Subject Area(s) Social Studies 



Unit(s) Propaganda Devices (II) J 

6bjectiye(s) : 

Students should be able to recognize and Identify propaganda devices found in varied 
comniunicatlon ^orms; creatively produce a piece of propaganda utilizing devices. 



Procedure? - 

Individual projects: From list of various communica- 
tion^ forms in which pf&paganda may be utilized, have 
students research and find examples of the use of' 
different propaganda devices. 

HaVe students view front page of local newspaper, 
news telecast, TV program and analyze in terras of 
propaganda devices. 

Have students choose one of th^ following four 
activities as an individual pr6\3ect requiring the 
production of a piece of propaganda utilizing the 
communication forra of their choice and incorporating 
several different propaganda devices: 

program for Radio Free Europe 

propaganda piece for Communist-held area of 
Southeast Asia ^ * ^ 

a campaign speech. for the President if he were 
up foj re-election 

an advertisement promoting XYZ Shaving Lotion 



Evaluation : 



Resources and Materials: 
Teacher prepared l;lst of all 
communication forms in which 
propaganda may be utilized. 

Magazines, newspaper, books, 
etc. 

Local newspapers 

Miscellaneous resources Jo aid 
student in preparation cjff 
project 



Comments on use: 
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Selvin Royal 



Subject Area(s) Social Studies 



Unlt(s) Prejudice & Discriminatio n 

0bjectlve(8) : . 

Students should be able to list and explain various prejudicial and discriminatory 
practices affecting various groups in American history and in American life tpday; 
empathize with those subjected to such practices today. , 



Procedure f 

Have students investigate their "family tree" to 
determine national origin, religion, or membership 
in certain social or political groups. Follow this 
activity with Research to determine prejudicial or 
discriminatory injustices which possibly affected 
the family. 

Have students keep a recprd of instances in which 
they are made' to feel Inferior to others — with 
complete explanation of circumstances and why they 
felt so. Follow this with a written analysis as 
to the kinds of situations, etc , that result in 
inferior feelings. 



Resources and Materials: 
Library research and community 
resources 



Evaluation: 



Comments on use: 
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Selvln Royal 



Subject Area(s) Social Studies 
* Unlt(s) Prejudice & Discrimination 

Objectlve(s) : 

Students should be able to derive underlying causes of prejudice and discrimination^' 
e.g fear hate, ignorance, etc. and generalize such; empathize with those sub- 
^^^"-J^^^^"" .^^^^^ see that the effects of discriminatory practices 

do not end with immediate acts^themselves, but carry over into other situations. 



Procedure ' 



Have students collect excerpts df published situa- 
tions which are clearly examples of aiscrlmination 
from newspapers, etc. , to bring to class. 
Then analyze such for underlying causes and 
other explanations as to why such would result 
in prejudice and discrimination and investigate 
to determine instances of prejudice and discrimina- 
tion in their local community. Have students 
analyze. such for comparable causes. 

Have students write an essay on how the people in 
the published situations must have felt as a result , 
of the prejudicial and discriminatory practice. 
Stud]pnts could also offer inferences as to the 
effefct of such practices on subsequent actions and 
behak^tor of the injured party. / , 



Evaluation: 



Pvesources and Materials; 

Newspapers and community 
resources 



gi^mpients on use; 
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66 



Subject. Area(s) Social SmkHpr - 

Unit (a) PrejudipP f. r )^'grr^m^na^■^nn 

0bjectlve(8) : ° 

Students should gain an, appreciation of the contributions of minority groups; recognize 
accepted aspects of their culture resulting from such contributions; become familiar 
with minority groups; develop self^^awareness on the part of minority group members. 



Procedure: 

Have Students establish a "minority display" in t]ie 

classroom^ including: 

newspapers, magazine art^icles of current 
activities, problems of minorities, biographical 
information about important minority group 
members ^ 
examples of their culture and historical contri- 
butions, etc. 

Have students develop muLti-media kits on a particular- 
minority cultuire, e.g./ pictures^ realia, slides, 
tapes, books, papers, /toys, etc. 



Evaluations T 



Resources and Materials: 
Local resources 



Comments 'dn use: 
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Selvln Royal 



Subject Area(s) Social Studies 



Unit(s) Prejudice & Discriminatio n 

■'' * ' ^ ■ . 

Obje^^iveCs) : 

Stu46nts should become knowledgeable about members of local minority groups; appre-. 
ci^e contributions of representatives of the local minority groups; realize that 
members of the loca^ minority groups, have the same likes, dislikes, differences, and 
similarities as any other group or the cpmmunlty as a whole. 



Procedure; 

Have students set up a class annotated bibliographic 
file of /noteworthy resources relative to any local 
minority group, including autobiographies, biographies, 
reviews, films, photographs, newspaper clippings, etc. 

Have /Students tape interviews with members of any 
loca^ minority group on the following topics: 
dally life 

aspirations ; 
desire for children' s future 
opinions on local problems 

Students should interview majority groups' opinions 
on same topics as listed above and compare them. 



Resources, and Materials: 

Newspapers, magazines, library 
resources and other community 
resources 



Evaluation: 



Comments on use: 
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Subject Area(s) Social Studies 



Unlt(s) Prejudice & Discrimination 

Object Ive(s): * * 

Students should be able to recogiiize how the U. S. government has continuously 
recognized a responsibility to project and enhance the rights of minorities; know 
how the U. S. government has used Its power through the Presidency, courts and 
Congress to project minorities; list laws and policies protecting the rights of 
Individuals. 



Procedure: 

Have students prepare a bulletin board display 
Illustrating chronologically the evolution of 
American civil rights and social Ideals — such as 
the Declaration of Independence, Bill of Rights, 
Brown vs. Board jof Ediicatlon, etc. 

Have students analyze the amendments to the 
Constitution as to (1) those that check trhelr 
government from discriminating against people, 
and (2) those which make It possible for the 
government to protect people's rights. 



Resources and Materials^; 



Evaluation: 



Comments on use: 



Selvln Royal 
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Subject Area(8) Social 'Studies 



Unit(s) PjejudjLce & Discrimination^ 

ObjectlveCs) : 

Students should see relationships between technological advances in fanning, trans- 
portation, communication, industry, etc. and increased '^socio-political* and cultural 
differences between groups; see how technologicfal advancesr changed various groups' 
values resulting in varying relationships. 



Procedure • 




Resources and Materials: 



Appoint research fact-finding committee of students Library research and community 

to determine affects of technological developments resources 

in contemporary American on relations between groups. 

Do the same for U. S. history since 1965. ' 

Students might select a technological innovation 
and research and report on its effect on intergroup 
relationships, e.g., TV. 




Evaluation: 



Comments on use: 



^ Selvin Royal 



Subject Area(8) Social Studies 

• . ' ' ' ■* 
^ Unit (3) Prejudice & Discrimination 

0bjectlve(8) : • 

Students should become aware of the fact that all people are members of minority and 
majority groups dependent upon time, place, and situation. 



Procedure r> 



Have students draw a circle representing themselves 
on paper and concentric circles representing organiza- 
tions and groups to which they belong in high school, 
Have them distinguish groups in which they are members 
of a majority — members of a minority. 



Resources and Materials: 

Students should become aware 
of the fact that all people 
are members of minority and 
majority groups dependent 
upon time,* place, and situation. 



Evaluation: 



Comments on use: 



■II 
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Selvln Royal 



Subjecif Ar^aCs) American Hlstoify 
Unit(sO Urban Problems t Plscrlminatlon 



Objective(s)': 

Make the Student awar'e^? what discrimination is and how it feels to be discriminated 
against! <? 

The student will be able to more easily understand the problems faced by the Negro, 
Indian, and inimigrants in America. 



Procedure : . 

.Students in orange seats will get preferred treat- 
ment during the first half of the clasfs period 
(Teachers will have .to devise own method of select- 
ing a group of students.) 

a. A quiz will be given to those who are not 
seating in orange seats. 

b. Students who sit in orange seats will be 
automatically given an "A" for the quiz 
grade. 

c. Students who alt in orange seats can visit 
during class. 

d. Students who sit in orange seats can go and 
get a drink. 



After tl\e class has .eicperienced the above situation, 
the te^acher can then start a discussion by asking 
those in seats other than orange about their 
reactions or feelings about what happened. 



From here the teacher can guide the students into 
discussions of discrimination against various groups 
mentioned in the text. 



Resources and Materials: 

Chairs, numbers of other itema 
to use to determine which group 
is to be discriminated against. 
Challenge and Change , Laidlaw, 
Chapter 7 



r 



/ 



Evaluation: 

•Student reaction in class 



Cozmnents on use: 

The class really responded to this method. 



I managed to get a lot of discussion. 



Larry Huffman 
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:.uI)ck.i %v%*^(q) Social Studies^ / 

IJn iv(k) Current Events-Environmental Issue 



Objec tive(b; . Ii^c cadentii will experl-ea£|i^Wc will / resemble a open town meeting on an 
issue which they may face in th« future. ' -5^e student will realize the complex problems 
involved in protecting the environment, wJt|le maintaining our present economic standards. 
The studeni: can bet^ter appreciate the problatas that face the government agencies involved 
In the environmental area. ^ 



Procedure 

The students in che class will be presented a situation 
in which a major industry in a midwest ^own has to 
comply with pollution standards. Industrial waste has 
been allowed to go into local rivers untreated, and 
smoke has caused considerable air pollution. 

The class will be divided into four groups consisting 
of the following: 

1. Represenatives of the company which employs 
3,000 of the towns 12,000 Inhabitants. 

2. Represenatives of the local citizens environ- 
mental group who issued the complaint,. 

3. Represenatives of local businesses and private 
citizens who wish to keep the industry. 

4. Represenatiyels of the government who are tb in- 
spect the area, listen to complaints and then 
decide what measures should be taken. 

A public hearing will be held in which all groups will 
be able to present* their arguments. 

The government agency will then have to make a de- 
cision on what course of action should be taken. 



Evaluation: 



Resources and Materials; 
The teacher will have to create 
the immage of the town in question. 
Also each group will be given fact 
sheets of information that will 
aid in their public hearing.. 

The U. S. Environmental Agency 
should be contacted so that a 
true or real example of government 
regulation can be observed. 



Comments on use: 



t 
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Larry Huffman 



Subject Area(9) Social Studies 
^ ^ntt(s) Current Eventa 

Objeccive(s) : 

The student will be exposed to a major area of national or International ^ Importance 
and develop a deeper and better understanding of the event which Is'Taklng place. The 
student over a period of time will become more aware of the problems that develop in 
reaching settlements or solving world problems • The Binident should be more aware of 
current problems and hopefully remain more Informed as an adult • 



Procedure : * i 

The student will be assigned for the duration of the 
year the Job of keeping an up-to-date sct'a:pbook on a 
topic of major national or international importance. 

At the end of the year the scrapbook can be used as 
the basis for a term paper over the issue or problem 
area covered. 



Resources and Materials: 

The teacher should .assign or olcay 
t^e topics to be worked' on. 



The teacher will point out the 
major resource areas su<;b as 
newspapers » etc. . 



Evaluation: ^ 

9 { 



■ ) 

Coniments on use: '' 



Larry Huffman 
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Subject Area(8) 

Farmin g. In ATn>.r^.. 



Objective(s) : 

The student will have knowledge of settina „n » r M ' 

and field trip. Will be demonstrLed by fhe'stud:™ ".m'^""''^ discussion 

farm. » ''^ "^"^ student setting-up a hypothetical 



Procedure : 



T 



po.sibilUies 
products"' situation for agriculture 

Make a field trip to area farm to observe and 
ask questions. 

The student will then set up own farm from scratch 
Only the land is free. Must decide cost and profit. 



Resources and Materials; 
Agriculture map 

Profit statistics 

Area farmer and farm for 
field trip 



Eval uat i on : ^ 

Chieck plans developed Ky studenti 



CoiiUnent'S^ on use : 



erJc • 
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Suzi Bybee 



Subject Area(8) Social Sttidies 



• 4 0.'' Uni1:(s) Consumerism ; Info mat ion 

0bjective(8) : 

Students should become aware of the range and scope of consumer information and 

problems; become aware of the range of- Sources of consumer information and deter- - 
mine some of the "better" sourcea ^for specif ic aspects; recognize the availability 

of consumer-related information; be able to list two of the popular magazines- totally 
devoted to consumer information, /V ' 



Procedure: 

Have students compile an .annotated bibliography of 
books dealing with various aspects of consumer 
information from the following: 

school . library 

city library 

regional library 

college library 

Have students compile an annotated bibliography of 
current magazine articles that deal with consumer 
information of different kinds. 



Resources and Materials: 
Community and school resourc^es 



Evaluation:. 



Comments on use: 
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Selvin Royal 



Subject Area(s) Contemporary Issues 

Unit(s) Petsonal Finances/Consumer ^ 

Information 

Objective(s) : lo identify that debt has become a respectable way to acquire property. 
To show that advertising is a powerful agent in selling to the consumer. To know that 
private agencies are helpful in testing products j^nd giving information to the consumer 
To identify relation of luxuries and higher income. To identify ways in which the con- 
sumer will be able to make wise decisions in buying. 



Procedure: " ^ , 

Class discussion on: modern concept of debt, distribu- 
tion of family income, fashion and planned obsolescence^ 
advertising. 

Arrange a debate between members of the class on the 
topic: "Resolved: that installment buying is bene- 
ficial to the welfare of the American family," 



Collect examples of advertising and be able to dhow: 
h5w it is helpful to the consumer, how it is harmful 
to the consumer, how it convinces or does not cpnvincp 
the consumer to buy the product. 

Choose one of the followijig to present to the class: 
how it is helpful to the consumer, how it is harmful 
to the consumer, how it' convinces or does not convince 
the consumer to buy the product. 

Choose one qf the following to present to the class: 
write a TV commercial, make an illustration for an 
advertisement in a newspaper or magazine. After 
presentation, the class should identify the influence 
it would have on the consumer. 



Resources and Materials: 
Filmstrip: "Thfe American 
Consumer" (New York Time-s) 



Books: ^ AmneY, ^ Readings and 
Cases in Economics , Ginn & 
Company 

Black, killel. Buy Now, Pay 
Later , 

Caplovitz, The Pojjr Pay ^^pre 
Lesser, Managing Your Money , 
U, S. Dept of Agriculture, 
Consumers All 



Newspapers, magazines, tele- 
vision, radio 



Evaluation: 



Comments on use: 
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Object ive(s) : 



Subject Area(s) Contempforaty Issues 

Unit(s) Pergonal Finances/consumer 
Information, p. 2 



Procedure : ^ ' 

Study several issues of. Consumer Reports ."' Identify 
and report on various types of reports gathered 
from this media. " ^ 

Class reports on issues of the Kipjlinger Letters . 

A public relations represeritative may be invited to . 
present way^ advertising may be useful to the consumer 

List ways businesses attempt to influence your 
choices as a consdSner. ' 

Make two charts showing: a very small income and 
6xpendi^res and a substantia^lly higher income and 
expendiMres. Compare the differences in that higher 
incomes show a higher percentage is spent on luxuries. 

Mike a yearly budget for a family of four witlua 
moderate income. Show how the yearly income will 
be spent. ' / 

Investigate variations in price of one particular 
commodity sold in several stores. Compare identical 
or comparative quality article. ' \ 



Name some instances when you buy the best grade, of 
goods and a lowfesg: grad^ bf goods. ^ 



Resources and Materials; 
Consumer Reports 



Changing Times . Kiplinger 
Letter 



Evaluation: 




Guest speaker / 

Viisits ^o stores advertising 
in newspapers ' • 

Film: "Budgeting," 16mm, sound, 
color, 11^ min. (1973) 
Emphasizes the importance of ^ 
having a plan or. budget *f or ' 
getting th^ most out of yt)ur 
money. Pay return postage, 
book 2 months in advance. 
Aetna Life & Casualty, Public * 
Relation^ and Advertising «a 
Dept. Ff^lm Library,- 151 Farming-, 
ton Aveiiue, -Hartforc^ CT 06115 ; 
"P^sonaUFina^nciai Planning". 
(S-424) 16mra, sound/ color, 22 
min. Explains the importance 
^ financial habits. Pay^ 
^^lirn postage and bpok id' weeks 
in/ advancp. Association-Sterling 



'Comment s pn us e : 
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/ Subject Area(s) Contemporaty Issues 

Unit(s) Personal Finances/Consumer 
Information, p. 3 

Objective(s) : 



: ^ . ■ C _ 

Procedure r 

Discuss why some businesses give couffbns and other 
devices instead of reducing the pricle* 

Find examples of as many as possibTe: 
1. express warranty 
'2.* seal of approval ' 
3. descriptive label , 
*4. gra<}e,l^bel 
5. certification label 

Under each one,- write what it is and how it aids 
the cdnsunf&r. • • . ' 

^ Find out hdw to prepare ^ household .inventory . , Then 
make an inventor^ pf at least one toom in your house. 

Compare price and quality in a "discount" store and ' 
a-n "exclu&iVfe" or "standard" £^tore. Report tq the 
class your findings. 

Find the co'st of one year ht a college of your 
choice and prepai^e-»a budget "to meet your expenses. 



Resources and Materials: 



Insurance agents 



College catalogs, visits to 
stores, advertising in 
newspapers 



Eiwiluation: 



, Subject Are^(s) Economics 



Unit(s) Personal Finance and • 
Objective(s):: * Decision-Making 

^Lrn^r^""* ""i"^ °^ ^^^^ S^""^^ and adult life In particular is based 

upon decisions made in the past^ and tomorrow is the- result of decisions made today. 



Procedure : 

Ifand out guide sheet. List basic information. 
'The-person Is 26 years old, if a guy--25 years 'old, 
if a girl. They are to pretend that they got 
married five^ears ago. They have worked the past 
five years at a stipulated sum (girls have choice 
of working or making it on husband's salary). -They 
must decide how to spend that sum of money each 
year by making five budgets. They must take all 
normal costs into consideration, 'such as rent 
(or morl:gage), food," utilities, \phone, entertain- 
ment. Insurance, car, furniture, vacations, doctor 
bills, etc. They ate locked into a certain amount 
of expenses. All have' two children, but choices 
are available in many areas. 

Object: To see that where they are ^Ive years from 
now— what they own— bills, etc. -r is a result of what 
they do today. 

Three weeks allowed to complete. 



Evaluation: 



Resources and Materials: 

Handout of "rules" from teacher 

and list of expenses that must 

be considered as well as many 

limits for salaries. 

(They must deduct their 

FICA taxes, intome taxes, etc.) 



^rtt^ tl ^l^T ^Can't. grade in normal terms but must do it In terms of 

thought sjiudents put into project (and time). 



Comments on use: \ ^" ' ' • — 

Students balk at the work Involved but become surprised as they move Into it. 
A real eye-opener. ' 
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Diane Morarity 



Subject Area(s) Social Studle's 



Onlt(s) Values and Economics 

Objectlve(s) ; * 

Student should know definition of values, economics, economic policy, and resources; 
know that the economic policy of ^ petson requires decisions and choices; know that 
economic decls'lons or choices are made because there are not enough resources to 
satisfy all that a person wants or needs; know that economic decision^ and choices 
that are made — are made on basis of a person's values. 



Procedure: . 

Have students theoretically spend an allocated amount 
of money by listing purchases or purchase. 

Have students make a second list of alternatives, 
options they have In spending the money. 
Have students answer the following two questions: 
Why could one not have purchased all of the 
alternatives or options one has In spending 
money? * ' 
Why did you choose to spend the money In the 
manner you did? 

.^^^ 

Have students write an autobiography oj| their life 
starting now and going ten years Into the future. 
Students will Indicate areas, options that required 
value decisions. 



Resources i|id Materials: 

Students own persbn^ resources 
or'^haudout providing sp^^if led 
grant of money student may * 
spend In any way he chooses. 



Evaluation: 



Comments on use: 



Selvln Royal / 
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N.V / 

EMC „ 81 / 



Unit(s) Personal Finance 



ObJectlye{s) 



The student will be able %o understand the value of spending^ a limited amount of 
money widely. . * » , 



Procedure: ' ^ , 

Have each student hring a newspaper to class. 
Assign a certain amount of money that can be used 
to do the shopping for a two-week period. They 
ipust plan for aljl meals ^s well as price of eating 
out. They can ."shop" from newspaper and assume a 
certain amount of staples (salt, pepper, etc.) ate 
already on hand,* 



Resources and Materials: 
Newspaper 



Evaluation: • . 
This is a simple activity that can be used at" the beginning of a finance unit to 
help them arrive at a mqre serious approach to budgeting and "guns pjr butter" - 
choices. ' . 



Comments on use: 
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Diania Morarit'y 



Subject Area(8) 



Economics 



Unit(s) Personal Finance 



ObJectiveCs) : 



To* think twice about the fact that he/she will have a limited amount of money to 
spefid. / * I 



Procedure: , • 
Have each student prepare a week's menu for a 
family of 2 liipting all the ingredients they would 
have to bu^. (Groups are more fun,) Send them to 
store to price the items comparatively. Have them 
figure in cost of gas from one store to other if 
they shop in more than one store. They can then 
determine the cost of their menu for the week. 



Resources and Materials : 

Newspaper 

Stores 



Evaluation: 



Comments on use^: 

I haven't done this yet, but plan to after taxes and stpcks. 
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Subject Area(s) Issues/Consumer Ed, 
Unit(s) Economics 



Objective(s) : 

The student must be able to compute the differences In lifetime, yearly^ Monthly 
and weekly earnings In relationship to years of school completed. 



T 



Procedure: 

The student must be able to complete the following 
table: 



Difference 
In Lifetime 
Earnings 



Year of School Lifetime 

Completed Earnings 

1-3 years H.S. ^ $212,0^0 

A years H.S. 274,000 
1-3 years college ' 293,000 

A years college 385,000 

5 or more college 455,000 



The student must be able to compute the opportunity 
cost of yearly j monthly, and weekly earnings for 
8 years of schooling. 



Total Lifetime 
Ave^ Yearly 
Ave., Monthly 
Ave. Weekly 



8 years 
$184,000 



12 years 
$274,000 



College 
$385,000 



Resources and Materials : 
Manpower ^ Economic Education, 
Joint Council on Economic 
Education, New York, 1972 
(pp. 110-111) 



Evaluation: j / 

Given statistics concerning earning poweir, the student must be able to compute the 
differences in lifetime, yearly, monthly, and weekly earnings in relationship to 
years of school completed. 



Conunents on use ; 



This gives the student a "dollars and cents" look at the importance of 



education. 



Russ Whyte 
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Subject Area(s) Social Studies 



Unit(s) Consumerism: Merchandising 



nuAA / \ ' ' Policies 

Obj6ctive(s) : 

Students should understand that policies vary from store to store — many times dependent 
on type of store and kind as well as what it deals with; understand the "range" of 
policies and ^hat those various and different policies are; know what guarantees and 
warrantees are; know or infer why certain policie3' are held by different stores. 



Procedure: 

Committeeis:. Divide students into fact finding 
committees and report on the following for dt least 
4 major stores in the local community. 

Policies concerning: 
returns & exchShges^ 
credit for teens 
sale policies and merchandise 
guarantees and warranties 
handling consumer inquiries & complaints 
» . methods of handling delinquent accounts 

Student recommendations for 'each concerning 
these items. J 

Student summation of policies representing 
various stores. - 



Resources and Materials: 
Local stores in the community 



Evaluation: 

Students could evaluate each other on participation, 
evaluation of final report. 



Teacher could Mmbine this with 



Comments on use: 
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Subject Area(s) Social Studies 

. Unit(8) Consumer ism; Problems 

Objective(s) : ' « 

StudeAts should be able to describe the alternative courses of action in remedying 
this situation by the buyer; identify anyspecific people to contact in the event 
such should occur; identify and explain any legal recourse; identify seller and buyers 



Procedure! j * 

Pose the following problems for students to solve: 
One buys a sewing machine from a door-to-door 
seller and it does not work. 

One paid, but did not get credit, for the 
monthly installment on a car. Now the dealer 
is threatening to repossess the car. 

One bought a set of living room furniture, 
but when 'delivery was made, it was not the 
same as the furniture ordered. 



Resources and Materials: 
' Students would consult local 

merchants, lawyers, or other 

resource pe^oy^.e. 




c/rary It 



Subject Areafs ) Coiitemparary IoSUcb 

/ / 

Unit(s) Consumer Education 



ObJectlve{s) : 

To teach the concept of* scarcity in our economic system and how it relates to 
our daily lives. 



Procedure: 

List ten items that you believe are scarce. *^Make 
a chart listing the ten scarce items and make a 
check mark showing which criteria would count . the 
most if there is not enough of the item for every- 
one (class discussion would follow on what choices 
were made and why) , 

Using the criteria of money (price)> create a table 
showing products, possible substitutes for the item, 
whether the product or the substitute is more 
desirable, and by visiting your local grocery 
store, the price of the item, today. 



Resources and Materials: 

Heyne, Paul T. , The Economic 

Way of Thinking , Science Research 

Associates, Inc . 1973, 

Local grocery store 

Antell, Gerson & Walter Harris, 
Economics for Everybody , Amseo Scho 
Publications, Inc. 1973. 



Evaluation: 

The student must be able to identify ten scarce items on a test listing twenty^ items , 



Comments on use: 

Listing of prices at the local 



T 



pcery store should extend over a period of 4 weeks, 



Russ Whyte 
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Subject ArftA(sO .Economics 



Unit(s) PUces - Inflation 

ObJect^iveCaJ: ' ... 



Procedure : 

Students will given a category of products to 
price at the grocery store. 



Students will go to the. store and record amount, 
brand name and price of products in their cat^ories 

After each visit, the f indingsrwill be discussed. 



Resources and Materials: 
Grocery stqre 



• V 



Evaluation: 



How well the student discusses his findings. 



Comments on use : ' ' ^~ 
A small class and cooperating grocery store are needed. 



03 



FRir 



Suzl Bybee 



' • Subject Area(s) Social 'S^tud^s 

Unlt(3) Con8umetlsin; Mdn^ Saving 
Objective(s): . * - . Project 

Students should conclude that convenience foods cost more;- price differetttials exist 
between stores involving the same product because of location, clientele, service's, 
etc.; everyone pays for certain credit plans and that gifts do not come /free; wise 
shopping, can" save money; many products come packaged and are sold in predetermined 
quantities — amount needed is superfluous. 



Procedure** 



Have students listen to tape from* University^ of 
Missouri and select any two items discussed on tape, 
e.g., cheese in bulk or sliced, and go to appropriate 
store. Determine validity of claim made by the 
University. Have students determine actual money 
sav^d. 

a 

Have students select 4 brand name products, e.g.-, 
DJl-al soap (personal size) . Have them go to 3 
stores and compare prices. Have students- detlermine 
i'f price differences /axist, how they explain such, 
percentage differences, where best buy is. 

Have.^ students interview store manager of business 
giving trade stamps. Have students determine why 
such are given and percentage cost to store to 
provide such. 

Have student interview store manager ot business 
allowing Mastercharge or Bankamericard credit 
purchaMs. Have ^student determine the percentage 
cost to a business to provide this service. 

Have studentsj pretend that each has to prepare a 
dinner for t-wo. The menu incfudes fried chicke^i, 
mashed potatoes, pan gravy, cranberry orange relish 
(prepared), buttered green peas, and strawberry 



Resources and Materials: 

University of Missouri tape, 
"Money Doesn't Come Easy" 



Local businesses 



Current magazines and^ local 
newspapers 



Evaluation: 



Objectlve(8) : 



i 

Pracedute: 

shortcake (prepared shortcake).. Students must buy 
every Ingredient necessary to prepalre this dinner. 


Resources and Materials: 


Students must^ make a list of ingredients 
then gp to magazines and local newspapers 
for money saving coupons for items needed 
t^xprepare this dinner. ^ 




Students should clip coupons, attach to list 
of ingfr^dlents and determine amount of^ mon-ey 
saved by redeeming coupons. 


a 

I 


■ % ' 

*rr"' — ■ ■ — L^L 




Evaluation: * - I' ' * ' 



Comments on usee 
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Subject Area (s) Social Studies 



Unit (a) Consumer iam; Price Index 
0bjective(8) : ' , 

StudeatQ, dhbuld be abl^ to define price index; underatand the function, purpoae, and 
utilization of the price index aa a way to meaaure price changea both individually 
and cpllectiveLy over a period of time; be able to .compute a price index; be able to 
draw* inferences; be ^Ip^le to read, interpret, and construct graphs and^ chf^rt^^J .J)e able 
to identify several commonly used price indexes. ^ . ^ • 



Procedure: ' 

Have students develop their own price index based 
on' price changes in their gwu local community 
involving items of interest to t\iem as well 
as basic needs and t>ecessitife^s. 



Evaluation: 



i Resources attdjilar^iialig : 

Teacher prepared ^latidout 
including: > 
--explanation of what , a price 
inde;c is and what it M'b^s 
-how a price index is tomputed 
-illustrative charts and Jfcraphs 
of an index for B^le^^^emB' 
showing averages, e^^^'^ ^ 



). 

% 



Coqmients on use: 



^ Selvin Royal 
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Subject Area(8) Social Studies 



Unlt(s) Consumerism; 



Standar ds & Labels 

— ^ 



Qbjectlve(8) ; ♦ ^ 

VStudents should be able to Identify and explain each type of standard and label; recog- 
nize the utility of ^ch information in their purchases, e.g., can sizes can be coverted 
iD-cnpsr, ingre^ients-^are" IXsTeff"^ quality^^ndarde 
have 4?reci;aH meanings and vary fxom. product t^ product > that standards and labels often — 
dq not ref^r to quality but to "appearances. 



Procedure: 



Have students prepare posters illustrating and 
explaining the purpose and function of the following 
standards: 

standards of measurement 

standards of identity \ 

standards of quality & 

Have students prepare ppsters illustrating and 
explaining the purpose and function of the 
following labels: 

descriptive labels 

grade labels 

certification labels * 



Evaluation: 



Resources and Materials: 

The University of Missouri's 
Agricultural Extension Service 
will provide explanatory 
materials on labels and 
standards free of charge. 



Comments on use: 
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; . \ : ^ , .''^ ■ 

' ' SuDject Area(s) Conteinpnrary HAmif^ 

i ' 

' - Unit(8) Personal Finance/Consumer 

, ' " . " Protection 

\^ Object ive(s).: / ' / 

'VTo knpw what ^B^nctes ar^ available to help the ctDnsumer and what kitids of assistance ' 
are available. ' ' 



Procedure? 

Get information on lists 6f publications published 

by the Better Business Bureau. Seek information about 

recent cases/brou|ht to the Better Business Bureau.^ ' 

Report *on some recent ca3es handled by the Food and 
Drug Administration. 



Invite the postal inspector tq speak on frauds 
involving use of U.\s. mail, ' ' 

List ways ,in which t,he Dejy&rtment of Agr^lculture 
helps the consumer. |\ y*;. 

Discuss how ^he Federal Trade Commission seeks ^to 
protect the consumei^ f^0m false or misleading 
advertising. / / 

List articles you mayv^ind with an underwriters* 
laboratory (U.L*) la|>el on.it. Explain the purpose 
of- the label* Y 



Pispiay examples of advert iising that appeals to 
littplulse buying* Api^lyze them. , . 



Resources and Materials! i 
Better Businessr Bureau 



Consumer magazines 

Department of ^Health, Education 

and Welfare 



Guest speaker 



U. S. Department of Agriculture 



Consumer magazines 

U; S. Trade Commission 



Newspapers , magaz ines * 



Evftluationr 



I 



'■>-'/- 



^jSqmftifents on u$^': 



jkck Chambers 



1 



) 
.1 



1 



Subject Area(8) Social Studies 

(t ,' . ■ ■ 

UnitCs) Consumerism: Credit Burea us 

ObjectlveCs): 

Students should be ^ble to outline relationship between merchants in communit;K and 
ctedlt bureau; donoikstrate an understanding of the fact that credit bureaus are- only 
concerned with factual information reported-- not why information is as it is; state • 
the main |»rovisions of the truth-in-lending lawf demonstrate an understanding of 
their rights under the truth-in~lending law; demonstrate an understanding of the 
advantages and disadvantages of credit bureaus to cpnsumers. ' " 



Procedure! 



/ 



Students should go to their local credit bureau 
and report on the following information: 

• .how it operates ^ 
functions in the community 
f , type of information yecorded and liow u^ed 
/ , any laws governing operation 

common language or symbols used and meanings 
methods consumers have of viewing, challenging 

or changing records 
volume of business 
brief' history 

a consumer can get the tjiost benefit from 
,^uch a bureau \ 
source of Information and kind of information"^ 



Resources and Materials t 
Local credit bureau 



^ 



Evaluation: 



Comments on use: 
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Subject Area(s)< > Social Studies 

Unlt(s) • Consumerism 

' e <■ — ' — 

Objective(s): < . 

Students should ^>e able to describe the function and provide a brief history of each; 
explain two or three laws they may help enforce; explain or infer their value to the 
consumer—^o the business community; list restrictions and limitations. 



Procedure? 



Have a student research or visit the following: 

Better Business Bureau 

Small claims court ^ 

Federal Trade Commission ■ ^ , 




Evaluation: 



Resources and Materials: 

This is a general assignment 
requiring students to make - 
use of tho local library as 
well as local community re- 
Sources where possible. 



Conmients on use: 



ERIC 
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Subject AreaCs) Social Studies 



UnltCs) Consumerism; Collection Ag encl 

Objective(s): Students should determine typical businesses who utilize services and 
typical types of delinquent accounts; outline manner In which the agency handles delin- 
quent accounts and the agehcy protects the rights of the businessman' and proyldes 
for the rights of .cons\Haer; Jj^ as to success; determine legal recourse- in 'event 
agency cannot collect, ways debts can be adjusted, and range of fees for thi^ service. 



Procedure? 


Resources and Materials: 


Have students "^^^it local collection agency. 


Local collection agency 


f 

v» 




f 


\. 

■ \ 

\ 


« 

• 


• 




- _1 

Comments on use: 
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Subject Area(8) Social Studies 



Unlt(8) Consiimerlsin; Teena)a:e Marke t 

: Objective(8) : 

Students should determine national and local averages of dollar power of teenagers; be 
able to list products teenagers buy, the companies that produce them, specific advertis- 
.ing tejehnlques geared feo tliem^ and trismda in_taenage buying;, be able ta comp^a this 
with local practices; determine source of teenage income. 



Procedure • 

Library research project: Research and report on 
"Teenage Market" incorporating the following areas 
of concern; dollar power, products, profits, com- 
panies geared to this market, advertising techniques, 
and trends, etc. 

.Once this research is completed, have students 

become a fact finding committree in the local community 

and report* on the foJ,lowlng: 

Stores in the local arjea that appeal speeifieally 

to teenage market. 

Products and methods of appeal. 

Survey a random sampling of 30 teens in all age 
categories concerning: amount of money .they have 
to spend, how they spend it, priorities in spend- 
ing, places they spend it, estimate of expenditures 
per week, how received money and products purchased. 

Develop teenage market profile for local teenage 
market. , 



Resourcesp^=7m^ Materials; 



Local businesses & people 



Evaluation: 



gP^Q . Selvin Royal 



Subject Area(o) EGonntn-f^s 



ObJeetlveCs): 

To recognize the effect of advertising on the consumer. 



Procedure : 

Have the students start noticing advertising from 
the following media: 

a. television 

b. radio 

e.' newspaper 

d, magazine 

e, billboard 

Assign each student the responsibility of obtaining 
an advertisement from each of the above sources • 
Advertisements from T.V,,, radio,, and billboards can 
be orally explained by the students and the rest of 
the class will probably be familiar with them. 
Students can bring into the classroom examples from 
magazines and newspapers. 

Compare a T.V. advertisement to one from a magazine 
a. Which is most effective? 
Wlilch one costs the most? 
How is each put together? 
Why do business people choose one type of 
advertisement over another? 



b. 
c. 
d. 



Invite local businessman to explain why his company 
uses advertising, what his company hopes to gain 
0 from advertising, and if the company believes its 
advertising pays for itself. 

Assign caQh student a product and have him ot her 
write or act out an advertisement for It using one 

Evaluation: 




Recoureeo and Materials: 
Television, radio, magazines, 
newspapers, billboards 

• / ■ ■ 



Same as abovp, 

I 



Television and magazines 

/ ^ 



/ 



Local iuslnessraah. 



Text : tInlorBtaMtn8J)t»L^,F^^ 



Gomaonfco on uso: 
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Subject Area(s) Economlgs 



Unit(a) Advertising (p. 2) 



ObJeetiveCs): 



Proeeclure: 

Have each student make a list of items that he/she 
would purchase because of advertising and explain 
why. 



l^iBQurees, and Materialo: 
Television, radio, ete. 



Evaluation: 

Tlie student will be able to state the differences between various types of 
advertising and be able to recognize the effect it has upon our llves^ Tlie student 
will also be able to write, make, or act out an advertisement* 



Comments on use: , ^ 

This worked real well until I had the students create their own advertisement. Oiily 
about a third of the class did one. However, this particular class consists of ' 
average or beloW average students. The year before, with a bettor group of students, 
this exercise wJis the best part of the unit. 




Alan Meyer 



Subject AreafS) Issues /Consumer Ed. 

Economies 

Unit(s) Consumer Education - Advrtls lng 

ObJeetiveCo): 

The student must be able to reply to the following questions: 

a* What part does advertising play in the individual choices which one makes for 

consimer goodd? ^ . 

b. When caaparing two brands of a product— one well-advertised and one not—which 

would be the higher priced? Why? 



Have studei>ts fill in the blanks on worksheet on 
advertisifig^^lagans . 



Slogan 
mjn*mm* good 

How's your love 
life? 

It's the real 
thing, 

Unepla 

Leave, the driving 
to us » 

The friendly skies 



We really move our tail 
for you 

A better idea 

Mountain grown 

We service what we 
sell 



Evaluation: 



Name of Product Appeal to 

Intelligence oi 



Emotions 



(Students must fill in 
worksheet and answer the 
question. Does this help 
you make a wise choice?) 



RecourceG and Materials: 

"Consumer Report" annual buying 
guide and automotive issue 
Mount Vernon, NY, Consumets 
Union of the United States, Iric, 



"Consumers Digest" 1974 Guide 
to discount buying, Chicago, IL 
1974 • 

"Consumers Digest Magazine" 
Consumers Digest, Inc., Chicago, 
IL 

"Consumer Report" Magazine 



Cerffioiits on use: 
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Subject Area(G) Issues/Consumer Ed. 

Economics 

Unit(s) Consumer Education - Advertis ing^ 
2 



c. What part does advertising play in helping distribute goods In a market economy? 

d. How caii^Advertislng claims be checked? 



Prbcedure : 

Students" will count the makes of cars in a 
parking lot to ascertain which ears seem to be 
most popular. Students will then do the same for 
used car lot. Compare results, ask students to 
predict what kinds of cars they think will become 
more popular in the future and why. 



Students will inventory goods on sale in neighbor- 
hood department or hardware store. After each 
Item, student should iitdicate probable reason for 
goods being placed on sale. 
Things to consider are: 

a. Is the good a fad item? 

b. Merchant has overstocked 
c« Seasonal change 

dr Economic conditions in the community 



Resources and Materialo: 

Studejit parking lot 
Used car lot 



Local depiartment or hardware 
store 



Student must be able to analyze the emotional and Intellectual appeals In newspaper, 
magazine, TV and radio advertls^ents. 

Students must be able to list two or more consumer sdbrces for factual data on raalor 
products • =^ 

JS^SI saiL^*^ ^^^^ ^^^^^ products In a list to the probable reason for the Iteip/ 

Gerjr.ontc m uogV ' ^ \ ^ ' ^-^ — — ■ 

Students can see the economic status of the Individual, how it is related to tho/ 
economic status of the nation, state, and community. How various trends may clmnm 
his status. ^ / 

. • ! Russ Wliv^ 
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Subject Area(s) Economics 
Unit(Q) Personal Finance 



ObJactive(G); ^ 

The studenrwill be able to realistically figure what it will cost her/him to live . 
at the level of lifestyle he/she -chooses* 



Proeediure : 

Have the students prepare a budget. They can ask 
help from adults or call real estate agencies, 
banks, etc. The budget should be for one month. 
They should be given a choice of things that they 
can or cannot take. Some may want health insurance, 
some may not. 



Reuoureec and Materials 



Evaluation: 



CoKisc-ntD on uog: 
l£ 1b a real eyc-opcner. 



ERIC 




Diane Morarity 



102 



ObJeetive{o) ! 




Procedure : 

-ft 

EKaoinG different college eatalogo. 
Diocuoo financing college expenoeo. 

The ctudent wiirdecide which college Qhe/he will 
attend and write eooay why. 

Student will then make out a budget taking into 
conoideration tuition, booko, weekly spendinp 
allowance, tranoportation, oeaaon, gifto, etc. 

A former otudent now attending college would be a 
good reoouree person to opeak to claoo. 



ReoournQG ani Materialo; 
College eatalogo 



V 



J0g " Bnzl Bybco 



Subjeist Area(s) Edonomlgg ' 



■ \ ■ . 



Objective(s): ; 

The; student will be able to plan a realistic budget aft^r researching UlrA.^ 
m4 wages In the , newspaper and through personal int^SieVs" ' 



} 0 Ci 



1 : 



Procedure: .\ • 

Discuss possible career student wants after / 
leaving high school. / 

Student researches, area of chosen career. 

Student has job, is married with two children. Must 
make a budget from hl^ research of job area 
including rent, loans, food^rices, atc-.'for 
one month. -\ » a 



Evaluation : 



^Resourlj-es and Materials:* 

Magazines , 
Newspape^rs ^ ' ' ' 
Letters \ , " 

Individually interviewed 
resource„ |>eoille 



4 f 



Points based on logic and reali^ of budget* 



Coim^^rits oh lis e t 



. ' . 



• Best to hdve a field: wprk day for students to d6 research. 



Suzi Bybee 
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Subject Airea(s) Social Studies 

Uni£(s) Consumerism: Budgeting 

tliurriJ'^^!:^^ '^r^'^ ^^^^ '° list fixed 'and flexible expenditures normally 

incurred; state federal and state tax information as needed as well as social security 

iTtlTT ^"'^ determine amounts; be able to define gross and nef income. 

boJh flv^i^ . T^VJf T^'^^ ^''l^ determine practical and current expenditures for 
both fixed and flexible incomes; be able to detBrmine the percentage amoun? of gross pay 
taken out in taxes and retirement; gain an understanding of how much is necessary to meet 
fixed expenditures; conclude that standard of living is dependent on valuek and choices. 



Procedure r 



Have students list the kinds dff^ Information needed to 
prepare a budget. 

Have Students pretend that they haye finished any 
specialized training necessary to pbtaln the occupa- 
tion of their choice and are in the first year of " 
their employment. On the basis of the current 
begitming salary (monthly) now beUng paid In that 
job, have the students prepare a budget for one 
month— explaining circumstances that determine net 
income and expenditures. 



/ ! 



Evaluation: 



Resources and Materials:" 

Federal and state withholding 
tax tab:l^S' ' 
Social security tables 



Comments on use; 
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Subject Area(s) iEconomlcs 
Unit(s)-_ Credit 



pbjective(s): . , ' . ^ 

The student will, become acquainted with the method, of buying on credit after 
hypothetically purchasing a large item on credit. 



Procedure: 

; £ 
Shop in department , store for best buy on a fr^g^er, 
refrigerator, console color TV or any othep laVge 
Ultem. 

Decide down payment. 

Talk to manager at/out credit- arrangements, 

Figui;e out how much the unit will co^t inci^tiiding 
interest. ^ ^ 



Evaluation: 

Check to see if interest has been figured correctly. 



|lesou3rces and Materials; 
Local store ^ i 



Comments on usej 



1/ 
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Subject Area<s) .Contemporary Issues 

■ *. ' . 

* • Unlt(s)P ersonal Finance/Uses of Cred it 

Obiective(s) :. ' • " 

Thfe etudent will understand the uses of borrowing money, using credit, his resDonsibilitlP., 
and the advantages and disadvantages of credit buying. responsibilities 



I 



Procedure: 

List advantages and disadvantages of uLing credit. 

Study and discuss the "Truth-in-Lending" law. 

Report to class some reasons for rising use of 
consumer credit. 

Lisfc/some typiqal features of installment credit. 

Discuss how consumers should "shop'' for credit. 

Pittd out how our state lawo seek to protect 
bof rowers. 

Obtain an application for credit from a store or 
finance company. Explain the reason why the creditor 
wants' the particular information required on ifhe 
application form. 



Figure total interest on items purchased on a revolv- 

Ilng charge account at 1% percent Interest per month 
for a year. Compare the total price versus a regular 
ebarge account or paying cash. 

I Find out hqw a credit card is obtained and explain 
I the .uses, advantages, and disadvantages ♦ 



Evaluation: 



Resources and Materials:. 

Books: Harriss, Economics ^ an 
Analytical Approach . Chapter 16, 
*Gdnn & Company 

Dupwiddie, Problems of Democracy J 
'Chapter 10, Giiin & Company 
Black, Buy Nov. Pay Later 
Seldln,, The Golden Fleece 
Amner, Readings and Cases in 
Economics, Ginn & Company " 



Major oil' company bank 



Conir^onts on use; 



1^ 



I 
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Objective (a); 



Subject Area('s) Contem potdry^ Issues , 
Unit ( s ) Personal Finance/Uses of -Cre diif, 



Procedxire: ^ ; ' 

Find out whai kinds of records are kept and how they^' 
are used by your local credit bureau. 

Figure the cost of buying a new car for cash and buy- 
ing one with avthree year installment loan. Figure " 
the irjterest paid and |he interest rate in installment 
buying. ' .. . . ^ - " ' . 

Obtain an application for a mortgage loan. Discuss 
the features of this^typ'e of loan. Be able to explaiti 
the responsibilities of an iiiidividua;L in borro;wing 
money in this manne^r. 

Bring to class a standard promissory note. Discuss 
the responsibiXltles of^ the borrower and the lender. ' 



Evaluatlont 



Resources and Materials: 
Local credit ^tirqau . 



BariR) . finance; company, Ipcal 
ayto (dealer- v 

Amner, Readiri'gg and Cases in ■ 
Economics ^ Gi^n & Company 
"When is a Discount a Bargain?" 
and ."Why AutqliBe^lers' Don' t 
LikJ^ Casl\ Buy^ts" , 



Bank, finance company, ^depart- : 
ment store' . . * 

Write to: . * . * . : 

Credit Research Foutidat ion j 45 
East 23rd Stv. JTew York, NY ioOlO 
International/ Consumer Credit 
Association, 375 fl. JacksoAAve*, 
St. Louis, MO fe3130 " 
National Association of Credit - 
iiapagemant^ 44 .23rd St., 
New York* NY lOblO T ' 

Filmsi V 
"The Littlest Giant*" 16mm, color, 
sound, i4 min* Portrait 'of tha 



Comihents on use: 



i. . v 
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Objective(s) ; * 



1 ■ 

"'i 

\ 



iJubjucL Area(a) ContGmi)orarY Issues 

Unit (3) Personal Finance/Uge's- of Cre dit, 

p. 3 



Procedure; 



Evaluation: 



Resources and Materials: 
American consumtTr. Pay return 
postage, book 4 weeka advance. 
National Consumer Finance 
Association, Educaticm Services 
Director, 100 16th St., NW, 
Washington, DC 20036 
"The Wise Use of €redit," 
16inm, sound, color, 11 min. 
Provides understanding of 
consumer credit. National . 
Consumer Finance Association, 
"Credit" (2930) 16mm, sound, 
colot, 14 min. Pay return 
postage, book at least 1 month 
in advance. 1686 Elmhurst Road, 
Elk (Srove Village, Illinois, 
Chicago, IL 60007 , 
"Wise Use of Credit" 16mm, '"^ 
sound, color, 11 min. Pay 
return postage, book 10 weeks 
advance and give 2 alternate 
dates. Association-Sterling 
Films, 8615 Directors Row, 
Pallas, ix 7S247 
"Credit ,Vj^mm, sound, color, 
18 min. (l5>a) Pay return 
postage, book 2 months advance, 
Aetna Life & Casualty, Public 
Relations & Advertising Dept,, 




Subject AreaC^) Contemporary Issue s 



Objective(s) : 



Procedure: 



Evaluation? 



A' 

i' 



Unit(s) Personal Finance /Uses of Cre dit, 



Resources and Materials: 
Film Library, 151 Farmington 
Ave, ^ Hartford, GT 06115 
"Credit," l'6mm, color, Wnd, 
20 min. (1973) Pay postage 
and insurance, book 2 months 
advance* West Glen Films, 
565 Fifth Ave,, New York, NY 10017 



, Coaments on use: 



ERIC 
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Jack Chambers 



Subject Areaj^) Social Studies 



.^Unit(s) CQnsumerism: Comparison 



Objectiva(8) : 



Shopping 



Students should become |aware of differences. in^Various stores as to kinds, values, and 
quality as well as prices; of the fact that one nee^fs to .know what he wants before 
shopping; that, services, integlrity, and varlranties make differences; of various sale 
periods at different stores for . different types of meifchandfse; of the complexity 
that "shopping" entails and of discerning the best buy. 



Procedure? 

Comparatively shpp for the following items in at 
least five of the most frequently shopped stores 
in the local community, identifying; each store. 

radio (small transistor) 

stereo (portable) 

bike (ten speed) 

guitar (regular) 

everyday school clothes, f of five school days 

for araale, a female 
semi-formal clothes for male, a female 
accessories for a male, a female 
shoes for everyday wear for a male, a female 
shoes for formal wear for a male, a female 



Have students ireport on: 

brands available ♦ 

features 

prices 

guarantees 

sale petiods for the merchandise for each store 



Evaluation: 



Resources and Material£ 
Local community 



/ 



Cotffinents on use: ~T 



ERIC 
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Subjeqt AreaCe) Economics 



Unit(s) Consumer Buying 

ObJeetiveCa): 

The student will be able to discuss the advantages of comparative shopping after a 
visit to a neighborhood grocery store. 



Procedure : 

Students will make a menu for five supper meals. 



Students will make a grocery list f rom thei 



r menus. 



Resources and Materials: 
Textbook Our American Economy 



Students go to local grocery store during class and 
shop" from their list, writing dawn the price by 



the product purchased , 



Evaluation: 

How ceonomidally the students were able to purchase groceries. How well they dls^ 
cussed the advantages of comparative shopping. 



Comments on use: 
You need to have a small class and a cobpetative grocery store* 



117 



Sml Bybee 



To aaable utndQW.o to GisperioncG a buying Gituation and tlia interaction that 
goes into this process. 



Proce lure;.. 



1 



Have each otudent bring an objGct they ^can act 
Mke they are selling. This can be waCchesp 
rings, or a number of items. 

Set up a store atmosphere by displaying the wares 
to be sold and placiiv^ a price tag^on each item; 

Let .each student role play a purchaser" of a 
product and the seller of a product. 



Po:^ iur'^on Jin i Ma*eriaL^ : 

Items such as watc^lios, rings, 
or* other items brought from 
home*. V ^ 

Display area-^price tags. 



Worked real well. Used for 10-11-12 grade students/ It could bemused to begin 
a values discussion. ^ 

Alan Meyer 
* . « . 

lis ■ .. " ' . 



Subject //rea(o) Social Studies 



Unit ( GjjCon&umGrism 



Qbjectivets)-;,. . . 

Identify the better buy, given a list of groceries with a typical unit of 
measurement* 

Describe, by listing, reasons why manufacturers package products in a typical unit 
of measurement, ' 



Procedure: ^ 

Have students* determine the "better buy" in tends 
of "most for the money" from a list of products 
with a typical unit of measurement: 
For esample: 

Corn Plour 12 02. for 57 <^ 
Corn Plour 1 lb. 4 ox for 98c 
Detergent 6 os. for 98c 
Detergent 13 os. for $2.09 

Discuss reason for such. 



Rec.ijureeo and Materials^ 
None 



Class discussion 

Given such a list, student will be able to identify the better buy. 



QosCiViQUuCj on nne: 



ERIC 
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Subject Ar6a(s) Contemporarv iBsuea 
Unit ( s ) / 'consumer 

Objeotlve(3): 

Give the students experience In purchasing f ood Ij^s on a fixed income. 
Mtke students aware of differences In prices and the possible .'advantage of unit 
pricing* , / 



^Procedure: 

Each student will bp given $50 to spend on a list 
of food Items needed for one week for two people. 

The students will be Instructed to shop around and 
get the best possible buys. They must keep a list 
of Individual "purchases" including price, size 
bought, and the store purchased from. 

At the end o^ two weeks, the studeSks will complete 
the project and hand In their lists. 

the -class will then anlyze the goods purchased 
noting differences In prices and discuss ways to 
save money through substitutes or more shopping. 
Other Items to consider during the discussion: 

1. Transportation costs 

2. Unit pricing 
3« Sales Items 



ReQOurces and Materials: 
Local stores and newspapers 



Evaluations . - 

Through class discussion. 



Djments-©n mot 

students were surprised when some students bought' more for their money than others. 
Most students bought locaiXy and those who bgught In Sedalla had more purchasing 
power ♦ 

tarry Huffman * 

ERIC ■ 115 



Subjects, Area(s) Contemporary Isauee 
Unit(s) Economic 8-THome Buying • 



ObJectlve(s)t 

To make the student aware of the baalc considerations of home buying: (1) Income, * 

(2) ^future* family size, (3) job future, (4) loans, and (5) closli\gi \ 

To Involve the student In a situation requiring joint decision-making and cooperatioxio 



Procedure: . 

Students, In pairs, will be alld\.red to draw a card 
which will give them Information concerning: 
!• ^Family size . ' 

2. Income 

3, Job status 

Armed with this Information, the students then tour 
two houses* One, will be a newly consttucted home 
and the other a older and smallei^home. 

Prices will be quoted and each couple will decide 
which house best fits their condition and needs. 

Once the decision has beeh made to buy , a home, 
a banker, a representative f rom FHA and a VA 
representative can provide Information on loans» 

Student 8' will chose the means to finance their new 
purchase and examine* the "payment scheduled* 

A lawyer can speak to the class cdncerning closing 
costs pnd legal points to consider • 

After all transajCtlons afre completed, the class 
can discuss the^ experience and point out possible 
problem areats. 




Resources and Materials : 

Fact sheet for students 
Houses and owners who will 
cooperate in the project 
Local banker and loan representa 

tives and lawyers^ 

' * ' 



Evaluation: 

Students will "buy" a house and analyze their purchases in light of total income. 
Students will be required to write a paper explaining the points that they feel 
are important in the buying of a home. 



Qenini)ntQ ©n use; 



^ Larry Huffman 



Subject AreaCs) Soelal Btu dieo 
tinlt(8) eonsumGrlsm; HQuglnp; ^ 



ObJcctive(8): Studento should rGcognize and understand 410W various features in hoiaee " 
influence price; recognize and understand how location ^etetmines price'^and whei:^ 
"desirable" areas are; recognize factors that determine price and range of prices; 
understand that few, if any, warranties ^iixist on housing unless stipulated in contract; 
understand the processes involved in buying and selling a house; be able to recognize 
and understand the purpose, general provisions of a real estate contract; know cost of 
realtor fees is dependent on cost of house; understand sources of credit and credit piano. 



Procedure: 

Have students shop for the following actual houses by 
interviewing three local real estate salesmen: f 
A two bedroom moderately priced house in the 
$10,000 to $15,000 price range located in townl 
A two or three bedroom home in the $15,000 to 
. $30,000 price range located in town. - 
A house in the $30,000 to $40,000 price range. 

Ilave stiidents report on the following: 
comparative features 
general Ideation 

sales prices ^ " 

guarantees or warranties of the property 
process the seller and the buyer must go through 

before a sale is binding 
the terms of a typical real estate contract 
agency fees charged and to whom charged 
most often used places of credit In local community 

for most buyers 



Evaluation: 



Resources and Materials: 

Local community and real estate 
salesmen and brokers 



Comments on use; 



ERIC 
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Sub j Oct AreaXs) Contemi>orarv Issues 

^ 1 Unit(s) Personal Flnances/Sbclai Sec urity 
■■Objective Cs).": ■ ■ ^- ■ . ; ^ .■■t. ^' " 

to acquaint the student with thp bjenefits and provisions of social security. - ^ 



Procedure r , * ' ' i • 

? Invite a social security official to speak on the 
benefits of SQcial^ security. 

Interview a physician or druggist on results and 
problems of medicare and medicaid* 

Report to" the class on p^rovisions of state unemployment 
Insurance or public assistance laws. ' 



Visit youi; local welfare office . 
for getting assistance. 



Find put provisions 



Secure a chart showing retirement benefits of social 
security. Find out how much money may be paid in 
and what the retirement benefits would be. pet.ermlne 
If this would be an adequate retirement Income. 

If you have a part-time job or have had a' summer ^ 
Job, determliie how much social ?ecurlty you and your 
employer have paid during the past yealtr. 

Find out from your social security, of flee whitt recent 
changes have been made in the-^Spcial Security Act. 

- ■ v.'-,. ^ , :o ■■: ■ 

Prepare a b^lletltt board display showing the various 
betnef Its of I social security. 

List as many occupations ot jobs as you ^ can which come 
under tHe Social Security Act. ^ 



Evaluation: 



Resources and Materials J 
Guest speaker / 



Personal interview 

5tate Bmpioyment Security 
Office or Division of Welfare 

Personal Interview 



Social Security Office 



Newspapers, magazines, social 
security brochures 



Gottjnents on use: 
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*Subjoct Area(s) Cotifctetftpbrary Tisaues 



Obiectiv^(s); 



Oriit (s) Personal Flnanees /Social Se curity ^ 



Procedure: 

List as laany occupations or jobs as you can which do 
NOT come under the Social Security Act. 

Prepare a debate: "Resolved: that paying social 
^Security should be voluntary rather than compulsory." 

Interview an Individual who works for someone else and 
ait ^ndlvl^al who Is ^J.#-employed. Determine the 
differences that eacl^-^ay lii social security. 



Resources and Materials: ' 

Personal Interviews 
Dictionary of Occupational 
Titles 



Personal Interview 



Evaluation: 



Comments on use: 



rni/^" Jack Chambers 
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Subject Area(fi) Economics 
UnitCs) Taxes 



Objective(s): * 

The student will be able to f iU out his/her own tax form whether it Is as simple 
a^ just uslAg the form or daf complicated as a thriving business. 



Procedure: 

♦ 

I take about 3 to 4 weeks to do this* Start with 
the simple W-2 Short 1040 and progress to the Long 
1040 with Itemized deducfibns.. After this is 
mastered, (I let them work several problems on 
sample tax forms.) we go on to farm Income. 

' h - 

It works well to bring In ^ guest speaker to talk 
about either of the jfollowlng aspects. 
IRS— What, does a typicial worker do dally, . ^ 
periodically. ^ 
CPA-yWhat he does daily, periodically. ^ 

Emphasis should be on what they do, not on taxes. 



•Resources land Materials: 
Internal Revlsnue Service 



Local IRS worker 
Local CPA : 



Evaluation : ' ^ ' 

Check to see if forms are completed correctly. I was amassed at how many students 
were really afraid of taxes when we started. They learned to do rather complicated 
taxes well. 



Comments on use: ^ ' " — ~ — ' ' ' - ■ — - 

Give than a lot of problems to work. It la the best way to learn. ' 



Diane Morarity 



ERIC 
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^ubject Ai'eaCs) Missouri iflSt^ ry 
Uftit(s) Income Tax ^< 



Ob;Jp"ctlve(s.): 



Each Individual vill -leaitn how to file a simple 1040 Income tax return. 



Procedure: 

Make a W-2 form for each student. Have each stu- 


Resoiirces and Materials: 
Your Pederal Income Tax 


dent fin out a W-2 form and explain what Its pur- 
pose is and how It Is used« 


1975 Edition 


Give each student a 1040 llt'come tax f orm atid help 
them fill out a 1040 income tax return. 

•' . ■ . - 1 • 


\ 

\ 




», 


• 

• 

■ * 





fi'Evaluationr 
Check for accuracy of tax fprm coBjpl^ted, 



Comments on use: 

Usually do this In economics, but due to a change In the class schedule, it was 
covered In Missouri history this year. Ideally would also include state tax return. 



Alan Meyer 
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Sutject Area(s) Social Studies 



Unlt(s) ^yg^ - Education 

Objectlve(s).: 

Conatr^uct, by mathematical computation, the real estate tax, given a financial 
description of a particular price of property,, 



Procedure t ' / 

Have students select apiece of property, e^g, their 
own homeland determine the total estate taxes on it 

^for the past year. 



May also carry *thls oiie atep further. How much of 
such will go toward financially supporting 
local public school? ? 



Resources and Materials: 
Must have; 

assessed evalaat Ion rate, e.g. 30% 
market value ' 
local tax rate 



Must have a bre«(k-down of 
local taxes-^-how much of 
local taxes per $100 of 
evaluation goes to what 
purposes. 



\ 



Evaluation : ' ' ' ~ 

.Computation of hypothetical statistics. 



Comraonts on use: 



Selvln Royal 
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Subject Area(s) Economics 
Unit(s) Personal Finance 



Objective(s): • . . . \ ' , 

To understand the cost of health Insurance to cover most :,^f what a serious Illness 
would bring. ^ 



T 



Procedure: 



l^s^lgn a problem to the students and have them^.c5jjeck 
Mth various Insurance agerfts to see what klndf 
policy they would have had to cover most of the 
cost» Also check on the cost of the same policy 
to see If It varies from company to company* Point 
out what expenses' would be If they dldn' t have 
health Insurance, 



Evaluation: 

I. used this as a panel* 
that ate contacted. 



Resources and M^erials: 
Insurance agents 



It probably «avet duplication on part of Insurance agents 



Comments on use: , 
Many were surprised. 



ERIC 
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Plane Morarlty 
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Subject Area(s) Contemporary Issues N 
Unlt(s) Personal Finances/Insurance 



Objectlve(s): 

To help the student understand Various kinds and types of insurance and how he might 
be guided in selecting the best kinds of insurance. 



Procedure? 

Prepare a bulletin board with sample insurance 
policies and^pictures of risks ordinarily covered 
by lnsurancB« 

Prepai;e a" bulletin board display on the uses of ^ 
life insurances and/or other types of insurance. 

Find newspaper articles dealing with losses which 
might have been covered with some form of property 
or life insurance • Report to the class your findings. 

Secure pamphlets describing the services offered by 
commercial health insurance companies. Compare the 
rates and benefits. A chart or graph mlght.be helpful 
In comparison* ^ " \ 

Investigate how insurance companies are regulated 
in your stat6« ^ 

Make a chart showing th^ different types of life 
Insurance. Show the purpose^ advantages and dis- 
advantages of each. 

Invite a social security officer to present information 
on O.A*S«D.I* insurance. 

f 

Compare the advantages and disadvantages of low cost 
auto insurance company such as Allstate or State Farm 
/and a "pr emium" company such as Aetna* Report difference 

EvaluationT* . 



Resources and Materials: 
Local insurance* agent or 
company 



Newspapers 



Local insurance agent or 
company. 



State of Missouri Department 
of Business and Administration 

Guest speaker 

Social Security Office 



Comments on use: ^ ~ ^ 
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Subject ArGa(s) Contemporary Issues 
Unlt(s) Personal Finances/Insurance, p, 2 



Objective(s) : 



Procedure r , 

Invite an auto Insurance agent to speak to the class 
on the topic "How to Get the Best Coverage in Automo-^ 
bile Insurance" or "Tips in Buying Automobile 
Insurance*" 

VXan a debate for class presentation on the topic: 
"Resolved: Auto liablJJLt^ insurance ia the most 
important kind of auto InBurance." . 

Have a rap session on the topic: "The Insurance 
agent Is as Important as the insurance policy." 

Investigate why rates on Insurance varies , in different 
localities* 

Plan a debate on the topic: "Resolved: the stiite 
should require all drivers to carry liability 
insurance on their automobiles*" 



Evaluation: 



ResourceB'* and Materials : 
Guest speaker 



Insurance companies or agents 



State of Missouri) Department 
of Business and Admlnlstraticm^^ 

Films: 

"The Golden Link— Story of 
Insurance" 16ttm» sound, color, 
15 min» The story of mural at 
MFA Insurance Co* in Columbia, 
MO and depicts the history of 
insurance* Pay return postage, 
book 2 weeks in advance* 
National Association of Mutual 
Insurance Co*, Communications 



^C^tnts on use: 



ERIC 



Subject Area (9) Contemporary Issues 
Unit (a) Personal Flnances/Insurancet p» 3 



ObjcctlveCs): 



Procedure; 



Evaluation i 



Resources and Materials: ' 

Department, Suite H, 2511 E. 
46th St., Indianapolis, IN 46205 

"After the Collision'* (F-297), 
16xem^ sound, 24 aln., color. 
Investigates no-^ault automobile 
insurance, (Available only to^ 
adult *group^« ) Pay return 
postage and book 10 weeks in' 
advance, Association-Sterling 
Films » 8615 Directors Row, 
Dallas, TX 75247 

"Insurance," 16mm, sound, color, 
I6ii min. (1973). Depicts an 
Insurance agent discussing ' 
various kinds of life, health,^ 
and property insurance with a 
prospective client. Pay return 
postage and book 2 months in 
advance* Aetna Life & Casualty, 
Public Relations and Advertising 
Departmerj;trp Film Library, 15,1 
Farmlngton Avenue, Hartford, CT ' 
06115 

"The Invisible Fiwrce" (S~856), 16iw, 
sound, black and white, 14 mln. 



o 



Commtntt on use: 
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Subject Area(s) Contemporary leaues , 
Unlt(s) Personal Finances /insurance^ p, 4^ 



Objective (a)! 



Procedure? 



Evaluation; 



Resources and Materials; 

(1969). Is a chronicle of the 
Insurance Industry. Presents 
the history of general Insurance. 
Pay return postage and book 10 , 
weeks In advance. Association- 
Sterling Films or Insurance 
Information Institute, 267 WV 
25th St., New York, NY 10001 

"No-Fault Auto Insurance," 16mm, 
sounds color, 15 mln. (1973) • 
Presents a non-technical explana- 
tion of the no-fault auto Insu- 
rance concept* Pay return poitage, 
book 6 weeks In advance. Travelers 
Film Library, West Glen Fllm$, 
565 Fifth Ave., New York, NY 10017 

"What Do You Want?" (F-327), 
16nn, sound, color, 22 mln. 
Designed to tell the potential 
student and his parents about . 
career opportunities In Insurance 
and the work-study program at thi 
college of ln/|urance, a fully 
accredited co^f^ege located In 
New York. Apsoclatlon-Sterllng 
Films. ^ 



Comments on use: 



ERIC 
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Obftetive(s): 



Subjq^ct AreaCs) Contemporary Issues 
Unit (a) Personal Flnances/lngurance, p» 5 



Procedure; 

Ask a local banker to speak on borrowing money and 
tips on ways to save In borrowing. 

Report on the procedure and cost of obtaining a loan 
on a life Insurance policy. 

Class reports for discussion; 
1* present rate of Interest for buying real 
estate 

2. fair market values of property or acreage In^ the 
local community ^ 

3. buying a new home versus buying an older home 

4. security' for a loan on real estate 

5. mortgage loan applications 

6* conventional mortgages ' 
7. government Insured mortgages 
81 home buying versus renting 

9. charges bther than interest in buying property 



n I 



Evaluation: 



Resources and Materials : 

Guest speaker * 



Insurance companies 
Write to; 

American Institute of Banking,^ 
12 East 36th St«, New York, 

vn 10016 . 

Real estate brokers 
County assessor 
County collector 
Local banks 
F.H.A. 

Savings & Loan Associations 

Films: "Future Unlimited, 16m, 
black and white, sound, 13 aln. 
Interview of 5 bankers and dis- 
cuss future job opportunities in 
banking. Pay postage; book 6 
weeks in advance. Association 
Films, Inc., 600 Madison Ave., 
New York, NY 10022 

"Blueprint for Home Buying," 
16mm, sound, 14 mln. , color (1971). 
Takes buyer through aeries of 
selecting, financing, and closing 



Comments on use: 
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Oubjuet Area(s) Contemporary Issuer 



Unit (9) Personal Flnances/lnaurance^ p 



Procedure? 



On a conventional mortgage loan, figure the total 
amount of Interest on a specific amount of money for 
a period ofi l^wenty years* Compare the total cost ver-* 
sus a cash price. 



Resources and MaterialaP: - 
with regard to purchasing ^^sl-- 
dentlal real estate. Pay return 
postage, book 6 months in advance* 
American Land Title Association ^ 
1828 L St*, NW, Washington, DC 
20036 

"The Land is Yours," 16mm, sound, 
3Qmln.> color. This film 
describes the need for land title 
examinations and Insurance to 
secure real estate investment of 
home buyers/ American Land 
Title Association 

"A Place Under the Sun," 16mm, 
sound, color, 30 min* Describes 
the need for land title examlna-* 
tlona and insurance to secure 
real estate investment of home 
buyers* American Land Title 
Association 



Evaluation: 



Com.n)tnts on use: 
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Subject Area (s) ContetSporagy Igsues 
Unlt(s) Personal Finances /Insurance^ 



Objective (s); 



Procedure r 

Examine varl^ous types of mortgage applications and 
riiport on differenced. 

Invite a real estate broker ^ salesperson , or loan 
officer to discuss tips on buying real estate. 



Evaluation: 



Resources and Mi^terials: 

Banks 

Savings and loan asspclatlons 

Guest speaker , ^ 
Additional booklets: , 
Und erstanding Bonds and Pre-- 



f erred Stocki^ > Ibe New York 
Stock Excbange 

Fact Book t Tbe New York Stock 
Exchange 



Comment 9 on use: 
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Jack Chambers 



jl... 



The students will become familiar With Bome of the various klnd^ of Insurance 
available and of the possible careers associated with insurance. 




Procedure 



Guest speaker on car insurance and home owner 
insurance. 

Have the students check with their parents and 
make a list of all the insurance they have. 

Have each student try to find out what it would 
cost to get car or home owner insurance. Xhey 
should find out premiums, what type of coverage, 
and when they can make payments. They should 
check with several agents and then decide which 
company can give them the best deal on either car 
or home insurance. 

Invite an independent insurance agent to come as 
a guest speaker and explain how he or she got to 
be an independent agent and how they differ from 
agents who work for only one company. 

Have the students compile a list of all the 
Insurance agencies and agents In Warsaw who sell 
car and home owner insurance. 



Reo purees and r-%teriaIo: 



Ron JenklnB— MFA in8|fl^neG 



Evaluation: 



Gordon Greasy, Independent 
Insurance Agent 



Genunento on 'Sse: ' ' ' ' ' ' ' ' ' " ' ■ ■ 

Worked pretty good. Students enjoyed gueat apeakers, 

Alan Meyer 



ERIC 



131 



Subject J^ea( 8 } EcQnomlcs 



Unit ( s ) Investments 



Objectlyels) ?. ■ .' 
I The student vlll be able to flemoiistrate the different |rrocesses of Investments after 
^ , ;..4lsc«s3i<m and reading textbpolc.,, ^ ■ ■ ^ . 



Procedure: 

Discussion of investments and terms. 



the students will divide Ihto two groups and play 
Itenopoly. • 



Resources and Materials J » 
Textbook bur American Economy 



two Monopoly garnet 



Evaluation: - 

Points will be given on how long the students stay in the game, cooperation, money 
and property gained. Also points for a summary on '-Why 1 Won" or "Why 1 Lost." 



Coiments on use: ' 

Need small groups . Make certain the rules 
rules depending on the size of the group. 



are clarified*--mlgl^t have to alter the 
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Suzi 'Bybee 



■ Subject Area(s) Contemporary Isauti a 

Unit (s). Personal Flnances/Siavlngs a nu 
dbjectiveCs)! ' ^ Investments 

S.e:S^t°?hro^^ to W the advantage, and dtsadvantagea Of 



Procedure r 

Invite a stock broker or representative to speak on 
buying and selling stock. . ' 

Select a number of stocks and follow^ them for a period 
of time* Plot on a chart the dally changes. Deter- 
mine loss or gain and dividends , 

Prepare a class report on a mutual fund. Report on 
ho\^ aharesAa^e^.bought, types of securj^ties, broker's ^ 
commission, et^^i^<^ ' 

■ . . ■ ■ . ■ . ■ 

Ltst as many advantages and disadvantages as you can 
find for investing in stocks, 

Find out whiclx is jnore profitable to , the investor— 
the stock exchange or mutual funds. 

Select a prefer^tedAtock and a common stock from the 
Hew York Stock Ebcchange report. Decide which is the 
more profitable investment* 



find out and report on the rate of return paid on 
savings by sever^ftl financial institutions in your 
community. Make a graph or chart showing the different 
rates of Int^erest paid. 

Prepare a btief explanation for the class on how to 
open a savings account. Show examples of any forms 



valuation; 



Resources and Materials ; 
Guest speaker • 



Newspapers 

' ' ■■' 

Films J ""The Lady and the Stoefc 
Exchange,'" Modern Talking Pifc- 
ture Service 

"One Man Band," Modern Talking 
Picture Service 

^Ifarket in Motion," Modern 
Talking Picturte Service 

Books 1 Lewis Engel, How to 
Buy Stock 



J. K. Lasser, Managing Your Money 
Ruth Bridze, Investing Money . 

Pamphlets: "You and the Stock 
:2xchange" 

"The World of Investigating" 

(Both from New York Stock Exchange 

Banks, finance companies 
Savings and Loan Associations ' 



Post office 



Objective Cs): 



Subject Area (a) Contemporary lBgt»»n 

Unit (a) Personal Finances /Savings an d 
Investments, p, 2 



Procedure? 

'required. , ^ ^ 

Have students list the various means of savings 
currenyw' used by their family. Tabulate results ./ 
and dilcass reasons for the methods in saviiyj* f 

Visit youl bank and/or savings and loan association* 
Find »ut abw savings are insured. 

Fltid out tkouk your bank or post officfe how you may 
>uy government bonds, how much interest in paid on 
them, and ixcnr they may be converted into cash before 
maturity. 

Find out what U, S; Savings Bonds are rated higher 
In safety than corporation bonds. 



Evaluation: 



Resources and Materials; 
Ruth Brlnd|e, Investing Money 



Comment; s on use: 
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Jack Chambers 



Subject Area(8) Econoalcg 
Unit(s) Per flotial Finance 



- 01)3ective(3): 

The student wll^ understand how the stock market functional 



Procedure: . 

A game can be almply devlaed by using children* a 
play money and the dally newspaper. Give, each stu- 
dent a certain amount of money, say $10»000 each* 
Let them puirchaae stocks from the teacher according 
to how much the stocks are listed for In the paper 
from day to day. 



Resources and Materials: 

Play money * • / 

Newspaper 



Evaluation: 

This can be done as a 5 minute a day projedt or as a part of a 2-week unit* 



Comments on use: 

I think It Is better to do it periodically so that the overall changes can be seen 
by the students. Also » you can just use the "on paper" figures and eliminate the 
play money, 

Diane Mprarity 
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Subject Area(a) Econo&ic« 
Unit(s) Personal Finance 



/ 



Objective(s): 

The student .W. be aUe to „„.e,.ta„. the wo..,:«, .too. «.r^t. 



Procedure: 

Inc a 12-weAlr noY-4r.^ TT ! nave , my chart cover 
hdga. * soybeans, oats, cattle, and 



Keaoizrces and Materials: 
The dally newspaper 



Evaluation; 



Comments on use: 



ERIC 
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Diane Morarlty 
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Subject Area{s) Ibbubb 



Unit(s) Stock Market 



Objective (») : 

The student wUl become familiar with operation and function of the New York. 
SItock Exchange « 

The student will be able to read the financial page of the dally newspaper. 



Procedure: 

Using paper money, Inv^t In stocks listed on the 
New York Stock Exchange. 



"'7 



Using a graph, follow the Investments of the stocks 
for a six-week period. 



Graph the Dow Jones Industrial averages for 
six weeks • 



Invite a local stock broker In to discuss •'the stock 
exchange" and the "sound investment*" ' 



Resources and Materials: 
Texts: 

Understanding the Stock Market 



A Guide for Young Investors 



The dally newspaper 

The Money Game 

Tlie fioilness Invagtment 

Pamphlets: 

"Understanding the Modern 
Securities Market" 

Guest Speaker: 
Howard Jones Agency 



Evaluation: 
The student must be able to: 

explain the function and operation of the New York Stock Exchange, 
draw conclusions on the state of the economy from the graphs • 



Conaaents on use: 
This unit of study has proven to be very successful. 



Russ Whyte 
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Subject AreaCs) Conteaporary I»iuei 

^ Unit(8) Stock Market 

OtfJcctlveCs); 

Itoke atudenta awar^ of the functions of the atock oarket and enable them to read 
the dally Market reporta. 

Make students aware of the effect of national and international events on the ' 
aarket system. 



Procedure: 

Students will be allowed to Invest $1,500 In the 
stock of their choice. 

The students, paylnjg the proper brokers fee, will 
purchase their stock from the teacher. 

On a specified day, the stocks will be sold and 
profits or losses will be analyzed. 

Along with this project, the student will from 
day to day chart the .rise or fall of his stock 
and relate any events in the news that could 
account for these changes. 



Resources and Materials; 
Play money 

Newspaper^ — stock report 



Evaluation: . ' ' ' "' 

The students can ba questioned about their stock from day to day to check their 
understanding of the stock report. 

Class discussion on each investment and the events causing decline or rise in 
prices can be evfluated in class. 



Coimaents on use: ' 

The students enjoyed the investment opportunity and caught on to the translation 
of the market reports quite quickly. 

Most students were able to analyze rise and fall of atock according to news events. 
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Larry Huffman 
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Subject Area(i) gcono>lc< 



Unit(s) Futures Buying 



ObJectiveCs): 

Students will gain an understanding of how futures matkets operate and what careers 
are open In these fields. 



Procedure: 

Give each student a random amount of money to work 
with. 

Have the students bring a newspaper to school and 
study the prices of a certain commodltiy such as 
wheat/ 

Have students pick a company to represent* /? 

Select at random a supply of wheat to be sold. \ 

Let the students submit a sealed bid on how many 
bushels they would buy for their company and at 
what price. 

# 

Through role playing the students will gain an 
Insight into duties of a futuresbuyer. 

Have each student write a short paper describing 
careers available in futures buying. 



Evaluation: 



Resources and Materials: 



Newspaper 



Text— library reference material 



Conanents on use; 

The students grasped a better idea of how supply and demj|nd affects price In 
the market place. Also they learned that a futures buyer needs an aggressive 
personality to get his bids in* 



ERIC 



144 

139 
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Subject Are»(i) Econoalci 



UnltCs) Big Bu»lneti 



Ihe itudent will be able to demonstrate through a dramatization the advantages and 
disadvantages of corporatldns combining after the lesson presented In a textbook. 



Procedure: 
Select students 



Have questions ready for the studentsito discuss. 



Students will be the exeeutlvo heads oif corporation. 



Resources and Materials: 

Textbook OurvAMerlcan Economy 



Evaluation: 

Points on how well they support their argumtnts. 



Cottnenta on use: 



Suzi Bybee 
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^Subject Area(B) Economics 
Unit(s) Big Business 



ObJ«ctive(s): 

Jhe student wlXl be able to handle questions from an audience after presentiirfc 
oral report about a person who helped start mass production. 



an 



Procedure: 

Students are to chose a persoigi to give a report 
about his contribution to, mass production. 

Student should ^use a book other than an 
encyclopedia. 



After student* s presentation, he will be exposed 
to questions he should answer without notes. 



Evaluation t 



Resoxxrees and Materials*: 

Reference books 



20 points on oral presentatlon-^-graded on organization and pertinent facts. 
10 points on how well the student handles queationi. 



Coiaments on use: 



Suzi Bybee 
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Subject Area(t) Bqonofi;tpfi 



. Unit(s) flnvpmiii#int Spending ^ 

Objectlve(s); , . . 

The student vlll be able to write logical opinion letter to his/her congreasman 
about priority spending in federal government after discussion and research of 
govetniacnt spending* 



Procedure J 

^Read chapter on government spending* 
Discuss current federal budget* 
Write letter to senator expressing vleya* 



Resources and Materials: 
Textbook y Our American Economy 

Budget published In magazines 



Evaluation: 

Joints on how well student researched and backed up his opinion* 



Cements on use: 

Some very interesting replies* 



ERIC 
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ObJective(3) : 

Through historical analysis determine 
Anerican culture. 



Subject AreaCs) Sociology 
Unit (a) Culture 



the changes that have taken place in 



Procedure: ' 

Divide the class into five groups. From the library 
or student contribution, the teacher should provide 
a collection of magazines covering as long a time 
period as possible. It would be best to have them 
from as many decades as you can in order to see the 
changes. 

The grpiips should search the magazines checlcing 
the features, pictures, humor, and advertisements 
for examples of items in orie of the areas below: 

1. Values— what was considered worthy of time, 
money, and energy— those things considered good. 

2. Folkways or customs—take note of fashions, 
.autos, manners, etc, 

3. Leisure time activities \ 

4. Sex ratio— restrictions on one sex or other in 
particular activities or new habits adopted by 
men or women. 

5. Material culture traits— new machines or tools 
and changes In old ones. 

Etch group should report its finding in the area 
assigned to It and then the class can consider such 
things as changes In our cultural values, new 
activities that have developed, etc. 



Resourees and Materials : 
Research Experiences in Sociology 
Thomas -Norton; Hdri^court, Brace, 
Jovanovlch 



Evaluation J 

Srelde^?' ^'^''^^^^ Into p.,t-they jgai gam a better understanding of 



Comments on use: 



Another suggested use of this is to use old annuals of the school to study changes 
that have taken place in the school culture, e.g. curriculum, dress. athletlcsreL. 



Sarah Frlcke 
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Subject Area( 8 ) ' Sociology ' 

Unlt(s) Culture and the Individual' 

01jjective<s): 

Gain an Insight Into the concept of personality and how the culture, subculture, 
associations and groups help shape the Individual's unique personality. Gain a better 
understanding of your own personality and how It developed. 



Procodure : 



Give each student duplicated copies of the contlnuun Research Experience s In Soclolo 



Resoitr<2es and, Materials: 



of primary personality traits. 

^ After they have rea4 the InstructlonSji they should 
fill In the continuum, rating themselves In terms 
of the twelve primary personality traits- When they 
have rated themselves and have joined the dots, thej 
will have a graph of their primary personality 
traits as they see themselves. 

Analysis: Consider these questions — 
Try to recall specific experiences In life that 
might have helped shape each trait. 

How have your personality traits been influenced ' 
by the culture In which you live? How have you 
been influenced by a subculture of which you have 
been a part or by- clubs dr organizations to 
which you belong?. Are you Influenced by family or 
' close friends. 



Thomas, Nor ton J Har court, 
Brace Jovanoylch 



Evaluation: 

.Students have opportunity to laakc ajudfenent of thclt own behavior and really think 
about why they arc what they arc. 



Coamonts on useT ' 'V ^ ^ . « ...... ... ......... 

In doing the rating the students need to take care in not evaluating themselves as 
"in the ittlddle" for all traits— what monotonous people we'd all be! This can be 
carried further by having the mcaibcrs do continuums for each other not knowing who 
did whom, of course.. Then they can compare the self -evaluation with how others 
see then* 
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Sarah Fricke 



Nrae 



Class 



Date 



A CONTINUUM OF PRIMARY PERSONALITY TRAITS (A Rating Scale) 



INSTRUCTIONS: CiyM.A^r each of the twelve contlnviums of primary traits in regard to 
your c?wn pcrsonj^y. Notice that the Itrai^ at each end of the continuum (horizontal 
line) are opposltes. Every Individual possesses the particular trait to a certain degree. 
This degree can be shown by placing a dot* on the continuum In the appropriate place. A 
dot at midpoint (M) means that you are equally divided betweela^ the two traits. A rating 
of 1 (on either plde) Indicates that you tend slightly toward that particular trait* 
A rating of 2 means that you are quite a bit like that pfirtlcular trait. A rating of 
3 means that you are very much like the particular trait. For-example, for the first 
contlnnum a dot at M would mean that you are no more participating than wlthdrd:wn. A 
dot at 2 on the side of withdrawn would mean that you are quite a bit more withdrawn 
than participating. A dot at 3 on the side of withdrawn would mean that you are very 
withdrawn. Try to be as objective as possible and think pf examples and experiences 
that support your rating. When you have placed a dot for all twelve Items, connect the 
dots with straight lines and you will have a gra^^h of your primary personality traits. ' 



participating 
(friendly) 

clearheaded 
(Intelligent) 

mature 
(adult-llkeT 

dominant 



(au thor 1 ta t Ive ) 

enthusiastic 
(eager) 

poised _____ 
(calm, not easily 
Influenced or offended) 



Independent 
(self-reliant] 



adventurous 
(takes rlsklT 

vigorous 



(energetic) 
excitable 



(easily stirred to 
emotion or action) 

accepting 
(trustful^ aggreelng) 



M 



withdrawn 
(unfriendly) 

foolish 
(unintelligent) 

childish 
(Immature) 

submissive 
(meek) 

9 

melancholic 
(sad, depressed) 

sensitive 
(easily influenced 
or offended) 

unsociallzed 

* (ignores group norms) 

dependent 
(needs support or aid) 

fearful 

(apprehensive) . 

fatigued 
(tired) 

apathetic 
(Indifferent) * 



suspecting 
(distrustful, doubting) 
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• ^ ^ yjjj^^^gj^ Stratification -of Society 

- Bring airout awkifS^n^ss of the status an occupation brings to Individual Workers * 



Procedure; • ■■ ' ^ ' . ' ■ 

Make a survey to determine status ratings given 
to occupations o£ this areat ' 

Students given questionnaire with occupations ' 
listed^ the rating scale, and spaces in which to 
write the ratings, V 

the class rates the occupations, thus giving a 
teenage point of view. Then each student is 
instructed to survey four adults ,^ 2 men and 2 
women, who will rate each occupatltjn according 
tp the given scale • The student will then' compile 
the informatipn of his. survey and the class will 
determine the meant rating of eacli occupation* / 
Finally, list all 24 occupations in order accord- 
ing* to the mean rating and you have a status 
layering of occupations found In your community* 

How the class is ready to analyase the data* * 



Resources and Materials : 



Sociology, The Study/of 
Hirinan Relationships 
Thomas, Anderson 
Barcourt, Brace, jovanovlch 

Research Experience in Sociology 

Thomas, Horton 

Harcourt, Brace, Jovanovlch 



Evaluation: " . 

/Students show Interest In^ carrying out a survey type project.. 
In this particular project they became mo1ca aware that it isn't Just the amount of 
income that gives status**^- they were concerned about the setvice^^rendered too* 



Comments on use?' 



Each class should make its own list of occupations--communfties differ • 
An understanding of the meaning of status Is important— -emphasizing that money Isn' t 
tha prime factor/ Suggest using these .four f^tctors: kind of work; InvoJ^ved, source 
M income^ type of dwelling, location of dwelling* , The rating scale used and the 
method of arriving at a mean is on the next ^pagifew 



0 
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RATING SCALE 

#1 - Gives & person high status; they would be considered very Important In the 
CdinmUQlty, , ' 

#2 - An Important position » but doesn't carry as much status as #1 rating. 

#3 - An accepted occupation, but not very important in giving status in your ^ 
community* 

#4 - You can't decide or you feel the occupation has no status value* 

#5 - Mildly unaccejpted, but not considered very Important in losing status in your 
community, - * 

#6 - Definitely not an occupation to win acceptance In your community. 

#7 - Unacceptable occupation which could possibly bring ridicule, of cause ostracism. 

Formula for confuting the mean Is as follows: M * H ",' 

M stands for mean, F for the frequency (or nuodber) of students giving the Item a 
particular rating, and X stands for that particular rating. FX Is -the frequency 
multiplied by the rating, and UFX is the sum of .the TX coluflai (ypu simply add the 
colufflh). Finally, N Is the total number of students who have 'rated the item. 



Example: 



X F 

#1 5 

#2' 14 

#3 9 

#4 0 

#5 2 

#6 0 

#7 0 



30 - N 



M - 70 

30 

M - 2.33 




Subject Ar€a(x) Sociology 



Devlatl^^ from Cultural Norms 

. \ . ' ■ ■ ■ I 



ObJectiveU) : 




Procedure: , 

''^^^^ ^"^^^ groups of three students 

each In order that every student has -.opportunity 
to participate In the discussions. -Each group 
^11 discuss freely the. following eight behavLr 
acts commonly regarded as deviant. , 

1^ Smoking In the school ijestroom 

Z. Drag;^ racing oti public street or highway 

3. Regularly cheating on tests «y , 

LSD "^reSjU^S* taUuclnogenlc drugs, such 

6. Dating a person of another race 

7. Shoplifting frequently 

8. Carrying out a Planned attack on- another 
person With some kind of weapon, such as a ^nlfe 

Groups should consider these behavior acts In 
tems^of the following questions. ^ 

elch'tLd^f^^eh^Sorr^"" Participate in 

of aJlln^JJ^ 1" each type 

of act and it were publicly known that they did. 

ZoJ::^/:^^''^ '° '^^'^'^^ ^^^^^^^ 



Resources and Materials: 
Research* Expetlencea In 



Soclolop yy, 



ThortAs - Norton • . Harcourt , 
Brace, Jovanovich 



Evaluation: 



Goniments on use: 
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Subject Area(s) 



6bjectlve(8>: 



U^it (s) Deviation from CulfcuT-Ai ^^rma^ 
* (con' t . ) ^ 



Procedure: 

After groups have sufficient time to discuss these 
questions, each group will report its findings to 
the class. The conclusions on questions 2 and 3 
can be tallied dn the chalkboard under the headings: 

Behavior Act, Considered Deviant, Considered Not 
Deviant, Would Continue to Associate, Would Not 
Continue to Associate 



When the data is filled in and totaled, the class 
can discuss thd results. They ilght tell why 
they do or do not consider a particular act deviant^ 
or why they would or would not continue to associate 
with a friend who participated in that behavior. 
They might give some of the reasons for participa- 
tion in the stated behaviors—which are justified? 



Resources and Materials: 



Comments on use: ^ ' ^ — — ' 

Perhaps other deviant action could be substituted to make the project more relevant 
to the participating group* \ 



Sarah Fricke 
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Subject Area(q) Sociology 
Unlt(s) Youth Rebellion 

Objective(s); 

To help determine the willingness o£ youth to make sacrifices In order to 
improve society and its environment. 



Procadure: 

As Individuals or in groups, the students make a 
list of protest songs indicating what each song is 
protesting. 

The class can then discuss the list from the stand- 
point of: 

a* Are these the things youth are most concerned 
about? 

How does the private life of the singer or 
songwriter fit in with the protest? 
Have protest songs brought about any changes? 
If so, how and what? 

What positive values are there in social pro-* 
test? 

What positive actions are the young people 
willing to take to tight the wrongs mentioned 
in the songs? 



b. 



d. 



e. 



Evaluation: 



Resources and Materials: 

Research Experiences in Sociology 
Thomas - Norton; Harcourt, 
Brace, Jovanovich 



Since music seems tb bev« very important part of the life of youth today, they can 
Identify with this element. In making a definite study of these songs of protest, 
they are able to seriously consider the meanings in terms of society. 



Comraent9 on user "~ — : — — 

Other ideas can be used in the discussion of the lists-- might use the angle of 
whether the protests are primarily a protest of youth against the adult society* 



Sarah Frlcke 
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Subject Arc«(s) Socloloey 



Unit(«) Social Instltutlolns 



4 



Objtctlve(i): 

Give students an opportunity to determine what they think are the basic needs of 
JrrtiilA/" ""^V^ Xeaming the difficulties of setting up institutWa^ they 
try to find ways of regulating the society that" is beat for everyone In the society. 




Procedure: 



Imagine that the class has been marooned on a , 
deserted island without hope of rescue. Instead of 
giving up they decide to develop a culture— a set 
of values, norms and roles. ?5iey will have to 
decide what is essential for cultural survival. 

First day: Break into groups and take stock of the 
•ituatlon. Basic question: "What fundamental needs 
wist be fulfilled for this new society to continue 
for generations?" Keep track of the ideas and then 
*H groups get together and present their Ideas or 
answers to the question. 

Second day: After having determined the fundamental- 
needs of your society, you must find a way to regulate 
and fulfill these needs. You must cre»te a structure 
that will satisfy the requirements of your society. 
The structure is the organization of the people in 
your society to fulfill the needs that you consider 
necessary for cultural survival. Organize the 
people to get the Jobs dqne. You will decide what 
institutions are necessary to regulate the funda-. 
mental needs. 



Resources and Materials: 

Textbook: Sociology; The 
Study of Human Relationship . 
Thomas-Anderson; Harcourt, Brace, 
Jovanovich 

Accompanying workbook. Research 
Experiences in Sociology 



EvaluAtlon: 

Sn^i-^J!??! °^ importance of the past In establishing our institutions, 

don t believe very many are ready to do away with or make radical changes in ores 
ways of providing our fundamental needs. " cnanges m pres 



I 

present 



COMMnts on use: 

This should be given before the unit on Institutions is started so they will not be 
influenced by what sociologists have to say on the subject. 
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; Subject Area(i) Soclml Studies 
Unlt(8) Sociology, c.i. or Pay eholftj^Y 

Objective(a): 

i:.X"^;:.f:H'ssi:r^ij-:L^\s^ ^r^^y-^ o„e,- 



. Procedure J 

Students In 'the social studies class will be 
assigned as "buddies" to junior high students who ' 

junior high students In this category, choose the 
ones who have obvious problems-^actdeiidc" soclSf 
till^l^Tl* f??T°^ «dJu.tnent. Each senior 
SJ^Sk. JJ^^"'' "i^^ high child 

be •buddy"^to for a semester , or whatever length 

n^hii"^ •^i^^'i^ '° •^^^ Particular class, ill 
and relationship in such a way that they will b. 
Ihll ^'"^ •^^^ younger^ones to give 

eIc\«:iU«!"°"^' tallc over proble-s and^iust 

for'^.S*'? evaluation sheet. 

Indicating her/hl. characterlstlcs-e.g. self- 

• "•possibility, study habits, honesty, 
J "^^^ •* '^•'/hi- 8"de.. When the 

Soild ti; 5° • « te-evalu.tlon 

of tif Jin,.'^^*" ^2 determine the result. 

Of the Influence, of the relatlonahlp. 




Evaluation: 

Ihit "^^ios'^^^P "hould help the younger .tud.nt. have 
what 1. expected of them. '■""■nts nave 



a better under.tanding of 



Comments on use; 



Sarah Frlcke 
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Sutject Are»(i) Social Psychology 
tjnit(s) Conditioned Respome 
01>4ectlve(»); / 

To make the student .more aware of how responaes can be conditioned. 




Procedure: 

The teacher should chose a paragraph (s) In which 
the word "the" Is repeated frequently. 



The reading should then be recorded with a whistle 
just before each "the" In the recording • 
Eventually the whistle can be sounded before words 
other than "the," 



When the student hears the recording, he will be 
Instructed to place a mark on his paper for each 
"the" he hears. 



After the recording, the students will be asked to 
count the number that they heard ♦ 



Resoxxrces and Materials: 
Appropriate reading aaterlal 
Whistle 

Recorder 



Evaluation: 

.The students will experience a widespread discrepancy in the nuiiber of "the* a" they 
heard. The teacher can then play back the tape pointing out the conditioning process 



Comments on use: •' — * — ^ 

This method proved to be an excellent way to get the idea of how a conditioned 
response takes pljace. 



Larry Huffman 



EXAMPLE OF CONDITIONING 

.0 

Procedure 

The paragraphs below should be read at a normal reading pace without undue 
emphasis on the words circled. Sound the bell, whistle, tap, or other sound 
immediately before or simultaneously with the pronunciation of a circled word. 

* ♦ 

The word "the" in the first paragraph will be accompanied by the "sound" 40 
times. Other words are accompanied by the sound 8 times. Thus any -totals above 
40 represent conditioning. 

The word "the" in the second paragraph will be accompanied by the "sound" 6 
times. Other words are eomnpanied by the sound 18 times. Thus any totals above 
6 represent conditioning. , • 



^atudy of behavior in (the) animal kingdom can be difficult, (gj) animals 
don't always get <®>point. experimenter may at tempt <JHfi)experiment often, but 

animals may ignore <^)8timulus and thus not 'exhibit ^hg) expected response. @p 
student needs <^ patience of Job. CS5 experimental' situation may be <g|>be8t that 
^Ee) experimenter can devise but(^ animals may not appreciate ^Eft) time, effort, 
^ materials and expense, ^ thought, ® care, and ® skill that (® student ' 
has devoted to (S)atudy.' Thus, ®) expferlmentcr must have (gg) ability <^5) change 

situation to meet <©) requirements of @» experimental (^§T) Also, 
experimenter®) to fit (^observation into (^ivadable <£Si>ln<iSe)day. One of 
<|^best (^pproachei> to<;ih») study o£(^ social behavior ^ animals is(^ field 
£tu|y^-^^ study of @)organism in®) natural^rn^i^^^^^of animal. 

"^"(® ^on*l^tioning process, Pavlov found ^^^^ it was necessary to present 
(ge)normal stimulus (^^) Bimt*lJyH^ouBly with substitute stimulus. C^^ge^) 
very little conditioning occurred. He called ^^simultaneous presentation 'reinforce- 
ment.' (^natural(gg^''reinforced''(^>ubstitute stimulus. He discovered 

°f *:he (SSSS^ stlmulus^gg^^^gggorce^^ over a(^tiSp 
of^g) led to@tinctiji5>of the conditioning. The animalCw^no (gigr^respond 
to the substitute c^^^by itself. Thus, at^l^Sti^the cohditioned(^eTgn8l> 
has (g^Xmie^irned." 

^-ologlcal Science. 1968. Houghton MlffUn. 159 
■ 154 
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Subject Area( s ) Social Studle« 
Unit(s) Any area 



ObJective(s)t . 

Identify how individual perceptual grids result in the formation of difficult individual 
concepts. 



Procedure: . 

Have student draw a picture of any animal, object, 
' etc., baaed upon a verbal description of each 
* given by the teacher. Name of such an animal, 

object, etc*, should not be given to student until 

after drawing is completed. 



Have students compare their "interpretations" with 
each other v^ncrgith the actual object or visual 
representation. 



Evaluation: 
What does this tell you about perception? 
How is one's perception developed? 



Resources and Materials: 

Any precisely written descrip- 
tion composed by the teacher 
is sufficient . 



Any object or visual ^represent a- 
tion^ e*g« albotrossi is 
acceptable , 



Comments on use: 
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Selvin Royal 



Subject Area(B) Psychology 



'Unit(s) Mental Health 
Ol)Jective(s): 

The students should understand themselves better and most of all realize that not 
all of their problems with "immaturity" will disappear upon age 2l1 



Procedure : 

Arrange as many role-playing situations as you can 
with certain students (privately)' so that you can 
introduce the lessons with scenes that many of the 
students will recognize as refleqting the way they 
personally respond to frustrating* situations. 
Example: 

One student comes into the room and bu^ips ipto 
another student's chair knocking (>vej:yr^^g\ off the 
desk. Have other student respond violently, 

o ■ ■ ■ ■ ■ ■ 

Have one student tell about how he "drives" bis 
car (try to be inconspicuous about It) to another 
student. Stress all the illpgical and dangerous 
acta that very Immature drivers use, etc. The list 
can go on and on. The idea is to let them recOgnl?:€ 
themselves rather than telling them. 
Polldw-up with student-led discussions on the 
"better" way to handle these problems and hopefully 
from these to incorporate these into their personal 
lives. 



Resources and Material^:. 
Students who can act 
convincingly and who are. 
willing to keep secret. 



Evaluation: 



Comments on use: 

Sometimes It is hard to find students who can keep quiet afternoons. If they don't 
continue role-playing, it is over. It spoils the effect. Works very well. Be 
sure to let students lead in discussions for "more healthy responses." 
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Diane. Morarity 



Subject Area(ft) Paychology 
UnltCs) Child ^ Pari^nt Relatlona 

ObJectiveCs): 

To help students see that parents are motivated T>y overall desire to ''protect'' 
children from "mistakes" In what they do and whom they associate with. 



Procedure : 

/ • ' 

Set up problem lii class so that students' attention 
becomes focused on problems that occur between 
parents and children. Usually students will be 
anxious to talk about some of thalr own problems 
with their parents. 

Teacher can "set up" the experience by heading them 
In a certain direction. I worked toward the 
students role playing the parents with the Idea of 
wanting them to see that parents really try to 
protect the children from suffering through 
"mistakes." Most parents try to "protect" and are 
motivated by this. Student a appeated to see parents 
through new eyes' after this vand seemed dedicated 
to trying to get parents to realize that students 
need to make some of own errors. 



Evaluation: 



Resources BXid Materials: 

Teacher must "set up" a 
problem for students to work 
on involving a teenager and 
parents. 



Coaiments on use: 



The idea of each generation trying to perpetrate its values, Ideas, customs 
seemed to be a new perception. 



Diane Morarity 
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Sutiject Are»(8) P«ycholoKy 
Unit(s) Self-Dliclpllne 



Objectlve(s): 

To help itudents see that theiy cannot auccesafully aake It In the adult world 
unless tjey have a certain aadunt of self-dlsdpllne. 



Procedure: ► 

Introduce a problem (try to nake it fairly conmon 
ab they can relate to it) that will bring about 
a disxrussioA on whose responsibility it is to 
see that students graduate with the self-discipline 
necessary to make it in the' adult world. I thought 
up the problem of students "sitting" for an hour 
in one class and repeating this throughout the day— 
as some school days are. I tried to help them see 
that the situation school places thtm in— where they 
are often asked to do what they don't want to do- 
really serves a purpose in making them self- 
disciplined and emotionally ready for thfc demands 
of the adult, world. 



Resources and Materials: 



Evaluation: - . ' " ' ' ^ ^ — : — : — 

•Worked well with my group. I triad to let them carry the ball, but I threw in 
questions to help clarify the problem. 

Goments en uieT" " ' ' " ■ ' ' — ■ ■ " — - — 

Best to Use on twenty or less. They tend to be more open in a little group like 
this. 



id 
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Diane Morarlty 



Subject Area(«) Psychology 
Unit(s) Valu^& 



Objeative(s): ^ - ^' 

To help clarify the students V ideas so that she/he can see how her/his values 
conform or differ with those of most of society* / 



Procedure: . - 

This is a good activity to introduce the unit. 
Make a chart with times listed (8 a.m. to 12 p.m.) 
for Saturday and Sunday. Ask them to fill in what 
they did last weekend. Then have them pick out 
three moot important values as evidenced by 
how they spend their time. This will give the 
teacher the opportunity to clarify definitions 
and get the students thinking in terms of valued 
as they change from person to person and generation 
to generation. / , 



Evaluation: 



Reooureec and Materials: 

A sheet with a column for 
Saturday and another for 
Sunday with times 8 a.m» to 
12 p.m. Blanks opposite 
the time slot. 



Gorunonts on uoe : 

A short activity to introduce unit^ Works well on any size group. 



Diane Morarlty 
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Subject Area( s iPsychology 
Unites ) Personalities 



Ot>Jective(a)r ' ' \ 
the student k^^ peyspnality traits hetter by wrlt^ 

per^pttality afts^r discussing dlfferenC personality 'tHltsV 



an essay on his 



I' /f 'Procedure: ,'f .\ \ 

^^^^ T^^ student will be given the ^following sentences 
to complete: ^ 

, J. 'haye j - ^ ' 

^- V \ _ iEhreryone- thinks ^ . / ■ ' ■ '.r .^v/" ^> 

.Schdol'is ^' 
f I would like . , . j^^ ^ 

V* Ask the students if there are sitailarities in answeif^ 
V iiiscuss it as i^t relates to personality 



Students will write ^ an essay describing their good 
and bad pirsonelity traits, t 

& ■ ^ _ ' ' : ^ - ■* ' 

Students will write a paper On whether they like 
their personality or tiot. 



Be sources mi Materials: 

Text Psycrhology;. -ttsj Principles^ 
an<t Applications 



Evaluation: \ y 

Should not be evaluated* ^ ; 

Done for the students' benefits. ' 



Comments on use: 



Stress honesty in the essay. Keep papers coiiflSential. 
Repeated later in the year, giving the student the opportun 



This 
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activity could be 
tty to coiflpare the tVo. 



Suzi Bybee 



SttbJect'AreaCs) Psychology 
Unlt(s) Conflicts 



Objective(s) : • - 
The student will be able to decide the best ittethod of solving conflict after 
discussion and tole playing. 



Procedure: 

Mscusslon of approach- approach, approach- avoidance j 
avoidance-avoidance types of conflicts. 

Each student ig to write two situations for each 
type of conflict.. 

Student will draw a situation out of a bowl. 

The student will discuss the best method to solve 
the conflict. Other students wiJ,l not be present. 
One of the students not present will be given the 
saine situation to solve. 

Students will then d;tscuss^why the two differ in 
gblutions if they do. , 



ResourceB and Materials.; 
Psy chology I I t s Principle and 
Application 



Evaluation r 



/ 



/ 



/ 



Comments on use: 



Suzl 9ybee 



Subject Area(8) Psychology 
Unit(s) Peer Groups : 



ObJectiveCs); / 

The student will devise a survey about cheating and draw conclusions}^ from the 
survey after administering it. ' ' ^ ' . 



Procedure : 



Make survey questionnaire as a group. 



Ten surveys for each person to hand out with 
instructions* 



Tally results of survey. 

Write own conclusion. 

Discuss each others* conclusions. 



Evaluation : 



Resources and Malierials: 

Psychology Today , text 
Sample survey 



Comments on use; 
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Suzi Bybee 



Subject Area($) Psychology 



Unit(s) Peer Group (Percei^tlon) 

Objectlve(s) : ^ 

After discussing purpose of Interviewing^ the student will have the skill of 
Interview as demonstrated through interview conducted with students in grades 
one througK twelve. . 



Procedure: 



Discuss perception of different age groups. 

Assign student to different grades tp ask each 
student who the five most Important people to 
mankind are. ^ 

Discuss the difficulty of interviewing different 
age groups. 

Discuss finding of different ages. 



Resources and Materials: 



Tape recorder and tapes 



Evaluation: 



Conanents on use: 
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Suzi Bybee 



Subject Area(«) Psychology 

\ Uttit(s) Perception 

'^ectlve(s): \ 

Make the studen^ aware of differences In perception. 

Enable the students to see how Identification of events or persons can vary from 
person to person* ■ ^ 



Procedure: 

During class discussion^ have a member of the 
community that one would not normally see In school 
walk Into your class unannounced and thke something 
(In this case, tin snips) out of your filing 
cabinet or desk* 

Then without saying anything* he or she can 
leisurely Teave your classroom. 

After the person has left, ^sk the students to ^ 
write out a detailed statement of what the person 
did in the classroom and give a> complete descrip- 
tion of the person. 

Have some of the students read their results in 
class^ 



Resources and Materials: 
Member of the community. 



Evaluation: 

Student response in class. 



Comments on use: • 

Students were surprised at the differences In what they saw and In the descriptions 
given of the person involved. 
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Larry Huffman 



■ Subject Areft(s) Psychology 

Unlt(s) Interperaonal adjustment 

©bjective(s): 

The student will realize adjustments^^he/he has to make when moving to different 
areas. 



Procedure : 

The students will discuss how other areas are 
different from their own* 

Student should interview people from different 
areas* 

The student will draw an area out of a hat and 
decide what adjustments must be made if moving 
there. 

Student should be given an opportunity to visit 
a different school, preferably one a different 
size than their own. 



Evaluation J 



Pesources and Materials: 

Films of different areas 

Area schools of different 
sizes 



Students would be evaluated on how completely adjustments have been covered. 



Comments on uae: 



Suzl Bybee 
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Subject Ayea( 8 ) Social 'BfljV'^hologv 
.Unit(s) Concept formation and groupin g 

Objectlve(s): 

Make the^ student more aware of how concept grouping takes place. 
•S*?hf ind^vldual?""^ formation depends on learning and experience 



Procedure: 

the teacher can make up a guide similar to the 
below example: 



Subject 


A 


B 


C 


D 


Countries 










Fruits 











As many subject areas can be given as desired 
and carried out alphabetically as far as the 
teacher desires* 



The students will be handed this sheet and allowed 
approximately half the class period to fill it in* 



Then each category can be covered In class. 
While this takes place, ihe teacher can point out 
how personal concepts of many people are very 
limited in certain areas whereas others have a 
very broad concept. 



Resources and Materials: 
Hand-out material for tbe 
students. 



Possible overhead master for 
the teacher to use as a guide 
in the following discussion. 



Evaluation: 

■iE^''tM»''!f.''^° "'"^ ? «'Pl«l°i»8 h"" concepts are formed and 



.. Conmerits on use: 

UlLf enjoyed the process of filling out the chart and exchanging their ' 

t^ZTl ? J each other.^ The essay didn't wotk too well because of limiting the 
student just to what we had covered in class. 
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Larry Huffman 



Sub j eat AreaC a ) Contemporary Issueg 

Unite s) Career Planning 

ObJectiveCo): * 
To prepare a resomS* 
. To learn how to find job openings, ' 
"'To prepare for job interviews. - ' ^ 



Proeeciure: ^ A 

Have each student make a Hot of his interests and 
hobbles ♦ 



BeaonreeG and Materials: 



Have each student make a list of the school subjects Counselor 
in which he has received his best igradeg and the 
classes which ho enjoyed aost. 

Have each sttident compare the. two lists (above) 
to determine whether his Interests and hobbles 
correspond with the courses in which he received his 
best grades.' If not, encourage the student to 
loolc into areas in school which meet his interests 
and hobbies. 

Each student should make a list c^f careers which 
Interest hira. 



^dl^Hi^h student should meet with the counselor, 
a teacher* or any other qualified person who can 
discuss with him what he would have to do to . 
acquire a job In the careers he has selected, 
a* School courses to take in preparation for 
the career 

b. Type of work on the job 

c. Pay scale 

d. Advancement possibilities ^ 

e. Job opportunities In the field 

f. Union/non-union 
g» Fringe benefits 

h. Location of work ^ 



Evaluation r 



People employed in the careers 
which Interest the student 

Counselor, teachers, towns 
people* relatives, etc. 



CosimentG on* use-: 
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6bjective(3)j 



* Subject AreaCs) Contemporary Igsuea 
Unlt(3) Career Planning (p.,.-2) ^ 




Procedure: 

Have each student prepare a resume^ 

Each student should make a list of job Information 
sources; 

a» Bulletin boards 
Counselor (school) 
Newspapers 

d. Employment office 

e. Friends, relatives, etc. ^ $^ 

Show a film dealing with job interviews and give 
students a handout of questions most frequently 
asked by interviewers, 

Hmve jaach student Imagine that he has just gotten 
a job in one of the careers he selected ./Ithen have 
him outline, step by step, the proceSnie went 
through tb acquire the job— including any prepara- 
tions he made in his high school days» Examples: 
a« Hesume 

b. Skills or training required for the job— 

schooling, apprenticeship, etc. 
e* How tie found out about the job opening— want 

ads, placement office^ etc. 

d. How he contacted the prospective employers— 

(1) by letter 

(2) by telephoning for an Interview^ etc. 

e. Was he hired after the first interview or did 
he have to come back for a second Interview? 



Evaluation: 



Resources and Materials: 
Example, p. 170 



\ ■ 

Eye Gate - "Job Interview" 
Sample questions, p. 171 
Additional handouts, pp. 172-74 

Cassettes - Eye Gate 
"Working for Someone Else" 
"The Job Interview" 
"Finding a Career" 
"Job Shopping" 
"What Can You Do?" 
"Getting a Better Job" 



English teacher 



Seaaents ©n use: 
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Subject Area(») npf^^ -^ up py^ry J miiia 
Unit{3) Career Planning (y, 3) 



Procedure 5 



Have each student make out a budget , following an 
outline supplied by the teacher (sample attached). 
The budget should be based upon the salary he 
would receive from his Imaginary job. 



Evaluation: 



Resources and Materials; 
Example, p* 175 



Comments on use: 



1 believe that after completing this activity most of my students will know how feCL 
prepare a resume, how to find out about job openings, and how to prepare for a ^ 
job. interview. . • 



174 



Alan Meyer 



ERIC 



169 



EXAMPLE 
BESUME 

PERSONAL INFOBMATION 

Nawe Address Phone Number So ci«l Security No 

Age ,^ Date of Birth Place of Birth 

Height Weight Heslth (List physical liadtations, if any) 

Matital Status (year, spouse's naae, occupation, educational background) 

Children (number and ages) 

. Residence (Own, rent, live vith parents. Will or will not relocate) 
Hobbies , 

Affiliations (especially if related to occupation) 

Military Service (date of entry and discharge, branch, rank, type of discharge) 

EDUCATION 

School , Location 



J Years of Attendance Degree or DlploMa 

EXPERIENCE 



Major Employment Record (froti most recent backwards) 

Name of Employer Address Dates Job Title Description of 

Duties 

'•'/•■ .- 

Part-time or Minor Employment Record 
(same as above) 



REraBgNCBS 



ERIC 



170 



' ■ ■ ■ . A. 

. ' ' "■ . ' .' ' . ■ 

/ • 

■* • V 

EXAMPLE • ' 
Questions Most Frequently Asked During Job Interview - 

1. In wHat school activities have you participated? Why? '^Whlch did vou enlov 
the most? - , * 

2. What Jobs have yoji held? How did ypu obtain them and why did you leave? 

3. What courses' In school did you like the best? Least? Why? 

4. What qualifications do you have that make you feel that you will be 
successful In your field? 

5. Do you prefer any specific' geographic location? Why? 

6. How did you rank In your graduating class In high school?* 

7. Do you think your extra currlcular activities wore worth the time you 
devoted to them? Why? 

8. What do you think determines an Individual's prioress In a good company? 

9. What personal characteristics are necessary for success In your chosen field? 

10. Why do you think you would like this particular type of job? 

11. What "kind of boss do you prefer? 

12. Are you primarily ^Interested In making modey or do you feel that service 
to your fellow man Is a satisfactory accomplishment? 

13. Do you live with your parents^ Which of your parents has the most profound 
Influence upon you? 

14. What have you learned from some of the Jobs you have held? 

15. What Is the source of your spending money? Have you saved aiiy money? 

16. What Is your major weakness? Major strength? \ ' 

' ■ ■ .0- 

17. What types of books, have you read? 

%8. What type of people seem to rub you the wrong way? 

19. What have you done which shows initiative and willingness t;o work? 
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s ' EXAMPLE 

How-to "Sell Yourself to an Employer 

1» Study your Interests and qualifications j - 

and clearly during the Interview! Prepared to state them briefly 

Zp^lAlT.lllr'' ^"""^ "'""» =1"". "=.) and War .; . 

5. Tho employer wants to talk to y„„. Don't take y„„r..*rlend. rfth you. 

iLn^rp-iSLf«^^^^^^ 

"i5SlX:?rSn^rrSo^ . —at, and fra,*. 

Sa^oltrM/airSLl yl; S.^"^" 

laTot ILT^ y\™ r's^efJnl?" " 

a^rd^^Sieutr ".e proper Kngl^aH and ' 

a^int'S^f ptjptlL:1XS^- ^"^ »^ 

X3. The employer Is Interested only in how well vou'll f^^ 4 t. « . 
„ mention personal, home, or money problems. ^" 

h|rr"S^^7%'s^V^'"^«''-^^ ^^ow the employer proper respect. Call hl„^ 
Ittl^llTiZ^^^^^^^ ""'^ -P^oy-'- -dvlce about other ,obs 



111 
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EXAMPLE 



!• SOME POOR WORK ATTITUDES WHICH ARE MOST OBJECTIONABLE TO AN EMPLOYER 

a. . Carele^Gnass 

b. Unwillingness to follow rules 
c* Laziness 

d. Absence or tardiness without cause 

e. Troublemaklng 

£• Too much attention to outside Interests 

g. Lack of Initiative 

h. Too little or too much ambition 
1. Disloyalty 

j. Irresponsibility 

k. Lack of adaptability ^ 

1. Misrepresentation o 

» 

II. QUALITIES AND ATTITUDES THAT AN EMPLOYER VALUES HIGHLY IN AN MPLOYEE 

a. Ability 

b. Dependability 

c. Initiative 

d. Reliability 

e. Good attendance 
I* Efficiency 

g. Loyalty 

h. Cheerfulness 
i» Helpfulness 
j» Unselfishness 
k. Perserverenee 

1. Resourcefulness o 
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INTERVtEW SUMMARY 



mm 



iEPPEARANGE 



Very untidy, poor tas^ in clothes. 
Somewhat careless ^boutVpersonal appearand 
Satisfactory personal apW >^ > 

Good taste in dress, bettW than averafe^^ appearance, 
Uimsually well groomed and\very neat; gUDd* taste. 




Appears very distant and aloo 
Approacli|abl?, friendly, n 
Warm, friendly, sociable^ \\ 
Extrem^ely friendly and sociablie* 



DISE - STABILITY 



pus. 



Ill at ease; is jumpy and appears nei 
Somewhat tense; is easily irritated. 
As poised as the average applicant. 
Sure of hljaself; appear^ to like crisis m^re than most - 
Extremely well composed; can thrive under ]^ressure. 




PERSONAUTY . . 

Unsatisfactory for this job, 

QuestiQ^^bl^ for this job, ^ 

Satis fact^fy for this jdb, 
;Very desirable for this job, 
^ Outstanding for tMs job* ' 

' ■• ■ ^ . 

CONVERSATIONAL ABILITY ^ . 
^ ^^Talks very little, expresses himself poorly. 

Tries to express^ himself but does fair job^ at best, 

Average expression^ P 
• ... Tdlks well and to the point,- . 
Excellent Expression, extremely fluent. . 

ALERTNESS 

Slow to catch on. 

\5la,ther slow, requires more than average explanation. 
^Grasps ideas with average ability. 

iQuic^ to understand^ percelVe^s very Well^ 
/Exceptionally keen and alert. 



EDUCATIONAL BACKGROUND 
Poor background. 

^air background, 

; Average backgrdtind. . 
" 1 Excellent background. 



OVERALL EVALUATION 

Definitely unsaltls factory* 

^ Sub-standard, 
Average 

Definitely ^bove average. 



\ Oujtstdnding. 



COMMfeNTS 
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income 

Salaify per month 
Les/ FIGA 
SS 

Insurance 
Dues 
Other 
Total Withheld 



y Net Income per month . 



EXAMPLE 
ANTICIPATING 
The Budgeting of Money 



] 



• •• 4 • • 



• • • • 



■ • ■ 



Expenditures, 
rent . ' 
food (board) 
clothing 
car expenses 
entertalnmetit 

^'payments: 
car 

insurance 
Installment 
utilities: 
^ electricity 
gas 

telephone 
miscellaneous 
Total Expenditures 

, ' ] 
Profit 



Deposited in Savings ..... . . , . 

Left jin Checking Account Each Month' .* 
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Subject Area(a) Economleilv 



Unlt<.s) Human Relations In the^orld 
■ ^ of Work 

Objective(s); 

To understand how others see him/her and to understand and accept descrepencles 
between the perception of others and his/her own perception. 



Procedure: 

Show the films "Who Are You?" and "What Do You 
Like to Do?" - 



Assign each student to write a description of 
himself or herself. The teacher can collect these 
and read them to the class, with all the students 
trying to identify thfe person who is being 
described. This will bnable the students to see 
that others view them differently than they view 
themselves. 



The next day have the students pfck one of their 
classmates and write about him or her without 
mentioning names ^ and again see if the person 
written about and the i^est of the class can 
identify the person. Again this allows the stu- 
dents to see how other people view them. 



Resources and Materials: 

SVE - Foundation"^for Occupa- 
tional Planning. 



4 

Evaluation : 



^Comments on use: 



The: class really seemed to enjoy this activity. It was surprising to see how many 
students could not identify themselves from what someone else had written about them. 



Alan Meyer 
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SubieQt Area (s) Contemporary Issues 

Unlt(s) Choosing a Vocatlon/Iaterest 
and Self-Analysis 

Objectlve(s) : ^ * 

The student will compare Interests to vocations; consider personal Interests In job 
families* 



Procedure: 

List occupations and related Jobs of Interest to 
student, Identifying: 

a. occupations and local availability 

b. qualifications vs. Interests 

c. future deaarjd for job 

' . 

Give Kuder Vocational Preference Record, 

Give General Aptitude Test Battery. 

Read biographies or autobiographies of people you 
admire or who have Interesting occupations. 



Evaluation: 



Resources and Materials; 
Books: 

Dictionary of Occupational 
Titles 

Occupational Outlook Handbook ^ 
Job Guide for Young Workers 
Top Jobs for High School 
Graduates 

Kuder /Vocational Preference 
Record 



G.A.T.B, (U. 

Security) 



S« Employment 



Films: "Personal Qualities 
for^db Success" (Coronet) . 
"A|^tltudes and Occupations'' 
(<Joronet) 
•^'Nb Limit to Learning" 16mm, 
color, sound, 29 mln# Visits 
young people on all types of 
jobs and discusses tra:lning 
needed. Pay return postage, 
book one month in advance. 
College Entrance .Examination 
Board, College Board Film 
Library, 267 W J 25th St* , New 
York, NY 10001 



Cqmrnents on use: 



Subject Area(g) Coiiteaiporary Igsues 



ObjectlveCs); 



and Sep-Analysia, p. 2 




Procedure; 



Resources and Materials: 

••The Decision Is Yours" (4743) 
16imn, sound, color, 28 mln* 
Available to seventh grade and 
above. Describes many educa-/ 
tlonal opportunities open to 
people in today's Army. 
Modern Talking Picture Service^ 
1686 Eltuhurst Road, Elk Grove 
Village, XL, Chicago, XL 60007. 
Pay return postage, book one 
month in advance. 
"The Career Game" (4093) 16mm, 
sound, color, 14 min. Available 
to ninth grade and above. 
Modem Talking Picture Service. 

Write to: 

National Employment Association, 
2000 IC Street, NW, Washington, 
DC 20006 

National Personnel Consultants, ' 

612 Penobscot Building, 

Detroit, MI 48226 

American Personnel and Guidance < 

Assoc., Inc., 16Q5 New Hampshire 

Ave., NW, Washington, DC 20009 



Evaluation: 
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^ V / Subject" Area Contemporary Issues 

Unit(8) Choosing a Vocation/Sources of 

^, . , ^ / Job Information 

Objectlve(s): 

The student will be aware of sources of employment and what types of jobs are 
available. 



Procedure? 

Ask employment security to present a program on job 
trends and opportunities In and near our community. 

Student reports on part-time or summer jobs they have 
found Interesting and useful. 

Have students survey communltfy to see If efforts are 
being made to create new jobs for workers. 

Watch want ad section iDf local newspaper, listing 
jobs available in local community." 

Plan a Career Day to Include representatives from 
education. Industry, and labor. - 

Keep a notebook on articles pertaining to job trends 
and current developments. 

Report on the services of the U. S. Depar^ertT'oF 
Labor In relation to need for skilled ^^aflcers and 
opportunltleB. 



Class discussion on how military service may help in 
choosing a vocation. ' 

On A map o^ the state, locate areas of employment In 
your area of interest. 

On a map of the state, locate employment trends and 

availability 'of employment .^ 

Evaluation: 



Resources and Materials: 
Employment Secifrity Offia^ 



ft- 




Local newspaper 

Extension Center, University 
of Missouri 

Current magazines and newspapers 
S. Department of Labor 



Broehunes from Armed Service 
Recruiters 

Chamber of Commerce 



Comments on use: 
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Jack ChatBbero 



Subject Ar€a<&> -€ont^emt)arary Issuea 



Unlt(8) Choosing a Vocation/Investig ating 

r^ux ^ K . Research in a Specific Vocation 

Objective(8) J -^^ 

The student will thoroughly investigate a vocation of his choice and interest. 



Procedure: 

Write \ report on a specific vocation or job of 
interest to student.^ Include the following areas of 
interest: 

a. nature bf work^ 

b. related jobs 

c. educational or experience requirements 

d. advantages 

e. disadvantages 

f . pay and specify benefits 

g. chance for advancement 

h. related interests of student in vocation 
Reports may he presented to the class or handed in as 
a written assignment. 

Take a poll of the clat4s to see what the most fpcypular 
choices of vocations are. Invite one or more Ipersons 
who work in that field to speak to the class and 
answer questions related to their field of work. 



Evaluation: 



Resources and Materials: 
Books: 

You and Your Job 
Finney: Occupational Guidebooks 
Jab Guide for Young Americans > 
College catalogs. Occupational 
Outlook Handb^ok t Dictionary 
of Occupationml Titles 
Books or brochures on individual* 
occupations,' personal interviews 
Our World of Work by. Seymour L. 
Wolfbein and Harold Goldstein, 
Science* Research Associates, 
Inc., 57 West Grand Avenue, 
Chicago, IL 



if' 



Comments on use: 



ERIC. I 



185 



180 



Jack Chambers 



Subject AreaCs) CQutempotary Issues 

• / Apply For a Job 

Objective(8): / . 

The student Will be able t© relate his qualifications and background in an extempor^aneous 
manner as If he was tipplying for a job. The student will be able to Identify what types 
0f questions applicant might be required to answer when applying for a job. The student 
will be able to identify necessity for correctness of expresslpn and making a goQd 
Impression in writing and Interviewing^ 



Procedure: ■ _ ^ 

Role playlng-^divide class Into grpups of twos. One 
will act as employer, the other an applicant for a 
Job^ ^aah group should present ail interview to the 
class. For variety, some groupo may show what NOT 
to do in applying for a job. 

Secure. application blc^nks from"* local employers. Have 
rap session on what types of questions employers asH* 

Study correct procedure for completing applieatioiiOi 

Each student write a letter requesting employment. 

Interview ^a personnel maiiager or an employer relating 
to tips on applying for a job. 

Make a chart containing details concerning personality, 
politeness, character, use of language, and training 
by which you would judge an applicant for a job. 

■■ . r 



Resources and Materials: 



Guest speaker 



Peraonal interview .« 
WiMte t6: 

Society for Personnel Administra- 
tion, 1221 Connecticut Avenue, 
NW, Washington, DC 20036 
American Society for Personnel 
Administration, 52 E. Bridge St.', 
Berea, OH 44017 



Evaluation: 



Cominents on use: 
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Jack Ghambero 



— — Stibj^ct Area{s>- Social Studleg 



Unit (a) Careers ; Information 



Object ivcCs): 

Students should become aware of job activities, working conditions, talents, abilities, 
attitudes, etc. required in occupations of their choice; personal experiences they 
have had that requii;ed many of the same skills, talents, attitudes, etc* necessary for 
the job of their choice^ 



Procedure: , 

"Have students. Insofar as is possible, observe 
someone working in the occupational field of their 
choice. If this is impossible observation could 
be of someone involved in an occupation closely 
related to the selected occupation. Students 
will look at following: job activities, working 
conditions, talent and abilities involved, training 
and skills required, etc. 

Have student review and analyze the different job 
experiences that he/she has had in t^he past— 
preferably those job experiences for which a salary 
was received' — for any skill, experience, talent, 
attitude, knowledge,- training, etc. that (1) maybe 
necessary for his/her selected occupation and (2) might 
help him/her adjust and better qualify himself /^erself 
for that positlonrln^ 



Evaluate ion: 



Resources and Materials: 

Local community and resource 
people 



Comments. on use: 



0 
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Selvln Royal 



Subject Area(s) Social Studies 



UnltCs) Careers ; Investigation 



Objective (8): Student should determine the following: Importance and relation to 
society, number engaged In occupation, need for workers— trends, duties (specific tasks, 
division of wotk, nature, tools, machines, materials), qualifications (age, sex, special 
skills, speclaL tooJLs), preparation (general and special, training center, experience), 
method of entry, length of time before skill is attained, advancement, related organiza- 
tions, earnings, hours, regularity of employment, health and accident hazard, organlzatio 
(professional.), typical places of employment. 



Procedure: 


• 

Resources and Materials: 


Have students investigate three occupations of their 


• 

D.O.T. File 


choice. 








0 


9 




1 


1 


/ 

f 



Comments on use: 



ERIC 



188 



Selvin Royal 



183 



„ — __x» ^^-^ — - ; Spbleetr Axeatiit^ ^'Saelai^^^ & 

Unit(8) Careers; Job Satisfaction 

Objective (a): 

Students should be able to list satisfactions that people derive from their jobs, e.g., 
security; conclude that money is not the chief satisfaction of workers in choosing 
jobs; become aware ,of those factors, e.g., companionship, in occupational situations, 
that contribute to satisfactions on the job. 



Procedure: . 

Outside assignment: Have students conduct an informal 
survey to determine what satisfactions people derive 
from their jobs. o 

a. Students will ask five persons outside of school, 
in full-time occupations, and in different 
vocatipnal fields: 

(1) why they chose the vocation they did, 

(2) what they like best about the job, and 

(3) what they like least about the job. 



b. 



Have students determine the ten most common 
satisfactions people find in the Jobs they do 
and rank in descending order from the most 
frequently occurring one. 



Evaluation: 



Resources and Materials; 

Outside project requires stu- 
dents to go to resource 
people in local community. 

Outside reading related: 
Doniger, Simon, ed.. Becoming 
the Complete Adult , N.Y., 
Association Press, 1962, 
pp. 177-94.. 



Comments on use: 
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Subject Area(8) Social Studies 



Unlt(8) Careers; Gettflng a Job (I) 

0bjectlve(8) : Students should list the processes of obtaining employment and agencies; 
list advantages and disadvantages of each process and agency; outline procedures 
InvolA^ed In the use of each; determine cost. If any, of each; determine availability 
In local area; rank^ according to general effectiveness. 



Procedure: 



Have students Interview appropriate people concerning 
the following personal processes of obtaining a job 
and evaluate each process as a means of locating 
prospective employment: 

a. direct personal application at businesses and 
Industries 

b. use of classified advertisements 

c. direct mall application 

Have students Investigate, by Interviews and library 
research, the services offered to them as prospective 
employees desiring jobs, by each of the following 
agencies: 

a. state employment agencies 

b. private employment agencies . 

c. Institutional or "placement" employment agencies 

d. civil service merit placement 



Evaluation: 



Resources and Materials: 

Community and library 
resources 



Comments on use: 
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SuBject ftrerCiT ^ Social Sliidiii 



Unlt(8) Careers; Getting a Job (II ) 



Objective (8): 

Students should be able to list the kinds of information application blanks generally 
contain; be made aware that application blanks are often the basis of being htr^d or 
rejected; be able t9 make inferences as to the qualities application blanks should 
reveal; realise that previous preparation is necessary befote filling out an applica- 
tion blank; be able ta fill out an application form correctly, completely and u^atly. 



Procedure : 



Resources and Materials: 



Have students fill out duplications of actual 
application forms. 



Application forme from any 
local business or industry 




Evaluation: 



Comments oti use: 
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SubJ«^d^^reA(«> Social Studies 
Unlt(8] ^^reers; Getting a Job (II I) 



Objactlve(s): 

Students should realize under what conditions and \Aien a letter Is approprl^ 
on researched directions, be able to vrlte a letter of application utilizing 
and accepted Englls^i usage » rules^ regulations a$ to £orm» 8tyle» etc.; know 
of Information a letter of application should contain; know how to prepare; 
data sheet bajsed upon accepted patterns; know the kind of Information a resume 
contain^. 



based 
mventloillai 
kind 



Procedure : 

Have students prepare a series of directions as to how 
one should write a letter of application. Have stu*-- 
dents Include in the directions the form specifically 

be used and have them generalize as to the manner In 
which It should t)e written. Have them state In the 
directions what a letter of application shQuld contain. 
From local newspapers » hav^ students select from the 
"Help Wanted" column of the classified ads a situation 
for which they must write a letter of application. 

Have students prepare a personal data sheet or resume 
to accompany the letter of application. 



Evaluation: 




Resources and Materials: 

Library research 




Commtnts on use: 
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Subject Area(8V ^ Social Stud^s 



Unit(s) Careers; V getting a Jo^IV ) 

ObjectiveCs) : ' , ' 

Students should be able to list and explain causes of failure in job interviews; be. 
able to list rules ta observe in interview situations; be able to list undesirable 
"things" to avoid ip*nterview situations; list questions frequently asked in an 
Interview ; be a w a re o f th e-fa ct that interview s r eq uire prepa y ation; b e— able to c o nduct 
an interview according to .researched information. - . ^ ' \ 



i 



Procedure i 



Have students interview employers as to the following: 
common causes of failure tn job interviews 
do's and don't's in job interviews 



questions often asked during interviews 

why it might be considered '^'the crucial point" 

In the hiring process 



Have students (in sociodrama) perform hypothetical 
job interviews. 



Evaluation: 



Resources and Materials: 
Community resources 



Comments on use: 
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Subject AreaCsy Social Stuaies 




Unit(s) Careers; Trends 



ObjecClve(8) : 

Students should be able to list the different job classif icatijons as established by. 
the Dept. of Labor; compare percentage" numbers of single and majrried women in labor 
■ force ^^at-^iif^a^ ^nt |)erlods and de t e rmine ch anges— in -^jotrs— held ; list jo ir xrtaBS^flcaLrlonr- 

l®_^®^^-^^y^7 minorities and any changes; discern any changes in number of people 
becdmitig self-employed; be able to chart unemployment over a period, of time--*-and who it 
affected; be able to determine where job opportunities lie in the near future. 



Procedure: 

Utilizing the Statistical Abstract ^ have students 
research and write a report or prepare graphs to^ 
explain the following: 

a. trends relative to women's changing role in the 
labor force 

b. trends pertaining to job classifications and 
minority workers 

c. trends relq^tive to self-employment 

d. trends relative to unemplo^ent 

e. . trends Relative to changes in employmental 

classifications 

Have students coToapile an annotated bibliography of , 
magazine, tides pertaining to the job outlook 
in the neiar future. 



Evaluation: 



Resources and Materials: 
Statistical Abstract' 
Library 



Comments on use: 
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Subject AreaCs) Social Studies 

9 

Unlt(s) Careers : Summary 



Objectlve(s) : 

Students should summarize major points of unit. 



Procedure: 



Have students prepare, plan and organize a unit of 
study having as Its purpose the steps^one would 
take In making a systematic effort tp obtain*" a job, 
the kind of Information one would ne4d to know, the 
sources of Information one would need access to, etc. 



Resources and Materials: 
Library 



Evaluation: 

A written test may be given over entire "Careers" unit. 



Comments on use: 



1-9.1 
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Subject Area{s) Social Studies 
Unit(s) Cf^r&egs - Trends 



Objective(s) : 

Name the number of women who actually work in the local community (based upon 
a representative survey), . 
Identify the type of work the majority of women in the local community are actually 
involved in (based upon a repreaeniLatlve survBy).^ . - 



b. 

c. 



Procedure : 

Have students survey a two-block area of the local 
community to determine: 

a. the nulnber of women who work full-time 
the mimber of women who work part-time 
what/types of jobs (waitress, teacher, etc.) 
these women are actually J^nvolved in by 
listfing such 

divide these into occupational classifications 



Describe ImplicaLions for occupational choices for 
women « 



Resources and Materials; 
Home 

Have students make up own isorvey 
form 



Evaluation: 

Class^ presentation on results 

Implication to career choices (and need) discussed 



, Comments on use: 
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This is a composite of activities fot a unit in decision-making. It 
is based upon the following sources. 

Decision arid Outcomes and Deciding by the College Entrance Examination 
Board 



Decision Kit by Charles E. Merrill Publishing Co. 

Career Education Booklet by McEvoy Educational Center j 

Jhese activities were not used a^lone, but rather in conjunction with 
the books and kit listed. The unit, however, is developed here so that' a 
student or groups of students could go through it individually. 



Diane Morarity 





6 

Deciding 



Deciding what you want, or what is worthwhile, requires decision-making. 
Planning for the future with confidence and without fear requires decision- 
making skills. Consider the following: There are many students In the 
1 970* s w ho-*4o^-not— wa nt ta ^l an for t he future. — These S tuaencs express 
fear that there will be no future or there will be nothing good ar beauti- 
ful in the future. They do not want to waste today. Will tomorrow be as 
good as today if no planning goes into it? There are increasingly more 
choices to choose from in living a life. Many restrictions have been lifted; 
more opportunities for occupations have been created; more colleges and 
schools exist to enter. Whenever there are more choices, \he more necessary 
may be the skill in deciding among^ them. There is increased pressure on 
students to make choices at an earlier age. Making decisions before you 
are .ready, without investigating different possibilities, may lead^ to 
unsatisfactory results. How often have you already been asked what you. 
want to do when you are an adult? How many times have you been asked where 
you are going to college? As problems of society increase—pollution, 
overpopulation, race relations, war—more and more decisions are being made 
for society by a few people. These decisions usually restrict individuals 
in society. It is easier, perhaps, to leave the decisions to someone elsB, 
rather than taking responsibility yourself for contributing to a group 
decision.^ Not wanting to plan, not knowing what you want, deciding too 
early, or neglecting to participate aa a member of society can lead to a 
reduction of freedom. 
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RELATIVE IMPORTANCE OF DECISIONS: 



Zero 



One 



Two 



Three 



not generally 
perceived as being 
under .your contxol^ 
decision made by 
others 



automatic or 
routine; never 
t hi nk abou t it 
before deciding; 
habitual 



Occasionally 
think about it _ 

— bef oj^-de^idingn 



Think about it, 
but don't study 

-ar-^^TB ^csti gfr t e it> 



Four 



Five 



Study about it a 
little; think about 
it a little; ask 
others about it 
before deciding. 



Study and think about 
it a lot; ask ques- 
tions; read about it 
before deciding. 



Read the following list and consider how you would make each decision, 



1. To get uP in morning 




2* What to eat and when 




3. To tell the truth 




4. Jo criticize a friend behind his back 




5. To drink alcohoj. 




6. To take a summer iob 




7. What books to i^ead 


>' ■ 


8. To use drugs besides tobacco and alcohol 




9. To stop at STOP signs 




10. To drive beyond the speed limit 




1%, To ride a motorcycle 




12. To go to school 




13. To believe in God 




14. Where to dispose of waste paper and wrappers 




15. What movie to see 





\ 
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Now, think back over the past week or montyn and list below some decisions 
you have made. Try to include some decisions in each of the following areas: 
Personal and social decisions; health and/ safety decisions; educational and 
career decisions; moral and ethical decisions; common, everyday decisions. 

Using the same scale as in the previous/ table, indicate the appropriate 
decision category For your list. 



DECISIONS 



CATEGORY 



1. / 




2. / 








- i 













What did you learn from this /exercise? 
Were mcpst of yout decisions /automat ic? 

Are there many decisions oyit of your control? 

/ 

What kind of decisions were given a lot of thought? 
Were some important dec^ions not on these lists? 



ERIC 
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What is a good decision or a poor decision? Have you ever made a poor 
decision? Try to think rightNiow of one poor decision you have made. 
Maybe you- will think about the worst decision you ever made ar your most 
r^ent poor decision or some "secret" poor decision. In any event, think 
It the poor decision now . . Why do you consider it 'a poor decision? 



^_Hheii most ^^eople-^ay a deGia4oa-4fr poor, they- meait-the- resttllr was not. w lial — 
they wanted. "It didn't turn out the way I thought it would." "The out- 
come wasn^^^od,'^ ^Tilings di^n*t happen right." 

Good decision-making will minimize the possibility of getting an unfavorable 
outcome, but it cannot eliminate the possibility. The best protection 
you have against an undesireil outcome is a good decision. 

One of the first lessons in decision-making is to learn to make the 
distinction between a poor decision and a poor outx:ome', a good* decision 
and a good outcome— or the distinction between a decision and an outcome., 

A decision is the act of a person in choosing, selecting, and deciding 
among 'several possibilities, based on judgments. An outcome is the result, 
consequence, or aftermath of that person's act or decision. 

The important difference is that a person has direct control only over the 
decision, not the outcome. If you make a good decision, it will not 
guarantee a good outcome, because you cannot control the outcorne. However,, 
learning how to make good decisions will increase your choices of getting 
good outcomes. So, what is a good decision? 

A good decision, as defined here, is one in which the skills of decision- 
making are used to choose the alternative that is best according to the' 
best according to the decision-maker's preferences. It requires the applica- 
tion of certain skills, for example, the ability to clarify values, to 
acquire appropriate information and to assign probabilities. 

In other words, the "goodness" of a diacision is based on how it is made^ 
not on how it turns out. You evaluate the decision when it is made, not 
later, when, the consequences are known. For example, imagine that today 
you are going to participate in a lottery. A face coin is to be tossed^ 
and you are to call heads or tails. If you call the toss correctly, you 
win $50; if you don't, you win nothing. You decide to call heads. The toss 
is tails. Was y-ours a poor decision? Why? 
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!• Mary Wilson was chosen hy her junior college to debate in a national 
contest, Mary was selected because she had the highest score in a 
group of eliminations. The college thought they had made a good I 
choice. On the last day of the debating finals, Mary had to debate! 
in front of an extremely large crowd of people, many times greater dhan 
"^OBe- beforen»h1:cHnBrhe had debated in the^ast, Sifhen iF^ca1ie~time' 
for Mary to make her first p r esentation.^ l^joked at the crowd aijid 
simply could not «ay anything for the three minutes allotted to he] 
Mary lost the debate. Did the selection committee make a good decision'? 
Why? ^ 



Jimmy Walker needed a car to drive to work. One day he saw a ca/r for 
sale along the side of tHe road and stopped to see it. The pride was 
very low, but the salesman said that the car was available at that 
price for only 1 hour. Jimmy decided to buy it. Monday morning the 
car wouldn't start, and later Frank discovered 'that extensive ahd 
expensive repairs were required. Did Jin^tny make a poor decisidn? 
Why? ^ 

/ 

/ 



Can you recall some recent d6cisions yob haye made? 
Please list these decisions. 



1. 
2. 
3. 



Were they good or poor decisions? What 'made them good decisions? 
Poor decisions? 

1. , , , ' 

2. 
J. 



Write an accurate definition of/ a good decision. 



ERIC 



At times it is important to insure that a wise decision is made*. Consequent 
ly, people often hdve someone else help them make important decisions. They 
could use a stockbroker, a lawyer, a doctor, or an architect for certain 
♦di'fficult situations in which a decision had to be ^t^ought out. *When you 
have important decisions to make, you might want to see an expert. NOW ^ 
Qupppse there is another kind of expert. A decision expert. We will call 
him a "Decision Maker . " You can employ him to make your decisions for you* 
The followlftg questions might help you learn something about yourself and 
the decisions that you consider important. 

I. Assume you can. assign only three decisions you have to make in a 
whole lifetime to a Decision Maker. Which three would you aasign? 

1. 

2, 

3. 

II. Suppose you had to assign \a^ decisions in your life to the Decision 
Maker except three. Which three would you not assign to the Decision 
Maker? ^ 



3. 

III. For eac h dec^ slon Iri queatlorij)!, what Instruction would you give your 
decision agent? Why? 

1. 



2. 



3. 
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Self-Evaluat 1 on : 



Decision-making skills are very important to people vrLth freedom of 
c^lce. Following are some exercises to help you learn these skills, 
^'^fr ^^Sht now it might help you to see where you are at the present time 
itfc^^eclsion-iMking skills. Use the following scale to rate yourself. 

A-F^t^fr^H?^ similar in ability to ati excellent declslon- 

B — 1 Ifc.hink I am fclose to the best, but not quite as skilled as the 

C — I still have to learn more about how to do this in order to 
become really good. 
' D — I need a lot more experience with this in order to be able to do 
J. t satisfactorily. 

, 1. To go about getting what I need to know. 

2. To know what is important or what is not important information. 

3. To use the inf onnat ion and to apply it to a dec is ion . 

^. To become aware of and to clarify my values. v 

5. To be able to rank my values and apply them to a critical decision, 

6. To know what an objective is and how to set one for myself. 

7. To be able to use my gpals, values, and beliefs to establish clear 

objectives for myself. 
8. To be able to develop new alternativea or possible actions when 

the available ones are not satisfactory. 
9. To be able to narrow down the number of alternatives when a confusing 

array or too many are available. 

10. To estimate the chances that certain outcomes will occur. 

11. To rank various possible outcomes of a decision on the basis of 

their desirability to me. 
12. To be able to analyze the special nature of a critical decision 

including its long-range con&equences and the closing off of 

future opportunities. 
_13. To use a strategy for making critical decisions. 



Results: You probably rated yourself high in some skills, loy in some 

others and average in others. You are very unusual^ if you rate 
high in most skills. The ./following pages' will give you a chance 
^ to lean) and practice decision-making skills. 
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The most important step in learning decision-making skills is to under- 
stand and clarify your values. Once you have identified your values, you 
f can set your goals and objectives and make the decisions that are the mdst 
appealing to you and which will yield the results you want. To understand' 
or clarify your values it is necessary to examine them. 

A person often does not know what he values. It •sometimes takes thought 
\ and experience to know this. A businessman may be making decisions on the 
basis of what brings in the most money, but he may not realize that money 
has a high value for hitn. Values may change as a person grows oider. They 
may also change because a person or group of people someone values cause him 
to change one of his values. ' 

For example, a. student may change one of his values from getting good 
. grades in school to pleasing his friends. 

To have conflicting values often makes choosing hard. A choice means- 
a ,person cannbt satisfy all .the values that conflict with each other. He 
may be unsure of what he values most in a decision. A social worker^may 
value both making a^ contribution to society and making money. Some of his 
dec:^sions may force him to c!^oose between these two values. 

What someone values tells a great deal about him. "Because of this, a 
person often hesitates to declare his values through a choice. A politician 
may value personal advancement or personal recognition but may not want to' 
see this in himself. Although people talk a lot about what they value, the 
way they act and what they chbose are taore accurate revelations of their 
values. As a well-known saying expresses it, "What you do speaks so loudly 
that I can't hear what you are saying." ' - 

Recognizing Per&onar Values: During the course of Violet's junior year in 
high school, she did a lot of things, she made decisions (some that she 
thought about, others that shedidn't). Violet, at age 16, had certain 
values. Can you identify them In order of importance based on the following 
^information? ' - 

Violet registered for French, English, advanced math, social studies, 
art, physical education, and government. At the beginning of the year, she 
joined a discussion group with eight friends. This was for the pxirpose of 
discussing future goals and behavior. 

Violet frequently was absent from school, but was always there the day 
the discussion group met. When she stayed at home, she was painting, writing, 
or reading. She read a lot about mystical religions and hallucinogenic drugs! 
She also read broadly in many of the philosophical books considered to be 
classics. 

r 

During the evenings, she would frequently go to the nearby university 
to attend lectures or plays. She went with graduate students of the univer- 
sity and would spend time afterwards talking about the plays or lectures. 
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Violet never dated any boy from her high school. Rather she went on ' 
'^at.es with college students or graduate students. She freqiiently wore the 
.same dress to school, wore no make-up, and occasionally looked sloppy. She 
aft ended no school functions. 

She fought with her mother , talked to" her father, and spent time * with 
her brother. Her mother and father wanted her to go to a prestige university, 
Tp do this, she would have mostly A's.. She was getting C's ^nd D's in 
several cla^sses. She scored on ah IQ test as a gifted chl^.d. 

From this information, what would you say were the five things Violet 
valued most? . 



2. . ' . 

3. 

4. 

5. • 

Now, write your definition of a value. 
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What do I value? List in thiqi f irst column of the chart below 20 things that 
you really like, to do. Do l£ quickly , writing down the first things ttiat 
com'e to your mitid. This is ypur private list, and on it you should put things 
that you enjoy, that make you' happy, that are fun, that make yoy feel good. 
There are nine columns labeled. The labels stand for^ the following: A/P — 
A for activities done alone, P for activities done with people; $5 — check each 
activity tlxat costs more than $5; Pub— check each activity you would be 
willing to .declare publicly; 2 yrs — check those you would list 2 years from 
.now; F — check those your father would put on his list; M — ch^k those your 
mother would put on her list; Date — writ^ the approxljnate date you last d^.d 
each activity;. 0 — how often this year you did it (nev0p, seldom, often, etc.); 
Rank — number thd top five Cl,::5), the ones you like th6 best. 



20 Things I 
Like to Do 


A/P 


$5 


Pub 


' 2 yrs. 


F 


M 


Date 


0 


Rank 


Comment 


1. . 






* —r 
















2. 






















3. 






















4. 






















5. 






















6. 






















7. 








}- 

1 














8. 








i 














9. 






















10. 






















11. 






















12. 






















13. 
























14. 
























15. 
























16. 
























17. 

























18. 
























19. 
























20. 

























What did you find"ou,t about yourself? I learned that 
I was surprised (or pleased) that 



Complete the three sentence^ below tilling what you are proud of. 

1. I am proud that ' ^ ^ 

2. I am proud that , ' * 
3.. ,,I am proud that 
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Coat of Arms 

Without concern for artistic results, fill in the six areas of the drawing 
below to make your own personal '^coat of arms." 



Draw two things you do 
well . 



3. 



Draw 
your 

greatest 
success in 
life. 



5. Draw what you 

would do with one 
year left to live. 



2. 



Draw your "psychological" 
home or the place where you 
feel at home. 



6. 



4 • Draw 
the three 
people most 
influential 
in. your life. 



Write the 
three words 
you would like 
said about you. 



\ 
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Values are the ideas on which people act. Earlier it was stated that the best 
way to know a person's values is to look at what he> does. Try completing 
the chart below t cr see what it says about ypur values. Remember back to what 
you did last Saturday and Sunday, Fill in the chart from what you remember. 
State the specific activities that took your time. 





Saturday 


Sunday 


8-9 






9-10 




10-11' 


• 


11-12 






12-1 - • 1 




1-2 






2-3 


1 ' * ' 1 

■ \ 


( ' ■ 


3-4 


\ 


• 


4-5 


' ^ ^ — : — \ 


* V 


5-6 






6-7 










* <5 . 

6 


8-9 


"~«: — ^ 




9-10 






10-11 ' 






11-? 







List two or three values that are suggested by how you spent your time during 
the days you charted above: 
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Self-Concept: What you think of yourself is often an important key to the 
values you see in society.* Answer the questions below. Tell why you think 
you are one instead of the other. ' ^ p 



Are you: 

1. more of a VW or Cadillac. v 

2. more "^f a saver or spender. 

3. more of a homebody or a goer, 

4. more like the country or the city, 

5. more of a leader or follower. 

6. more of an arguer or an agreer. 

7. more of a doer or a looker. 

8; more of me-first or a me-last. 

9. more of a giver or a taker. 
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Our society also has values. The stories that appear in newspapers may 
reveal what American society values. They may reveal values based on what 
Americans want to read or based on facts that are reported. Suppose that 
you we^e a stranger to American society and you were presented the headlines 
that follow. VThat wauld you say America valued, based on these headlines? 



Gloomy Picture of 
Declining American 
Power 



Football Star Signs 
for 1/2 Million 
Dollars 



Make Pot Legal* 
for Adults 



Apollo Speeds 
Toward Moon 



1,000 Acres 
Designated for 
Open Space 



Lowering of Drinking 
Age Tied to 18 Year 
Old Vote 



School Finance Bill 
Fails in Congress! 



What values do you feel these headlines express? 

• ; , ^ ' 

Wh^t other values characterize American society today? 
Values: • . Evidence 



What values characterize students In this school? 

Values: Evidence 



Are there differences between typical adult values and those typical of 
teenagers? What are some of the differences? 
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Decision-making has been described as using what you know to get what you want, 
Thi^ means you must know what you want. Strangely enough, people often don't 
know vrtkat they want. Saying what you value is not always easy. Sometimes 
values are^rivate," they change, they conflict. 

Do you know what yoti^nt? Write dpwn the three things you ilant most in your" 
life: ^ " ■ . ■ J 



1. 
2. 



What are you doing to get what you want? Write down an action you have taken 
lately that is related to each thing you listed above. 

1. \ • 

2. 

3. 



What would you do? 

Think about what you would do in each of the situations listed. Write 
down three actions you would take if: 

I. You were the President M the United States; 

2. 
3. 

II. You were given $1,000 
1. 
2. 

3. \ 



III. 



You could do anything you wanted for one year; 

2. 
3. 
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What do people other than yourself value? 

Listed below are some things that other people value: 

Education Independence 
Health Security 
Pleasure Popularity 
Power Service 

If you can think of other Items that could be valued, add them here, 

Now list the three things you think would be most important to the list of 
people following: 

1. A teacher in your school: 

2. Your father: 
3- Your mother: 

4. A student, in your school: 

5. A businessman in your town: 

6. A congressman in Washington, DC: 



When you compare what you listed! for the people above, what differences did you 
discover? 

\ 

Why are there such differences? 



\ 



213 

208 



cide or just slough off: 



John fell out of bed; he knew he had waited too long to be on time at 
ool. He was i/p late at Jerry's party, even though his parents objected, 
under the nep "trust" plan they had agreed on after months of arguing, he 
s now allowed to make his own decisions. He was 17, in the last month of 
s junior year/ in high school. He felt he knew how to handle his own life 
hd plans. / 

Arriving at his English class just after the morning announcements had 
been read, hM sank into his seat and smiled at his girl friend, Linda. Then 
he heard Mi6s Taylor say that they would spend the period reviewing for the 
test tomorrow on the novel they had been reading. When she said test, his * 
heart began to beat faster. Next period he had a chemistry test that he had 
forgotten to study for. He knew he should be li stening to the review because 
he hadn't finished reading* the novel, but he had to decide what he was going 
to do for chemistry.. He would ask Linda to brief him tonight for the English 
test. 

He could skip chemistry class and try to get a note to explain his 
absence or he could ask his chemistry teacher, Mr. Fair, for a postponement of 
the test, but since he had not been turning in his work very regularly, he 
doubted that Mr. Fair would give him the postponement; or he could take the 
tes/t and see what he could do on it. ' Or, he could go down to the guidance 
office and talk to his counselor about his college plans. That way he could 
get a note to excuse his absehce in chemistry. 

As he left English class with Linda, he made plans to meet her for lunch 
and asked if he could study with her that evening. She smiled. as she agreed 
to go over the material with him. You could always count on Linda. During 
his conference witfe the counselor, Mrs. Arnold, his chemistry work was mentioned. 
Mr. Fair had tallied to her about the poor work that John was doing and told 
her that his chances of getting into college would be seriously affected if he 
got a low grade this quarter. Her pleasant face turned red^and she frowned 
^en she learned, while writing out his pass, that he had mfesed chemistry for 
this conference. 

At noon Linda reminded him that they were to go to a scholarship meeting 
in the auditorium. She also asked him if he had remembered to bring his scholar- 
ship application, which was due today. He had put off discussing the application 
with his, parents, forgetting the^date it was due* During the meeting, he 
learned ^4hgtt all late applications would be penalized by being reviewed after 
all otfifers had been considered. So his- chances for college were getting slimmer 
and slimmer — especially if he did not square things away with Mr. Fair about the 
chemistry test he had missed. He was beginning to feel miserable. 

Finally his last class was over. ^ While on his way. to bas.ketball practice, , 
he stopped to talk to some friends'. This made him late, and'as he* dashed into 
the locker room, he found only Tom there. Tom hastily shoved something into 
his coat pocket and left without even looking at John. John guessed Tom was 
not staying for practice for some reason. 
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After the team came in to shower at the end of practice, Coach called 
all of them together. Juan had just reported' that his wallet 'was missing; 
it contained money his mother had given him to pay bills with after school. 
JuL^in's face was ashen with fear. That money meant a J.ot to his family. 
"Do any of you boys know anything about this?" coach asked. He looked at 
John. He knew Jo^n had been the last one out of the locker, ro.om. John 
found it hard to 'look him in the eye, but managed to do so. 

John walked home, trying to decide what he dHould do. He knew the 
co^ch suspected him. Should he tell him what he saW Tom doing when he 
entered? Would' the coach believe him? He knew they could not prove he had 
taken the wallet, because he had not. But would the coach continue to sus-- 
pect him? He admired the coach very much. Yet, did not want to tell on Tom. 
Maybe he could discuss it with his dad tonight and decide what he would do 
tomorrow. 

Feeling low when he got home, he was^pieased to see his dad looking so 
happy. Dad was home early. He had seen his father rarely in evenings because 
his father usually worked late. His dad announced that he had gotten two 
^tickets to the basketball tournament for tonight so that the' two pf them 
could go. John's face fell. What was he going to do about his date with 
Linda -and the test he had for English tomorrow? He loved basketball and 
hardly ever got to go with his dad, who was also a fan. 

' When his dad saw the look on John's face*, he asked for an explanation. 
John feebly explained that he had a date, with Linda, that would be hard to 
break. Sounding a little disappointed, his dad said, ^^Well, you're making 
your own decisions. I know that I can get someone else to use the extra 
ticket if you decide not to go." With that John slowly went to call Linda. 

John made several decisions throughout this day in his junior year of high 
school. He also faced decisions based on some decisions he had made or 

put off making earlier. Here is aj.ist of those he made or faced. 

1. To get up too late to get to school on time. 

,2. To miss breakfast 

3. Not to listen to English test review. 

A. To get out of chemistry test by going to see his counselor. 

5. To meet Linda to study for English test. 

6. To go to the scholarship meeting. - ^ 

7. What to do about his late application for scholarship). 

8. To talk to friends rather than be on time for basketball practice, 

9. Not to tell coach about Tom when asked about the wallet. 

10. What to do about clearing the coach's suspicion. 

11. Whether to tell on Tom. * « 

12. Whether to tell his dad about the English test. 

13. To go to the basketball game with his dad. 

Previous decisions affecting this day were: 

14. Not to finish the novel before the test. 

15. To put off discussing the scholarship application with his parents. 

16. Not to keep up with his chemistry and study for the test. 

17. To go to Jerry's party. 
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From the list on the previous page, choose the five most important 
lecisi^ns you feel John faced. List them in order of importance and after 
leach say why you think 'it was important or critical. 



1. 

\ 



\ 
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One thing that is very important in learning to -make good decisions is to 
know exactly what you want. Most people do not know what they want. 

Strangely enough, a lack of self-^knowledge is usually the greatest deterrent 
to good decision-making. Go6d decision-'making begins with knowing what your 
values are and establishing your objectives. An object ivfe is what a person 
intends to accomplish. It is what one strives for. It can be long-range or 
short-range. ♦ , 

What is your career plan? 



Values: 



Long-term goals: 



Short-term objectives: * • i^. 



Other possible objectives you might have to consider: 



What changes might be necessary and why: * 

Decision-makl-ng is not a haphazard situation unless you let it be. True, you 
cannot always control the outcome, but you can carefully take into considera- 
tion all the factors that might affect the outcome and in some way "cop your 
bet." Perhaps life will not yield all tha^you want if you become a skillful 
decision-maker; but life will have fewer pLcfalls and tragic outcomes. 

Examining the consequences of what you do is a basic part of decision-making. 
What are the positive and negative consequences for your actions in a given 
situation? Who will be affected by what you do? Will your life be different 
because of it? You must ask yourself how tomorrow and two or five years from 
tomorrow will be different. Will the tomorrows of some other person be 
different because of what you decide to do today? No one lives in'^a vacuum. 
Many of the decisions each of us makes evety day have consequences for another 
person. Think of the activities you listed for your two-day (Saturday and 
Sunday) diary. Did the things you do affect only yourself? Did they affect 
others? How? What cpuld you have decided to do that pould have made things 
better for yourself and the other person? Decisions are mftde by everyone 
everyday. Some are automatic; some are out of control; some are well within 
your thoughtful action. Perhaps we shouldn't take decision-making so lightly, 
but should give more consideration as to how each decision can affect our future- 
and the future of others. 
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